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Oz
Bu caligma, ilk6gretim altiner sinuf 6grencilerinin tarihsel diigiinme stireglerinde imgelem
becerilerini nasil ige kostuklarini ve bu yolla ge¢misi nasil kurguladiklarini tespit etmek
amaciyla yapilmistir. Bu dogrultuda Istanbul ili Kadikéy ilgesi sinirlart igerisinde bulu-
nan bir ilkégretim okulunda, sosyal bilgiler dersi tarih konular1 kapsaminda bir sergi/
mize ziyareti gergeklestirilmis; sonrasinda 6grencilerden tarihsel kaynaklari kullanarak
imgelemlerinde olusan ge¢mis kurgularini resmetmeleri istenmistir. Ortaya konulan elli
dokuz tran/illistrasyondan dokuzu, “amagli 6rnekleme” yontemine gére 6rneklem olarak
secilmigtir. Elde edilen veriler, nitel aragtirma yontemi kapsaminda yer alan dokiiman in-
celemesi/analizi teknigine uygun olarak ¢6ziimlemistir. Bu analiz sonucunda, baz1 anak-
ronik bulgulara ulagilsa da 6grencilerin genis ol¢tide tarihsel kaynaklar: kullanarak gegmisi
tarihsel baglama uygun bi¢imde kurgulama becerisi gosterebildikleri, tarihsel kaynaklarin
6grencilerin tarihsel imgelem streglerini disipline etmede islevsel oldugu, 6grencilerin 6n
bilgi ve deneyimlerini imgeleme ve diistinsel siireclerde ise kosabildikleri bulgulanmugtr.
Tarihsel kaynaklarla iletisime girerek tarihsel diisiinme stiregleriyle mesgul olan 6grenci-
lerin kargilagabilecekleri giigliikleri agmanin ve bu dogrultuda kazandirilacak becerilerin
saglikli bir pedagojik zemine oturtulmasinin 6gretmenin destekleyici bir rol Gstlenmesi ile

muimkiin olabilecegi ileri stirilmistiir.
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Tarihsel imgelem ve Tarihsel Ogrenme icin Tasidigi Anlam

1970’lerden itibaren yapilan tarih 6gretimi tartigmalarinin getirdigi, ta-
rih 6gretiminin tarihsel sorgulama yontemlerini ve stireclerini anlama
becerilerini gelistirmeyi hedeflemesi yoniindeki radikal 6neri (Thomp-
son 1984’ten aktaran Yapict, 2006, s. 26), glinimuzde yaygin kabul goren
ve uygulama zemini bulan bir tarih 6gretimi yaklagimi hiline gelmistir.
Boylece okullardaki tarih c¢aligmasi, ge¢misteki olaylar: olduklar: gibi
ogrenme amacinin Gtesine gegerek, geemis hakkindaki bilginin nasil
elde edilebilecegi tizerinde odaklanmugtir (Yapict, 2006, s. 26). Yontem-
sel tarih becerilerinin 6grencilere kazandirilmas: gerektigine isaret eden
bu anlayisa gore tarihsel bilginin, tarih yaparak (doing history) -disiplinin
ya da tarih¢inin tarihsel bilgiyi olusturma araglarini kullanarak- daha
bagarili bir gekilde gelisecegi; boylece tarih yapmanin, 6grenmekle ayni
anlama gelecegi kabul edilir (Peck, 2005; Yapict, 2006, s. 22-3). Boyle
bir 6grenme stireci, pedagojik diizlemde 6grencilere ge¢misi -yeniden-
kurma becerisinin kazandirilmasinin akademik alandan yararlanilmasi
ile gerceklegebilecegine isaret eder (Nichol, 2004, s. 21; Stradling, 2003,
s. viii). Boyle bir tarih 6gretimi yaklagimi ise kaginilmaz sekilde, tarihsel
kaynaklarla ¢aligma, tarihsel sorgulama ve tarihsel disiinme becerilerine
gereksinim duyar ve gegmisi, bir tarih¢i gibi yeniden kurma edimi, ta-

1 Kavram, “bir konunun resim ya da bagka gorsel temsillerle ortaya konulmass; bir konuyu ortaya
koyan veya bir konuyla ilgili resimler ya da diger temsiller hakkinda inceleme” (Mitchell, 2005, s. 1)
anlaminda kullanilmigtir.
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rihsel diigtinme/anlama/imgelem siireclerinin deneyimlenmesi ve gelis-
tirilmesi ile miimkin olabilir. Nichol ve Dean (1997,s.112)e gore “tarih
yapma” yaratict bir sanattir ve imgeleme dayali yeniden kurmayi (ima-
ginative reconstruction) gerektirir. Yeniden kurma kavrami, gegmisteki
insanlarin kargilagtiklar1 durumlar: ve problemleriyle nasil baga ¢iktikla-
rint anlama ile ilintilidir ve hem birincil materyaller/kaynaklar hem de
tarihgilerin yorumlarini igeren tarihsel kaynaklar tizerinde temellenir.

Stanford (1994, s. 119-20), gegmisi yeniden kurma tizerine yapilan bir
aragtirmada, bir grup génulliinin on iki ay boyunca Demir Cag sartla-
rinda yagamayi kabul etme deneyimlerine deginir. Buna gére, goniilliler
aslina uygun kuliibeler, islenmemis kumaglardan elbiseler yaptilar, topra-
g1 stirdiler, hayvan beslediler ve tiim bu etkinlikleri yalnizca, kendilerine
saglanan, iki bin yil 6nce giineybat: Ingiltere'de elde edilmis kaynaklara
dayanarak gergeklestirdiler. Onlar ve arkeolog destekleyicileri (archaeo-
logist sponsors) bu deneyimden ¢ok sey 6grendiler. Gésterdikleri biitiin
cabalar, gecmisin tam olarak yeniden kurulmasimi saglamadi. Fiziksel
yasam olarak atalarina benzeyebildiler, ancak zihinsel diinyalarini ye-
niden kurmada ayni bagariyr gosteremediler. Yirminci ylizyilin bu geng
kadinlar: ve erkekleri 6ncellerinin bildikleri birgok seyi gézden kagirdi-
lar ve zihinlerini yasadiklar1 dénemin modern distince/tutumlarindan
-6zelikle dogal diinya, din, cinsiyetler aras: iligkiler konularinda- soyut-
lamakta yetersiz kaldilar.

Bu ilging deneyim, gegmisin ve ge¢misteki insan digtince/niyetlerinin
yagsandig1 sekilde aynen yeniden kurulmasinin miimkin olmadigini ka-
nitlamasi bakimindan anlamlidir. Dahast bu deneyim, ge¢misin onto-
lojik dogas1 ve epistemolojik kirilganliklar nedeniyle gegmiste yagamig
insanlarin, diisince/niyet ve yasam yollarini ilgili dénemin ruhuna ve
tarihsel baglamina uygun sekilde anlayabilme sorunsalini gindeme tagr.
Gegmigteki insani anlayabilmek i¢in ge¢migteki eylemi tekrarlamanin
yeterli olmadif1 -ve elbette ge¢mise ait yagantilarin timiiniin deneyim-
lenmesinin de s6z konusu olamayacagi- dikkate alindiginda ge¢misin
ve onun 6znelerinin bilgisinin ancak, zihinsel bir platformda temelle-
nen disgtinsel siiregler yoluyla elde edilebilecegi ¢ikarsanabilir. Gegmis,
biraktif izlerden yola ¢ikarak ve yontemsel siiregler sonunda tarihgiler
tarafindan farkli sekillerde yorumlanir/kurgulanir. Nitekim “[g]e¢mis,
olup bitmistir ve edimsel olaylar olarak degil; ancak drnegin kitap, ma-
kale, belge vs. gibi son derece farkli yayinlar aracihiyla tarihgiler tara-
findan geri getirilebilir” (Jenkins, 1997, s. 19). Biitin bu deneyim ve
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gorisler, gecmisi anlamada ve kurmada tarihsel diigtinme becerilerinin
geligtirilmesinin 6nemine igaret etmesi bakimindan anlamlidur.

Tarih felsefesi ve yazimi alanindaki bu nosyonlar, pedagojik diizlemde

tarih 6gretimi yaklagimina da yansimigtur.

Baglantili olarak Yeni ilkégretim Sosyal Bilgiler Dersi 6-7. Siniflar
Ogretim Programi ve Kilavuzu'nda (MEB Talim ve Terbiye Kurulu
Bagkanligi, 2005, s. 47-51) yer alan elestirel distinme becerilerinden,
“[bJir kanit1 kullanma ya da referansa dayanma”, “[f Jarkl: bakus acilarim
agiklama”, “[¢]ikarimda bulunma”; yaratic1 diigiinme becerilerinden “[i]
mgeleme” ve empati becerilerinden olan “[d]6nemin sartlarina uygun
olarak ge¢misteki insanlarin disiince, amag ve duygularini anlama” ta-
rihsel diigiinme stiregleriyle dogrudan iligkilidir.

S6z konusu program kilavuzunda (MEB Talim ve Terbiye Kurulu Bas-
kanligi, 2005, s. 61-2), ¢ikarim yapma ile ilgili olarak; “[t]arihte ¢ika-
rim yapilabilecek veriler sinirsizdir. Ogrenciler bagli bagina bir olgudan
yola ¢ikarak ¢ikarim yapabilecekleri gibi, bir genellemeden, bir karardan
ya da degerlendirmeden yola ¢ikarak da bir ¢ikarimda bulunabilirler.
Ogrenciler ham verilerden, kanitlardan ya da 6rneklerden de ¢ikarim
yapma konusunda yararlanabilirler.” ifadelerine yer verilmistir. Buna ek
olarak, ¢ikarim yapmanin elestirel diisiinme becerileri kapsaminda yer
alan “derinligine sorugturma’nin bir pargasi oldugu da vurgulanmistir.
Ayrica (MEB Talim ve Terbiye Kurulu Bagkanligi, 2005, s. 69-71), ta-
rihsel empati kavraminin agiklamasina da yer ayrilmis ve bu becerinin
tarihsel 6grenme siirecinde nasil ise kosulabilecegi izerinde durulmusg-
tur. “Tarihin yeniden canlandirilmasi agamasi i¢in, becerileri 6ne ¢ikaran
yeni tarih akiminin aktif 6grenme uygulamalarinin uygun olaca[g1]” ile-
ri stirtilerek, “yaratici yazma, tarihi mekén gezileri, yaratict drama, resim
calismalari, proje ¢aligmalar: gibi etkinlikler” (MEB Talim ve Terbiye
Kurulu Baskanligi, 2005, s. 70) onerilmigtir.

“Tarih dersinde 6grenme, cocugun ¢evresinde algiladigi, somut seylerin
igsellestirilmesinden ¢ok, sozli ve kitabi 6grenme ve kanitin sorgulan-
mast gibi bir takim stiregleri diis giicti [imgelem] ve yaraticilik gibi bir
takim yeteneklerle birlikte icerir.” (Dilek, 2007, s. 59). Nitekim tarih
yapma, tarih¢inin, gegmisin izlerini (tarihsel malzeme/kanitlar) elestirel
bir yaklagimla sorgulayarak ve mantiksal digiinme sireglerini ise ko-
sarak bir caligma/lirtin ortaya koyma strecidir. Ancak, tarih¢inin mal-

zemesi olan kanit genellikle eksiktir. Bu nedenle tarihgiler bir anlatida
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kanitin eksik oldugu durumlarda, Elton'un “bogsluklar: doldurma” olarak
adlandirdig: etkinligi geceklestirebilmek icin imgelemlerini kullanmaya
gereksinim duyarlar (Cooper, 2007, s. 13). Bu yolla gegmisin anlatisi bu-
tinliikli bir yapida kurgulanarak sunulur. Collingwood 1970’lerden iti-
baren -bagta Ingiltere olmak tizere- tarih 6gretimi anlayisinin degisme-
sinde dnemli rol oynamugtir (Nichol ve Dean, 1997, s. 68). Bosluklarin
imgeleme etkinligiyle doldurulmasinin ge¢misgin resmini olusturmada
oynadig roli, Collingwood (1996, s. 284-5) su ornekle agiklar:

“[Y Jetkelerimiz bize Caesar’'in bir giin Romada, daha sonraki bir giin Gaulde
oldugunu anlatirlar; bir yerden bir bagka yere yolculuguna iligkin higbir sey
anlatmazlar ama, biz bunu tam bir i¢ rahathigtyla araya sokustururuz [ekle-
riz].

Bu sokusturma isinin, iki 6nemli 6zelligi vardir. Tlkin kesinlikle keyfi ya da
salt dugsel degildir: zorunludur, ya da Kant'in diliyle a prioridir. Caesar’in ya-
pip ettiklerinin anlatilarini, yolda karsilagtigs kisilerin adlar1 ve onlara soyle-
digi seyler gibi ayrintilarla doldurursak, kurma keyfi olur: gercekte bir tarihsel
romancinin yaptigi tiirden kurma olur. Ama kurmacamiz kanitla zorunlu ki-
linmamus higbir sey icermiyorsa, bu, onsuz higbir tarihin olamayacag: tiirden
mesru bir tarihsel kurmaca olur.

[ikinci olarak] béyle ¢ikarsanan sey 6ziinde imgelenmis bir seydir. Denizde
uzaklara bakip bir gemi algilarsak, bes dakika sonra bir daha bakar onu fark-
I1 bir yerde algilarsak, bakmadigimiz zaman geminin ara yerlerde bulunmus
oldugunu imgelemek zorunda hissederiz kendimizi. Bu tarihsel diisiinmeye
de bir 6rnektir; Ceasar’in birbirini izleyen bu zamanlarda, bu farkl yerlerde
oldugu bize anlatildiginda, kendimizi onun Romadan Gaul'e yolculuk etmis

oldugunu imgelemek zorunda hissetmemiz de bagka tiirli olmaz.”

Collingwood (1996, s. 285) bu sekilde isleyen zihinsel stireci “a priori
imgeleme” olarak adlandirir. Zira bu noktada -6rnekten de agik¢a an-
lagildigy gibi- tarihsel belge/anlatilardaki bogluklar, eldeki verilerden
hareketle yapilan mantiksal ¢ikarsamalarla doldurulmaktadir. Ona gére
tarihsel imgeleme edimini diigsel bir imgeleme ediminden ayiran ve
geemisin kurgusunu keyfi olmaktan ¢ikaran da -tarihsel kanitlardan ha-
reketle- a priori ilkesellige gore isleyen bu zihinsel stiregtir.

Ona gore, tarihsel imgelem gercekten olmus ya da gercekten distinil-
mis olanlarla iligkili resimleri, fikirleri ve kavramlar: yeniden kurar.
Bir tarih¢inin ge¢misi yapilandirirken imgelemini sinirlandiran -ya da
disipline eden- en temel iki 6zelligin; tarih¢inin etkinligini gercekten
yaganmig bir zaman ve mekin baglaminda olusturma ve anlatisini kay-
naklardan topladig: kamitlara dayandirma zorunlulugu oldugunu ileri
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surer (Lemisko, 2004). Benzer sekilde Nichol ve Dean (1997, s. 68) de
imgeleme dayanan yeniden yaratma (imaginative recreation) kaynaklar
tzerinde temellenmedigi takdirde, dizginlenmemis bir heves ve hayal
dinyasina girecegimiz gortstindedirler. Lee (1984, s. 86)’ye gore de bir
disiplin olarak tarihin amaci bilgi tiretmektir: Tarihsel bilgi belli ilkelere
gore ise kogulan kanittan elde edilir. Eger bu dogruysa o zaman tarihsel
imgelem, genel olarak imgelemden her ne segerse tarihte kanitin ku-
rucu rolind tanimak zorundadir. Tarihsel imgelemin merkezde oldugu
durumlarda bu sonuncu (genel olarak imgelem) bir sekilde kanita bag-
lanmalidir ve béylece tarihte imgelem edebiyat, resim ya da miizikteki
yaraticiliktan farkl bir nitelik tagir. Bu, salt dissel olanin (hayal trind)
tarihte bir rol oynayamayacag: anlamina gelir.

Collingwood (1996, s. 292)a gore, tarihsel kanitin degerlendirilmesi-
nin 6l¢ttd, kanita dogru bilgiyle yaklagmaktir. Buna gére, tarihsel bil-
gi arttik¢a kaniti tanima ve onu degerlendirme becerisinin artmas: da
beklenen bir sonugtur. Bu géris, tarih 6gretimi baglaminda da “bilgi
olarak tarih” ile “y6ntem olarak tarih” yonelik kazanim/uygulamalarin
dengede olmas: gerektigini ileri siirmeyi olanakl kilar.

Nesneler gegmisteki insanlara ulasmada giiglii ve somut bir anlam tagir.
Onlar yapan, sahip olan ve kullanan insanlarin diistinceleri, ¢cagrisimlari
ve mesajlari ile ait olduklari ¢evre hakkinda fikir verirler (Fines ve Nic-
hol,1997,s.146). Lee (1984, s. 89) empatinin, anlamanin ve imgelemin
karmagik yollarla tarih ile ilintili oldugunu belirtirken; Graft da “tarihsel
anlamanin tarihsel imgelemin tegvik edilmesiyle ilerleyebilecegini one
strerek resim, fotograf, belgeseller, tarihsel filmler gibi gorsel materyal-
lerin tarihsel imgelemin beslenmesinde 6nemli rol oynadigini” dile geti-
rir (Graff 1999'dan aktaran Yapici, 2006, s. 45). Graff’in da vurguladig:
gibi gorsel kanit niteligi tasiyan tarihsel nesnelerin tarih 6gretiminde
onemli bir yeri vardir. Tarih 6gretiminde ve 6greniminde de 6gretme-
nin, 6liime ve yasama dair gergek meselelerle ilgilenmelerini saglayarak
gegmisi 6grencilerin zihninde canlandirma yetenegi merkezi bir 6nem
tagir. Bunu hem tarih¢inin hem de tarihsel karakterlerin perspektifin-
den yapabilirler. Ogrencinin “tarih yapmasi” imgeleme dayali yeniden
kurmaya isaret eder. Gorsel materyaller anlamay: gelistirmede en glicli
araglardan biridir ve daha da 6nemlisi gérme yetenegi olan tiim ¢ocuk-
lar resimlere kendi diizeylerine uygun sekilde ilgi gésterir ve resimlerin
gorsel mesajini kendi olusturduklar: imajlara gevirebilirler. Resimler bir
gercekligi imgelemeyi saglayabilir; gecmisin fiziksel olarak neye benze-
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digine yonelik olarak bir resmi zihinde sekillendirme yetenegi kazandi-

rabilirler (Nichol ve Dean, 1997,s. 67, 71).

Gorsellerle ¢aligma, Bruner’in tasarladigi ti¢ 6grenme karakteristiginden
biri olan “ikonik (iconic) 6grenmeye” (diinyay: resimler, haritalar, planlar
vb. gorseller ile kavramak) kargilik gelir. Diger iki model, “yaparak (enac-
tive) 6grenme” (yaparak/deneyimleyerek anlama) ve “sembolik (sembo-
lic) 6grenme’dir (fikirlerin, kavramlarin ve bilgilerin dil araciligiyla tem-
sili) ve Bruner bu t¢ yolun da etkili bir gsekilde ogretilmesi gerektigini
savunur (Harnett, 1998, s. 70). Ogrenciler 6gretmenin de yardimuyla bir
seyi bu farkl yollardan deneyimleyebilir ve bdylece anlamalarini gelis-
tirebilirler. Ogretmenin gérevi, yazili bir agiklamayi/yorumu o sahneyi
gosteren bir resme ¢evirme (#ransiate) ya da resmin anlamini derinle-
mesine tartigma 6rneginde oldugu gibi, bilgiyi bir yapidan bir bagka
yapiya donistirmedir (fransform). Derslerin entegre dogast nedeniyle
bir dizi yaklagimi kapsayan stratejiler ile 6grenciler farkli zamanlarda
bir ya da iki modele uygun sekilde ¢alisabilirler. Boylece, -s6z gelimi-
bir Grek ¢6mlegini yeniden olusturma (recreating) ve onu kilden yapma
etkinliginde 6grencilerin, kendi ¢dmlek desenlerini ¢izmeleri ve ¢omle-
gi dekore etmeleri “ikonik”; ¢dmlegi yaparken Grek ¢émlekgisi rolini
tustlenmeleri “yaparak 6grenme” modeline uygundur ve ¢émlek yapma
yoluyla gérsel imaj: fiziksel bir gergeklige doniistiirerek hem ikonik hem
de yaparak 6grenmeye uygun ¢aligtyor olabilirler (Nichol ve Dean, 1997,
s. 71). Rogers (1984, s. 155) Bruner’in 6nerdigi bu ti¢ modelin de birbi-
riyle siki baglantilar icerdigini; dolayisiyla bunlarin birbirinden bagim-
s1z edimler oldugu sanisina kapilmamak gerektigini vurgular.

Dileke (2007, s. 82) gore, “[t]arihsel 6grenmede imgelemini kullan-
mak, 6grenciye yaratict digiincesini nasil kontrol edecegini goster-
mekle mimkiindiir.” Bu yarg: tarihsel diigtinme stire¢lerinde “disipline
edilmis imgelem” kavramina isaret eder -ki bu kavram, 6grencilerin
tarih disiplini tarafindan kabul edilebilir iiriinler vermesi bakimindan
onem tagir. Bu ise genis 6l¢ude, tarihsel imgelemin tarihsel baglama ve
gerceklige uygun olarak ise kosulmasi ve ge¢misi, ge¢misin sartlarinda
distinme becerisi olan tarihsel duyarlilik kavrami ile siki baglar icerir.
Nitekim Graff (1999, s. 151), tarihsel baglam ile tarihsel imgelemi
tarihsel diiginmeye ve anlamaya dogrudan katkida bulunan beceriler
arasinda en 6nemlileri olarak degerlendirir; tarihsel baglam ¢alisma-
sinin tarihsel imgelemi disipline etmenin 6nemli bir yolu oldugunu
ileri siirer.



DILEK / Gegmisi Imgelerle Yeniden Kurmak: Ilkigretim Diizeyinde Taribsel Imgelem... + 641

Tarih 6gretiminde yaratici diginme, tarihsel diginmenin yap: tagla-
rindan biri olarak gorilebilir ve kanit temelli 6grenmede kaynaklarin/
kanitin sorgulanmasi gibi, yaratict diigiinme becerilerinin gelistirilme-
si de 6nem kazanmaktadir. Tarihsel kaynaklar: sorgulamay: gerektiren
6z konusu becerilerin etkilegimsel bir nitelik tagidigini Yapict (2006, s.
44-5) su satirlarda dile getirir:

“Elegstirel ve yaratic1 diigtinme becerilerinin, 6grencilere tarihsel malzemenin

verilerek onlari bir tarihgi gibi ¢aligtirma ya da bu malzemeyi kullanarak bil-

giyi yapilandirma ve bilgiye ulasma etkinlikleriyle gelistirilebilecegi distint-

lebilir. Bu faaliyetlerin birbirlerini etkileyen ve gelistiren dongsel bir ¢zellik

gosterdiklerini sdylemek olasidir: 6grencinin tarihsel malzemeyle (gorseller,

metinler, eski esyalar vb) girdigi etkilesim ile kazandi1 deneyim onun diisiin-

sel becerilerini geligtirecek; bu becerileri gelistikge tarihsel bilgiyi yapilandir-

mada daha bagarili bir performans gosterecektir.”

Watts ise tarihte timdengelimli/¢ikarimsal disiinme ile imgeleme dayali
digtinme arasinda bir etkilesim olduguna dikkat ¢eker (Watts 1972'den
aktaran Cooper, 1996, s. 109). Biitiin bu gorigler Yeni Sosyal Bilgiler
Programi’nin 6ng6rdagi tarih 6gretimi yaklasimi dogrultusunda, tarih-
sel diisinme stregleri ve bu kapsamda mantiksal diigiinme ile disipline
edilmis imgeleme becerilerinin kazandirilmas: 6nem kazanmaktadur.

Tarihsel ingeleme Siirecleri

Fines (2002) tarihsel anlamada diig glici/imgelem stireglerini, duragan
(static) ve siregen (dynamic) diis giicii olmak iizere ikiye ayirir. Ilk evre,
geemisin bir bolimiind -oldugu gibi- gérme ve resmetmeyi iceren bag-
langi¢ asamasidir ve Fines bunu duragan imgelem olarak adlandirir. Bu
agama ogrencinin gordigi imgeleri tanimlamastyla [s6z gelimi, “insan-
lar ¢alistyor”] siurhdir. Stiregen imgelem ise agiklamada, yorumlamada,
degerlendirmede, anlamada ve eylemde yeniden kurma ile ilintilidir. Sti-
regen imgelem kapsamina giren ikinci adim, 6grencinin yaptig1 tanim-
lamay1 referanslara dayandirarak agikladigi (6rnegin ...-¢ benziyor, ...gibi
goruntiyor) daha genis bir alandir. Bu agamada bilgi ve deneyim devreye
girer. Ugiincii adim daha genistir ve referanslarla tanimlama/betimleme
asamasindan karar verme/net ifadeler kullanma agamasina gegilir. Bu
asama givensizligi geride birakmay: gerektirdigi icin imgelem stirecin-
de 6nemli bir yeri vardir. Onu kullanmaya ¢aligtigimizda bir goriintiye
dontigen metaforun sabitleyici bir anlami vardir ve ¢alisma alanina tiim
kisiligimiz ve inanglarimizla girmemizi gerektirir. Bu noktada s6z gelimi



642 + KURAM VE UYGULAMADA EGITIM BiLIMLERI

“Karinca gibi ¢alistyorlardi.” betimlemesinin [ikinci adim] otesinde bu
insanlarin agriyan kaslarini algilamay: iceren empatik bir siirece [Ugtinct
adim] girilir. Son evre ise kelimelerin ve timcelerin pesine dusuldigi
sembol agamasidir ve bu asamada tarihgi olgular1 kendince diizenler ve
yorumlar. Bu izlekten yola ¢ikarak Fines (2002, s. 64-7), tarihsel 6gren-
me siirecinde duragan imgelemin resim,; siiregen imgelemin agiklamalar
{irettigini ileri siirer. Ozetle duragan imgelem “aslina yakin imgeler {ire-
tirken”; stiregen imgelem bilgi, deneyim, empati ve mantiksal digiinme
stireglerini ve “yaratici digtinmeyi ise kosarak tarihsel gercekligi yeniden

kurgulama yoluna gitmektedir” (Dilek ve Yapict, 2005, s. 18).

Tarihsel imgelemin unsurlarindan biri olan tarihsel empati konusun-
da goris ortaya atan digtnirlerden biri de Dilthey'dir. Bu noktada
Dilthey’in, empati yoluyla elde ettigi sonuglarin tarihgiyi nesnel gegerli-
lige ulagtirabilecegi ve ge¢misin, tarih¢inin “kendi tarihsel konumunun
etkilerinden bagimsiz” olarak yagandig: sekilde -aynen- yeniden kuru-
labilecegini 6ngéren arglimana yakin durusuna yoneltilen elestirileri
(Wachterhauser, 2002, s. 224-5) sakl tutarak empati konusundaki baz
gorislerinden yararlanilacaktir.

Dilthey (1999, s. 35-6), tin bilimlerinin merkezine yerlestirdigi anlama
edimini “bir yeniden tretim” stireci olarak degerlendirir. Bu ise i¢ dene-
yim kavrami ile baglantilidir. “Kigiye 6zel durumlarin yagantisi” olan i¢
deneyim, digerlerinin “hal ve tavirlarindan onlarin yasantilarini yeniden
kendimizde tiretme”ye isaret eder. Digerlerini anlama, boylece analojik
¢ikarim ve transpozisyon [kendini bir bagkasinin yerine koyma] edim-
leriyle miimkiin olabilir. Dilthey (1999, 5.36) analojik ¢ikarimi goyle
aciklar:

“Herseyden 6nce biz, bir diger kisinin, bir yabanci halin anlagilmasini bir

analojik ¢ikarimla saglayabiliriz. Bu ¢ikarim, digsal/fiziksel olandan benzerlik

yoluyla igse/ olana giden bir ¢ikarimdir. Burada kendi yagsantimizdaki igse-

lin digsal/fiziksel digavurumunun bir benzerini bagkasinda gozler, bu digsal/

fiziksel digavurumdan o bagkasinin igsellifine, onun yagantilarina benzetme

yoluyla geceriz.”
Bununla birlikte Dilthey (1999, s. 36-7)’a gore, anlamanin sinirlarini
olusturan yeniden tiretme ve yeniden kurma stireci, yalnizca analojik ¢1-
karim gibi mantiksal islemlerle degil; bagkalarinin “iginde bulunduklar:
halleri kendimizin i¢inde bulundugu hallermis gibi hissedebilmemiz[1]e,
empatiy[l]e, bagkalarinin sevinglerine ve kederlerine ortak olabilmemiz[l]

¢” de dogrudan iligkilidir. Dahasi Dilthey (1999, s. 37-9), “insani ve tin-
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sel yasami” anlamada empatinin “refleksif/analitik” streclerden daha

onemli oldugunu ileri siirer.

Dilthey’in bu goriisleri 1970’erin ortalarindan itibaren benimsenen yeni
tarih 6gretimi yaklagimi dogrultusunda, tarihsel digiinmenin, mantiksal
ve timdengelimli/¢ikarimsal (deductive) oldugu kadar, sempati, empati
ve imgelemi kullanma gibi becerileri gerektirdigi ve tarihin yaratici bir
sanat olarak nitelendigi yaklagimla ortistr (Nichol, 2003; Yapict, 2006).
Alan uzmanlarinin, sempatinin her zaman miimkiin olamayacagindan
hareketle tarihsel empatinin fiili olarak sempatiyi gerektirmedigi go-
rigt son derece yerinde olmakla birlikte, Dilthey (1999, s. 37-38)'1n
sempatinin anlamay1 kolaylagtirdig1, dolayisiyla empatiye ve “derinlikli
agimlama ve yorumlama”ya 6nemli katkilar yaptig1 yolundaki goriistinii
de ozellikle ilk6gretim 6grencileri séz konusu oldugunda gérmezden
gelmek olasi degildir. Zira Egan (1978, 1986)a gore romantik donem
ozellikleri gosteren ilkogretim ogrencileri tarihsel kahramanlarla 6z-
deslesme ve onlarin zaferlerini paylagsma egilimindedirler. Bu ise “des-
tan kahramanlari, krallar ve tarihsel kigiler[in], ... kendileriyle en fazla
oranda empatik bag kurmak konusunda bizi kigkirttiklar: ...” (Dilthey,
1999, s. 38) distincesiyle paraleldir.

“1997 tarihli History-Social Studies Framework for California Pub-
lic Schools’ta tarihsel empati soyle tanimlanmigtir: ‘Or[a]da olma neye
benzemektedir duygusu’na sahip olmak ve ‘or[a]da olan insanlarin go-
ziinden’ gormek” (Dulberg 1998den aktaran Kicir, 2006, s. 47). Kicir
(2006, s. 47) bu agiklamadan yola ¢ikarak “[b]u stire¢ i¢erisinde bireyin
diisguciing, ‘orda olunacak’ ortami goriintd, ses, zaman, mekén, vs. tim
niteliklerini icerecek gekilde zihinsel anlamda canlandirabilmesinde de
kullandigi[n: ve] tarihsel empatinin de, disgtictiniin hazirlamis oldu-
gu geemis platformu igerisinde bireyin biligsel ve duyussal olarak ‘onu’
yagamaya ve anlamaya baglamas: oldugu’nu ileri siirer. Kicir (2006, s.
47-9) kendini bagkasinin yerine koyma olan empati ile olaylar1 gegmis-
teki insanin bakig agisindan gérme anlamina gelen perspektif almanin
(taking perspective) farkli beceriler oldugunu ve bu ikincisinin daha ileri

bir agama oldugu yolundaki argtimani paylagir.

imgelem sureglerinin siniflandirilmasina yonelik olarak Fines (2002)'1n
ileri sirdiigine benzer bir yaklagim, “[d]aha 6nceki algilari zihinde can-
landirmaktan olusan yineleyici imgelem” ile “temel ya da 6zglin imge ige-
riklerini yeni birlesimler seklinde bir araya getirme faaliyetine kargilik
gelen yaratici imgelem” ayrimlarinda da gorilebilir. “Yaratict imgelem de
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yine, zihinde kendi kendine ve kontrolsiizce fantazi olusturma giict ve
bilim ya da felsefe alaninda, bir plana gére, kontrolli bir sekilde ger-
ceklesen imgeleme yetisi olarak ikiye ayrilir.” (Reber 1985’ten aktaran
Cevizci, 2000, s. 503). Bu tanimlardan ilki olan “yineleyici imgelem”
duragan; ikincisi olan “yaratici imgelem” ise stiregen dis glict ile ortii-
sur niteliktedir. Yaratici imgelem kapsaminda yer alan “bir plana gore,
kontrolli gergeklesen imgeleme yetisi”ise tarih 6gretimi literatirtindeki
“disipline edilmis imgelem” kavraminin kargihg1 olarak distnitlebilir.

Yineleyici/duragan imgeleme 6rnek tegkil edecek bir 6grenci tirtntind
Kaya (2008)'nin ¢alismasinda bulmak mimkiindir. Kaya (2008, s. 73-
74), sanal muze gezisi etkinligi sonrasinda 6grencilerden “izledikleri ige-
risinden kendilerini en ¢ok etkileyen nesnenin resimlerini yapmalari’n1
istemigtir. Bir kiz 6grenci tarafindan ¢izilen resim agagiya alinmugtir.

2) Miizede sizi en cok etkileyen eserin resmini ciziniz,

A,

Bu resim incelendiginde, 6grencinin ¢aligmasinin gézlemledigi nesne-
lerden aklinda kalanlar1 oldugu gibi kagida aktarma; es deyisle “[d]aha
onceki algilari zihinde canlandirma”ile sinirli oldugu gérilebilir.

Birincil ve ikincil tarihsel kaynaklari kullanarak gegmise ait imgeler
olusturma ¢alismasinin bir bagka bir 6rnegi Yapict (2006)nin ¢alis-
masinda gorilebilir. Buna gére, Yildirim Beyazit'in Ankara Savasi'nda
esir edilme sirecini konu alan -ikincil- bir tarih anlatis1 ile Yildirim
Beyazit'1 gosteren bir minyatiri de kapsayan bir dizi kaynagin sunuldu-
gu bir ders siirecinde, 6grencilerden savagi betimleyen resimler/illiistras-
yonlar ¢izmeleri istenmistir. Bu ¢alismada elde edilen ve bir kiz 6grenci
tarafindan olugturulan trtn (Yapici, 2006, s. 186) asagiya alinmistir.
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Yapici, bu drinin, tarihsel kaynaklardan/kamitlardan ve tarihsel bil-
giden yola ¢ikilarak tasarlanmasi bakimindan dikkate deger oldugu;
“[bJununla birlikte 6grencinin ¢alismasinin, kat: bir yeniden kurma ¢iz-
gisinde yer aldig1 noktada tarihsel gergeklikten uzaklastig ve baglam-
dan koptugu” gériisiindedir. Ona gére, bu uzaklasma/kopus, “Beyazit’in
elindeki ¢igekle, tarihsel baglama uygun bir yorum getirmeden bir bagka
deyisle siiregen imgelemi harekete gecirmeden kafese yerlestirilmis ol-
masindan kaynaklanmaktadir.” Yapic1 (2006, s. 187), tirtintn tarih disip-
linin kabul edebilecegi, saglikli bir ge¢mis kurgusu olarak tasarlanmasi-
nin kosullarini 6yle agiklar:
“Bu noktada 6grencinin, Beyazit'1 ¢izerken onun fiziksel 6zelliklerini minya-
tirdeki gorintiiden almasi ancak kafesteki durusunu savasta esir edilmis bir
kisinin i¢inde bulunacag: kosullarin neligini sorgulayarak/hayal ederek buna
uyabilecek bir gériinimde vermesi halinde tarihsel baglama uygun ve tarih
disiplini tarafindan daha kabul edilebilir bir trin ve digtinsel edim gergek-
lestirebilecegi 6ne strtlebilir.”
Bu ciimlelerde dile getirilen savagta esir edilmig bir insanin i¢inde bulu-
naca@1 kogullar1 anlamak, ¢ikarimsal oldugu kadar empatik ve imgeleme
dayal: bir stregtir. Zira Lee (1984, 5. 91)'ye gore tarihteki eylemleri anla-
mak -basar1 olarak- empatiyi 6ngorir, ¢iinki bir eylemi -tarihsel- 6zne-
nin amaglari, niyetleri ve i¢cinde bulundugu duruma dair kendi goriistine
uygun olarak gérmeyi gerektirir. Empati olmaksizin eyleme yonelik ta-

rihsel anlamanin varhifindan s6z etmek miimkiin degildir.

Bu gorigler ve yukaridaki 6rnek, bir taraftan tarihsel diigiinme stiregle-
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rinin yapilandirilmasinda tarihsel kaynaklarin oynadig: rolii gosterirken;
diger taraftan bu kaynaklarin kullanilmasinin tek basina yeterli olmadi-
g1 ve tarihsel digtinme streglerinin saglikli bir sekilde gerceklestirilebil-
mesi i¢in -Vygotsky’nin 6ne stirdigi gibi- 6gretmenin ya da 6grencinin
akranlarinin destegine gereksinim duyuldugunu (Dilek, 2007) kanitla-

mast bakimindan anlamhidur.

Yaratici/siiregen imgelemin kullanimina yonelik 6grenci triinlerinden
ornekler ise bu ¢aligmanin bulgular bélimiinde incelenebilir.

Fielding (2005) tarihsel kurguyu ilging, imgeleme dayali ve etkili 6g-
renme teknikleri arasinda gésterir ve 6gretmenlere 6grencileri kurgusal
trtnler olugturmada bilgi kaynag: olarak birincil kaynaklar: kullanmaya
tesvik etmeyi 6nerir. Tim bu gortsler ve bilgiler dogrultusunda, “tarih
6gretiminde etkili 6gretimin yollarindan birinin, 6grencilerin tarihgiler
gibi kurgular yaptiklarinda gergeklesecegi” (Dilek ve Yapict, 2005, s. 18)

ileri strulebilir.

Arastirmanin Amaci

Bu ¢alisma, 6grencilerin sosyal bilgiler dersi tarih tniteleri kapsaminda
olusturduklar: gérsel trtnlerin analiz edilmesi yoluyla onlarin tarihsel
distinme/anlama siirecinde -tarihsel- imgelem becerilerini nasil ige
kostuklarini ve bu baglamda ge¢misin kurgusunu nasil olusturduklarini
ortaya koymak amactyla yapilmigtir. fkonik asama, hem imajlardan ¢a-
lismak hem de bilgiyi sembolik ve deneyimsel yasantilardan resimlere
cevirmek anlamina gelir. Bu ise bir dokiimandan elde edilen durumun
gorsel olarak yeniden kurulmasini gerektirir (Nichol ve Dean, 1997, s.
71). Bu ¢aligma -¢ogu gorsel nitelikte- tarihsel kanitlardan/kaynaklar-
dan yola ¢ikarak ge¢mis imgesinin 6grenci zihninde nasil olusturuldugu
ve resmedildigi gibi spesifik bir amag tizerinde odaklanmugtur.

Tanimlanan amaca uygun olarak ¢aligmanin alt amaglar;

* Ogrencilerin tarihsel olaylarin eksik yonlerini diis giicii/imgelemle
tamamlama becerilerini,

* Gegmisi tarihsel gerceklik ve tarihsel baglama uygun olarak kurgula-
ma becerilerini,

* Gorsel tarihsel kaynaklarin 6grencilerin imgelem becerileri ve tarihsel
digtinme sireglerini sekillendirmedeki rolint,

+ Ogrencilerin 6n bilgi ve deneyimlerinin tarihsel diisiinme ve imgelem
becerilerine etkisini tespit etme olarak belirlenmistir.
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Aragtirmanin, sosyal bilgiler 6gretim programlarinda olusturmaci/ya-
pilandirmaci yaklagimin benimsenmesiyle birlikte, 6grencilerin tarih
derslerinde deneyimledikleri biligsel stiregleri anlamaya ve tarihsel dii-
sinme becerilerini gelistirmeye yonelik gittikce artan bir ilgiyle ytriti-

len ¢aligmalara katk: saglayacag: distintilmektedir.

Yontem

Bu ¢aligma nitel aragtirma yontemine uygun olarak gerceklestirilmisg
ve bu dogrultuda dokiiman incelemesi/analizi teknigine uygun ola-
rak yapilandirilmigtir. Bu teknik, “film, video ve fotograf gibi gorsel
malzemeler”in analizinde kullanilabilmektedir (Yildirim ve Simsgek,
2006, s. 187-89). Bu aragtirmanin dokiimanlarini altinct siuif 6grencile-
rinin sosyal bilgiler dersi kapsaminda tarih konulari iglenirken ¢izdikleri
resimler/illiistrasyonlar olusturmaktadir. Dokiiman incelemesi teknigi,
ogrencilerin gegmis kurgularini, tarihsel diiginme -zihinsel- siirelerini,
tarihsel malzemeyle girdikleri iletisim strecinde yasadiklar: deneyimle-
ri kesfetmeyi saglamada en uygun teknik olabilecegi diistniilerek ter-
cih edilmistir. Buna ilaveten, etkinlik stirecinde ve aragtirma stirecinde
kullanilan veri kaynaklarini olusturan 6grenciler hakkinda bilgi almak
amactyla uygulama 6gretmeniyle ytz ylize ve yar1 yapilandirilmig goriis-
me teknigi kullanilmgtar.

Verilerin analizinde ise yorumsamaci bir yaklagim benimsenmistir. Bu
yaklagim “baglama duyarli olan, 6tekilerin dinyay: gérme bicimlerinin
i¢ine giren ve insan davraniglarina dair yasaya benzer kuramlar test et-
mekten ¢ok empatik bir anlayis1 saglamakla ilgilenen toplumsal arastir-
ma tekniklerinin temelidir” (Neuman, 2007, s. 140). Dilthey (1999, s.
38)’a gore de “[a]¢imlama ve yorumlama, insanin tim psisik ve zihin-
sel donanimiyla gerceklestirdigi bir yeniden anlamadir.” Benzer sekilde
aragtirmact, veri kaynaklarini analiz siirecinde; dolayl olarak bu tiriin-
lerin yaratic1 6zneleri olan 6grencilerle ikonografik dizlemde zihinler
arast iletigim kurarak verileri empatik bir perspektiften degerlendirmis-
tir. Bu yaklagimlar dogrultusunda 6grencilerin tarihsel digiinme edim-
leri, tarih pedagojisine uygun olarak, empatik perspektiflerden ve asir1
yorum yapma yanilgisina dismekten mimkin oldugunca kaginilarak

¢6ziimlenmis ve yorumlanmigtir.
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Verilerin Toplanmasi

Caligmanin verileri Istanbul ili Kadikdy ilgesi sinirlari igerisinde yer
alan bir ilk6gretim okulunun altinci siif 6grencilerinin Sakip Sabanci
Miizesi’'nde 2007 yilinda gerceklestirilen “Cengiz Han ve Mirasc¢ilar:”
konulu sergiyi ziyaretleri sonrasinda 6gretmenleri tarafindan yapmala-
r1 istenen ¢alismalar yoluyla toplanmigtir.2 Ogretmenin verdigi bilgiye
gore, sergi gezisinden 6nce “ipek Yolunda Tirkler” tinitesi kapsamin-
da, Orta Asya ile ilgili bir harita ¢aligmasi, ¢ ders saati belgesel (Cen-
giz Han'in Liderlik Sirlar1) analizi, soru-cevap ve tartigma etkinlikleri
yapilmistir. Sergiye giderken 6grenilenler tizerinde konusulmus, sergi
gezisi sirecinde 6grencilere ¢aligma kagitlar: verilerek gezide nelere
dikkat etmeleri gerektigini fark etmeleri saglanmustir. Ogrenciler ayni
gln, sergi bitiminden sonra okula gelmisler ve onlardan sergide edin-
dikleri bilgiler ve gérdikleri tarihsel nesneler dogrultusunda ¢alisma
kagidindaki etkinlikleri yapmalari beklenmistir. Calisma kagidinda
yer alan etkinliklerden birinde, sergide de goriilen tarihsel nesnelerden
bazilarinin fotograflarina yer verilmis ve 6grencilerden bu gérselleri
kullanarak o dénemde yagamis bir askerin illistrasyonunu ¢izmeleri

istenmisgtir.

S6z konusu etkinlikten elde edilen elli dokuz 6grenci ¢izimi/illiistras-
yondan, arastirmanin amagclari dogrultusunda ve “amagli 6rneklem” tii-
riine gore secilen dokuz ¢izim/illistrasyon, bu ¢alismanin 6rneklemini
olusturmustur. Genellikle nitel aragtirmalarda tercih edilen bu 6rneklem
tirt “belirli bir amagla veya odaklanilan konuyla ilgili olarak, 6rnek-
lemin onceden digtinilip belirlenmesi” anlamina gelir (Punch, 2005,
s. 183). Amagl 6rneklem “zengin bilgiye sahip oldugu distinilen du-
rumlarin derinlemesine ¢aligilmasina olanak vermektedir. Bu anlamda,
amach 6rnekleme yontemleri pek ¢ok durumda, olgu ve olaylarin kegfe-
dilmesinde ve agiklanmasinda yararli olur” (Yildirim ve Simgek, 2006,
s.107). Bu ¢aligma da tarihsel imgelem becerileri ve buna ickin olgula-
rin/stireglerin kesfedilmesini amagladigindan, “Islem” baglikli boliimde
aragtirmact tarafindan olusturulan kategoriler 6rneklemin se¢iminde de
belirleyici olmugtur. Bu paralelde, tarihsel digtinme/imgeleme stiregle-

rinin bagariyla gerceklestigi, bu siireclerde bazi eksiklik ya da sorunlarin

2 Arasgtirmanin 6gretim uygulamasin yiiriiten FMV Erenkdy Istk Okullari Sosyal Bilgiler Ogretme-
ni Kezban Kicir’a bu siiregteki 6zverili ¢aligmalar: ve katkilarindan dolay: tesekkiir ederim.
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oldugu ve bu siireglerin bagariyla gergeklestirilemedigi caligmalardan
ornekler secilmigtir.

Aragtirmanin givenilirligi agisindan dokiman incelemesinin 6nemli
agamalarindan biri, “aragtirmaci[nin], ulagtig1 dokiimanlarin 6zglin olup
olmadigini kontrol etme[s]idir” (Yildirim ve Simgek, 2006, s. 195). Bu
dogrultuda sozii edilen etkinlik, sinif ortaminda ve dersi yiirtiten 6gret-
men denetiminde gergeklestirilerek veri kaynaklarinin giivenilirligi sag-
lanmistir. Buna ilaveten uygulama 6gretmeniyle etkinligin ve uygulama
strecinin detaylar1 hakkinda bilgi almak tzere yiz ylize gorisilerek,
yapilan gériismenin video kayd: alinmig ve aragtirma siirecinde bu kayt
¢oziimlenerek elde edilen veriler ilgili yerlerde kullanilmigtir. Nitekim
dokimanlarin “goriisme, gozlem gibi bagka veri toplama yontemleriyle
birlikte” kullanilmasi, bu stireglerde elde edilen verilerin kargilagtirilmasi
yoluyla aragtirmay: “daha gegerli ve glivenilir hale getir’ecektir (Yildi-
rim ve Simsgek, 2006, s. 196).

Aragtirmaci tarafindan ulagilan bulgular, uygulamay: yapan ogret-
men tarafindan incelenmis ve bu bolimiin yapilandirilmasinda onun
goriigleri de dikkate alinmistir. Ogrencilerini her yoniiyle taniyan ve
uygulama stirecine son derece hiakim olan 6gretmenin gorislerine
bagvurulmasi, verilerin ¢6ziimlenmesi ve anlamlandirilmas: siirecinde
olas1 yanlis ve asir1 yorumlamalarin 6niline gegilmesini saglayarak arag-
tirmanin gegerlik ve gvenilirligini arttirmada 6nemli rol oynamigtur.
Zira “[n]itel aragtirmacilar [i¢in], gegerlik temel ilkesi[...], dogruluga
(yani yanlis ya da ¢arpitilmig anlatimlardan kaginmaya) baglidir” (Ne-
uman, 2007, s. 288).

islem
Dokiimanlardan elde veriler, dokiiman incelemesi teknigine uygun ola-
rak, analize konu olan verilerden 6rneklem secilmis, analiz kategorileri
gelistirilmis (Yildirim ve $imgek, 2006, s. 197-98) ve veriler yorumsa-
mact yaklagim kullanilarak analiz edilmistir. Toplanan veriler ¢calismanin
alt amaglar1 dogrultusunda agagidaki analiz kategorileri dikkate alinarak

¢6ziimlenmistir.?

3 Verilerin analizi siirecine degerli fikirleriyle katikida bulunan Arastirma Gorevlisi Giilgin Yapicr'ya
tesekkiir ederim.
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Tarihselimgelem becerilerini ise kosma: Bu kategori, tarihsel mal-
zeme/anlatidaki bosluklar: doldurma ve ge¢misi kurgulama siirecinde
imgelem becerilerinin nasil ise kosuldugunu analiz etmek amaciyla
olugturulmustur. Bu amaglar dogrultusunda Collingwood’un tarihsel
imgelem kuramu ile Fines (2002)1n tarihsel 6grenme stirecinde dura-
gan imgelemin resim; siiregen imgelemin agiklamalar Grettigi yolun-
daki kuramindan yararlanilmigtir. Bununla birlikte Fines, yaptig1 bu
asamali aciklamanin daha ziyade imgelem siirecini analiz etme ama-
cint tagidigini 6te yandan diginme ediminin ¢izelge gibi bir diizen-
lemeyle basite indirgenemeyecek kadar karmagik bir stire¢ oldugunu
da belirtir. Nitekim distinsel sireglerde salt imgeleme ait deneyimler-
den s6z edilemeyecegi gibi; mantiga ait zihinsel edimler ve imgeleme
ait zihinsel edimler gibi kesin ayrimlarin yapildig: siniflandirmalara
gitmenin de mimkiin olamayacag: gorisindedir. Tarihsel digiinme;
tarihsel olgular, bu olgular ile ugrasirken insan davraniglar: hakkinda
edinilen deneyimler, diizenleme ve ¢ikarsama becerileri ile imgelem
gibi bir dizi unsurun bilesiminden olugur. Her nerede olursa olsun,
olgularin, deneyimlerin ve becerilerin kullanimina bakildiginda, bu
unsurlarin yalniz birbiriyle degil; bir sekilde imgelemle de baglantili
olduklar: goriliir (Fines, 2002, s. 64-7). Nitel 6zellikteki aragtirmanin,
veri analizi slirecinde, asir1 ya da zorlama yorum gibi yanilgilarin 6nii-
ne gegebilmek adina Fines'in 6ne stirdigi bu yaklagim benimsenmis;
dolayisiyla bu kuram verilerin izin verdigi 6l¢tide bir analiz kriteri ola-
rak dikkate alinmisgtir.

Tarihsel baglama uygunluk ve anakronizm: Bir ge¢mis kurgusunun
tarih disiplini tarafindan kabul edilebilir olmas: i¢in tarihsel baglama
uygun olmas: gerektigi yargis: dikkate alinarak veriler, baglama uygun-
luk ve baglamdan kopuk olma (anakronizm) ozelliklerine gore deger-
lendirilmistir.

Tarihsel kaynaklarin/kanitlarin kullanimi: Bu kategori 6grencile-
rin driinlerini olustururken tarihsel kaynaklardan/kanitlardan yarar-
lanma durumlar: ve bu kaynaklarin égrencilerin ge¢misi kurgulama/
tarihsel disiinme stregleri izerindeki etkisinin niteligini analiz etmek
amactyla olusturulmustur. Bu yolla tarihsel imgelem becerilerinin di-
sipline edilmesinde kaynaklarin oynadig: roliin tespit edilmesi hedef-
lenmigtir.

Tarihsel imgeleme siirecinde on bilgilerin ve deneyimlerin rolii:

Tarihsel disinme/imgelem, 6grencilerin yalniz iletisime girdikleri ta-
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rihsel malzemeden edindikleri bilgiler ve deneyimler ile degil; sahip
olduklar: 6n bilgilerden ve deneyimlerden de beslenir. Analiz siirecinde
on bilgilerin ve deneyimlerin digtinme ve imgelem siirecini bigimlen-
dirmeye sagladig1 katkilar da dikkate alinmistur.

Bu kategorilere gore analiz edilen veriler ilgili alanyazin ve benzer baz
aragtirma verileriyle desteklenerek yorumlanmstir.

Bu paralelde, Cooper ve Ditchburn (2008, s. 46-7)in aragtirmalarin-
da kullandiklar: analiz kategorilerinden yararlanilmig ve bu ¢alismanin
verilerini saglayan 6grenci trtinleri Gi¢ diizey olarak siniflandirilmistur.
Buna gore, s6z konusu analiz kategorilerinin igeriklerinin (imgelem be-
cerilerinin kullanimu, tarihsel baglama uygun olma, kanita dayali olma
ve on bilgileri ve deneyimleri kullanma) -gorece- basarili bir sekilde ger-
ceklestigi ve tarihsel gerceklige uygun olarak kurgulanan triinler Diizey
1; bu analiz kategorilerinin 6ngérdigi becerilerin eksik ya da sorun-
lu (imgelemin keyfi kullanimi, anakronik unsurlar, kanit kullaniminda
yetersizlikler, tarihsel gerceklikten kopmalar) oldugu triinler Diizey 2
ve gecmis imgesinin tarihsel gercekligin uzagina (anakronik unsurlar,
kanittan bagimsiz imgeleme edimi, 6n bilgilerden ve deneyimlerden ya-
rarlanmama) diistigu trinler Diizey 3 olarak kodlanmigtir. Buna gore
alt1 Griin Diizey 1; iki Griin Diizey 2 ve bir Grtin Diizey 3 kategorisinde
analiz edilmistir.

Bulgular

Miize gezisi sonrasinda dersin 6gretmeni tarafindan hazirlanan ¢aligma
kagitlarinda “Sergide Mogol savas aletlerini inceledin. Bu bilgilerden
yola ¢ikarak Ipek Yolu'nda eski Tiirk devletlerinden bir askerin gériinii-
muind ¢iziniz.” yonergesi esliginde 6grencilerin yararlanmas: i¢in bazi
tarihsel nesnelerin sergide ¢ekilmis fotograflarina (Kaynak. 1. ve Kay-

nak. 2.) ve ¢izim i¢in bos bir ¢erceveye yer verilmistir.

Diizey 1

Bu dogrultuda bir kiz (Ogrenci Uriinii 1) ve bir erkek 6grenci (Ogren-
ci Uriinii 2) tarafindan olusturulan illistrasyonlardan iki tanesi, galisma
kagidinda verilen gorsel kaynaklar ve bunlardan alinan kesitlerle birlikte
asagida sunulmustur.
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Ogrenci Uriinii 1 Ogrenci Uriinii 2

BIR TURK SAVASCISI

Cizmeden
kesit

Kaynak. 1.

Ogrenci tiriinleri incelendiginde her iki 8grencinin de fotografi verilen
migferi, kurguladiklar: tarihsel aktoriin baginda resmettikleri gorilmek-
tedir. Bununla birlikte ikinci 6grenci (Ogrenci Uriinii 2) migfere siisle-
meler eklemistir. Ikinci 6grencinin resminde dikkat ceken bir baska veri
askerin Uzerindeki zirh ve sirtindaki kargidir. Verilen gorseller arasinda
zirh ve kargi yer almamakla birlikte, 6grencilerin gezdigi sergide zirhlar
da sergilenen tarihsel nesneler arasindadir. Ogrenci bu deneyiminden
(kanittan) yararlanmig ve/veya savagta askerlerin zirh giydigi yontinde
bir 6n bilgiden hareket etmis olabilir. Mizede 6rgi ve ipek zirh 6rnek-
lerinin sergilendigi digtiniiliirse 6grencinin kalin, plaka bir zirh tasar-
lamis olmasi bu noktada 6n bilgilerini kullanmig olabilecegi ¢ikarimini
destekler. Yapilan gorismede 6gretmenin, bu 6grencinin savas icerikli
bilgisayar oyunlarina merakli oldugu yoniindeki ifadesi, bu 6n bilgile-
rin kaynaklarindan birinin s6z konusu oyunlar olabilecegini digtindiir-
mektedir. Nitekim 6grenciler 6grenme ortamina televizyon program-
lar1, belgeseller, aile vb. kanallardan edindikleri tarihsel bilgileri tagirlar
(Levstik ve Barton, 2001, 5. 25). Ogretmen bu 6grencinin sergiyi biiyiik
bir merakla izledigini, sergideki savas malzemelerini/asker kiyafetlerini
tek tek inceledigini belirterek sozlerine soyle devam etmigtir: “zirhin. ..
cizmedeki seyin... igerdeki metal dégemenin koruma amagh oldugunu
bildi. ‘Eger’ dedi... ‘ayagina bir ok atilirsa..., yara almamas: gerekiyor’

dedi.” Ogretmen, “Agir degil mi?” sorusuna 6grencinin, at Uzerinde ol-
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dugu icin savageinin tagimada zorluk ¢ekmeyecegi cevabini verdigini
belirtmigtir. Bu veriler, 6grencinin sergide yer alan -ve yukarida kesiti
verilen- zirhli ¢izmeyi/tarihsel kanit1 inceleyerek ge¢misteki insanin bu
esyay! kullanim amaci ve kullanim yollarina y6nelik ¢ikarimlar yapabil-
digini gostermektedir. Ogretmen 6grencinin illiistrasyonundaki ¢izme
imgesinin orta kisminda yer alan bélimin bu metalleri temsil ettigini
vurgulamigtir. Buna gére 6grenci, kendi triintini olustururken tarihsel
kanittan elde ettigi bilgiyi kullanmustir ve béylece trtin imgeleminde

tarihsel gerceklige uygun bir ¢izgide yapilandirilmigtir.

Savagc1 imgesinin, gii¢li oldugu izlenimi uyandiran iri gévdeli bir yapi-
da resmedilmis olmast da ayrica dikkate degerdir. Ogrenci iiriinlerinde
sadagin icindeki oklarin da fotograftaki aslina uygun olarak titizlikle
resmedildigi gézlenmektedir. Zira her iki drtinde de sadagin seklinin ve
oklarin sadaktaki durus bi¢iminin orijinal kaynaga tamamen sadik ka-
linarak cizildigi goriilmektedir. Ozellikle “Ogrenci Uriinii 1”de, Kay-
nak. 1.de goriilen tarihsel nesnelerin tamaminin (ok, yay, sadak, ¢izme,
migfer, su matarast) kullanilarak orijinallerine uygun bi¢imde ¢izildigi
ve savagginin dig gorinimiinin tarihsel gerceklige uygun olabilecek bir
gorinimde kurgulandigi gérilmektedir. Su matarasinin da savagginin
boynundan ¢apraz asilmis bir sekilde kurgulanmig olmasi, 6grencinin
bir savagginin bu nesneyi ancak boyle takarak tagimig olabilecegini dii-
sinmis olduguna isaret eder. Bu ise 6grencinin mantiksal diiginme
surecine girdigi ve boylece gegmisteki insanin yagam yollar1 hakkinda
¢tkarim yaptigini digtindiirmektedir. Nitekim 6grenci, su matarasinin
nasil taginmig olabilecegi sorununa Dilthey (1996)’1n 6ne stirdigl ana-
lojik ¢ikarim yoluyla; esdeyisle kendi yagam yollar: ile ge¢migteki insanin
yagam yollar1 arasinda bir benzerlik iligkisi kurarak yaklagmis olabilir.
Bu ise tarihsel diiginme siireglerinin yaratict diigtinme ile eklemlendigi
anlamina gelebilir ki tarih 6gretiminde yaratic1 diistinme, kamit hakkin-
da gegerli bir dizi varsayim (bir nesnenin nasil yapildigi ve kullanildig;
o donem yasamus insanlar i¢in ne anlama geldigi gibi) gelistirmek icin
ogrencilerin en iyi nasil tegvik edilebilecegi ile ilgilenir. Guilford’a gore,
bir problemi gérme yetenegi, fikir tiretme ve beklenmedik problemleri
¢6zme (Ornegin bir igne yapmak i¢in su nesnelerin hangisinden yarar-
lanilabilir? —Turp, balik, ayakkabs, karanfil gibi) yaraticiligin 6zellikle-
rinden bazilaridir (Guilford 1959'dan aktaran Cooper, 1996, s. 107).

Bu illiistrasyonda (Ogrenci Uriinii 1) cizilen kollar, savagcinin giiglii
olduguna génderme yapan bir nitelik tagir. Dolayisiyla “glicli kol” imge-
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si, 6grencinin, savageilarin gii¢li bir goriiniimleri oldugu bilgisine sahip
olabilecegi gibi iletisime girdigi farkli tarihsel malzemelerden edindigi
deneyime isaret edebilir ya da gegmisin bu déneminde savaggilarin ki-
lig, ok gibi savag araglarini kullandiklar: icin ozellikle kollarinin gelis-
mis oldugunu ¢ikarsadig: seklinde de yorumlanabilir. Her ti¢ durumda
da 6grencinin zihninde, savagginin giicli bir fiziksel gorinim tagidig:
dustincesinin varligini ve bu distincenin/bilginin/¢ikarimin, gegmisin
aktorlerini tasarlarken ve bu stirecte eksik olan parcalari tamamlarken
mantikli bir bicimde kullanildigin: ileri siirmek olasidir. Savageinin uzun
sacly, uzun bryikli ve ¢ekik gozlii olarak tasarlanmasi da tarihsel baglama
uygundur. Bu veri de 6grencinin sahip oldugu bilgiyi ya da deneyimi
gegmisi yeniden yapilandirma siirecinde dogru bir bigimde kullanabildi-
gini géstermesi bakimindan anlamlidir. Bu veriler degerlendirildiginde,
her iki 6grencinin de verilen tarihsel kaynaklar1 kullanarak, mantiksal
dustinme sureglerini igse kosarak, tarihsel aktorle empati kurma egilimi
gostererek imgelemlerinde tarih disiplini tarafindan kabul edilebilir bir
trin/ge¢mis kurgusu ortaya koyabildikleri ileri suriilebilir. Bu trtinler,
stiregen ya da yaratict imgelemin kullanildigina isaret etmektedir.

Asagida aymi etkinlik kapsaminda bir erkek (Ogrenci Uriinii 3) ve bir
kiz 6grenci (Ogrenci Uriinii 4) tarafindan olusturulan illiistrasyonlar-
dan iki tanesi agagiya alinmigtir.

am TURK SAVASLIST
ﬁ] ’\}
\L\

}

Ogrenci Uriinii 3

Ogrenci Uriinii 4

Kavnak. 2.

Bu iki 6rnek, calisma kagidinda verilerek yararlanilmas: istenen Kay-
nak. 1. ve Kaynak. 2.deki tiim kanitlarin (su mataras: hari¢) kullanilmas:
bakimindan 6nem tagir. Ogrenciler analizi yapilan 6nceki iki tiriinden
farkl olarak savascilari stivari olarak tasarlamiglardir. Bu drtinleri bu
noktada analiz edilmeye deger kilan 6zellik, verilen gérsel kaynaklar-
daki eyerin, askerin stivari olarak tasarlanmasimi saglayan bir kanit ni-
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teliginde degerlendirilmis olmasidir. Bir bagka ifadeyle stvari imgesi,
ogrencilerin eyerin at binerken kullanilan bir ara¢ oldugu ve geg¢miste
ath savageilarin oldugu bilgilerinden hareket ettiklerini diisinmeyi ola-
nakls kilar. Gorsellerde eksik olan at imgesi, bu bilgiler ve kanittan yola
¢ikarak Ggrencinin imgeleminde tamamlanmistir. Ogrencinin diistince
dizgesinin “Eyer bir savag¢1 kurgulamak icin verilen tarihsel nesneler/
gorseller arasindadir. - Eyer at binerken kullanilir. - Gegmiste atli savag-
cilar vardir. - Savagei at tizerinde kurgulanmalidir.” bi¢iminde gelistigini
varsaymak olasidir ve mantiksal diisinme stiregleri (bilgiyi ve kanit: kul-
lanarak ¢ikarim yapma), gegmisi kabul edilebilir bir gérintiiminde olus-
turmayr mimkin kilmistir. Bu noktada eyerin ati ¢agrigtirmis olmasi
da olasidir ki ¢agrisim, “Watts’a gore, diis glicti, sezgi ve yaraticiligin bir
ogesidir.” (Watts 1972'den aktaran Dilek, 2007, s. 60). Her iki durumda
da stiregen/yaratict imgelemin ige kosulmug oldugunu 6ne stirmek olast
gorinmektedir.

Bu veri 6te yandan Collingwood (1996)’un -Kant’a dayanarak- “algisal
imgelem” olarak nitelendirdigi imgeleme edimi ile de anlamlandirilabi-
lir. Nitekim Collingwood (1996, s. 286) algisal imgelemi soyle agiklar:
“[4 priori imgelemin] [6]teki tanidik islevi, Kant'in pek iyi ¢6ziimledigi gibi,
gercek olarak algilanmayan olanakli alg1 nesnelerini bize sunarak, alginin ve-
rilerini bir araya getirip eklemeler yapan algisal imgelem denebilecek seydir:
bu masanin alti, kapali bir yumurtanin igi, ayin arka ytzi. Burada da imge-
lem a prioridir: biz ancak varolabilen seyi imgeleyebiliriz. Tarihsel imgelem
bunlardan a priori olmas: bakimindan degil, 6zel isinin ge¢misi imgelemek
olmasi bakimindan ayrilir: gegmis, simdi var olmadigindan, olanakli bir algi
nesnesi degildir, ama bu etkinlik sayesinde digtincemizin bir nesnesi haline

gelebilir.”

Bu baglamda, 6grencilerin su an i¢in algilanabilir (olanakli) bir tarihsel
nesne olan eyerden yola ¢ikarak, su an i¢in algilanabilir -olanakli- olma-
yan ve gegmise ait bir savagci ile at figiirlerini, algisal imgelem yoluyla
geemis kurgusuna ekledikleri diigtintlebilir.

Savager imgelerinin yiiz ifadeleri dikkate alindiginda ise iki 6grenci
Urlintnin farklilastig1 gézlenebilmektedir. Buna gére, savasa giden bir
siivari s6z konusu oldugunda, Ogrenci Uriinii 4te kurgulanmis olan
mutlu ve masum ifadeden ziyade, Ogrenci Uriinii 3'te kurgulanan sert
ve kararli ifadenin, tarihsel baglam dikkate alindiginda daha olas: g6-
riindiigii diisiiniilebilir. Bu veri, Ogrenci Uriinii 3’i kurgulayan 6g-
rencinin tarihsel bilgisini/deneyimini kullandif1 ve/veya empatik bir
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yaklagim sergiledigi seklinde yorumlanabilirken; Ogrenci Uriinii 4'i
kurgulayan 6grencinin daha 6znel bir yaklagimla kendi duygu diinya-
sindan hareket etmis olabilecegini diisiindiirmektedir. Ogrenci Uriinii
3, tam olarak bir siivarinin savag alanina dogru gittigi izlenimi uyan-
diracak gekilde tasarlanmis gérinmektedir. Savasa giden bir savas¢inin
duygular: ise biytik olasilikla kararhilik, kendine giiven ya da endise,
korku vb. olmalidir. Béyle bir ¢ikarim bilgi kadar empatik bir digiin-
meyi de ise kosmay1 gerektirmektedir. Bu noktada “amacglari, niyetleri
ve i¢inde bulundugu duruma dair kendi gorisine uygun olarak” (Lee,
1984, s. 91) tarihsel bir aktoriin perspektifini alan 6grenci, korkan ya
da endigelenen bir savagc1 yerine 6z gliveni yliksek ve kararli bir savasct
imgesini tercih etmistir. Bu yonuyle veri, 6grencinin Egan (1986)'1n
one strdigi digiinsel evrelerden biri olan romantik distinmeye egi-
limli oldugunu gésterebilir. Zira bu evrede ¢ocuk, bir kahraman, ulus,
kurum ya da fikirle 6zdesim kurar; giincel yagamin tehditlerinin tste-
sinden gelmek i¢in insani 6zelliklerden olan giic, cesaret, kahramanlik,
guzellik, dahilik ve diger bitiin erdemler vasitasiyla agiriliklarla bag-
lant: kurar; kahramanlarin zaferlerini paylagir. Egan 6grencilerin (9-15
yag) romantik diiginme egilimlerinin kargilanmasinin onlarin digtinsel
ve benlik gelisimlerine 6nemli katkilar saglayacag: goriisindedir. Bi-
tiin bu veriler dikkate alindiginda, Ogrenci Uriinii 3ii tasarlayan 6g-
rencinin ge¢misi kurgulamada oldukga bagarili bir tarihsel disinme
streci deneyimlemis oldugu ileri stiriilebilir.

Asagida bir erkek (Ogrenci Uriinii 5) ve bir kiz 6grencinin (Ogrenci
Uriinii 6) olusturdugu illiistrasyonlar incelenebilir.

INCEIENEDLLT

‘ BIR TURK SAVASCIST Kaynak. 3. BIR TURK SAVASCISI

Kavynak. 4.

5 . P Ogrenci Uriinii 6
Ogrenci Uriinii 5 2
;.-_-—BJ =
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Bu tirtinlerin her ikisi de 6grencilerin asker/savagct imgesini olugtururken
caligma kigidinda yer verilmeyen ancak sergide gordiikleri bir tarihsel
esya olan ipek zirhi (Kaynak.3.) da kullandiklarini gostermektedir. 1-
lisstrasyonlarda (6zellikle Ogrenci Uriinii 5'te) resmedilen diger unsurlar
da (migfer, yay, ok, sadak, kili¢, ¢cizme) kaynaklarin kullanildigini kanitla-
maktadir. Ogrenciler -bundan 6nceki dort tirtinde de gorildigi gibi-, ek-
sik olan yay imgesini 6nceki bilgilerinden yola ¢ikarak tamamlamiglardur.

Zira kaynak fotografta da gortildigi gibi yayin kiris parcas: eksiktir.

Bu uriinlerde dikkati ¢eken bir bagka veri, tarihsel nesne olan sapka
(Kaynak. 4.) ile Ogrenci Uriinii 5'te gizilmis olan kalkanin iizerinde
yer alan kiiciik motifli kabartmanin aymi olugudur. Bu veriden hareketle,
Ogrenci Uriinii 5'te tasarlanan kalkanin, ¢alisma kagidinda verilen bu
sapka goruntisinden yola ¢ikarak kurgulandigi dastinilebilir. Bu du-
rumda, 6grencinin bu imgeyi kalkan olarak digtinmuis olmas: kuvvetle
muhtemeldir. Ancak burada ilgi ¢ekici olan, 6grencinin kalkan resmini,
-bu imgeden hareket etmis olmakla birlikte- bu imgeye bagh kalarak
degil; tarihsel gerceklige uygun bir gériinimde tasarlamig olmasidir. Bu
veri, onun bu noktada kargilasmis oldugu bir giicliigii, mantiksal di-
sinme stirecleri ve kalkan ile ilgili 6n bilgilerine dayanarak agabildigini
gostermesi bakimindan énem tagir.

Diizey 2

Bir erkek 6grenci tarafin-
dan tasarlanan illistrasyon
(Ogrenci Uriinii 7) asagi-

BIR TURE SAVASCTSI
da incelenebilir.

Bu 6grenci trtini, bazi yon-
lerden verilen kaynaklardan
hareket edildigini gosterir-
ken; bazi yonleriyle de ta-
rihsel baglamdan kopmus

bir imgeleme isaret edecek

Kaynak.1. den . . .
kesit veriler icermektedir. Buna

" i gore savageinin migferi, ok
Orenci Uriinii 7

ve yay kaynaklarin kullanil-

digin1 gosteren verilerdir.

Ogrenci, savagginin yiiz ifadesini ve 6zelliklerini yine tarihsel gerceklige
uygun olabilecek bir gériinimde kurgulamgtur.
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Nitekim savag¢inin acimasiz, korkusuz ya da 6fkeli oldugu izlenimini
uyandiran yiiz ifadesi, savas kavramuyla ortiisebilecek bir kurgudur. Og-
rencinin savag¢inin bir elinde resmettigi yayin hemen tzerine orijinaliy-
le tamamen ayn1 nitelikte bir ok ¢izdigi ve okun yaydan ¢ikarak hareket
halinde oldugunu anlatmak i¢in de yanina yatay ¢izgiler ekledigi dik-
kati gekmektedir. Illiistrasyondaki yay dikkatle incelendiginde ~tipki ok
gibi-, orijinaline benzetmek i¢in ¢aba gosterildigi kolaylikla anlagilmak-
tadir. Bu bagarili bir kurgu kabul edilebilmekle birlikte, yayin kirig kis-
minin imgeleme siirecinde tamamlanmadan kaynakta goriildugi héliyle
resme eksik bicimde yerlestirilmis olmasi, tirtini bir miktar sorunlu héle
getirmektedir. Bu veri, kaynaklarin sundugu kamitlarin/ge¢misin izleri-
nin ancak mantiksal diisinme ve imgeleme siirecinde islenerek anlamli
hile gelebilecegini ve 6grenciye bu becerinin kazandirilmasinin 6nemi-
ni gostermesi bakimindan da deger tagir. Savagcinin giyim 6zellikleri
de, ilgili donemde Turk -ve Mogol- savagcilarinin giyim 6zellikleri di-
suntldiginde, tarihsel baglamdan kopmalar oldugunu distindiirecek
niteliktedir. Ogrencinin galigmasi, gecmisteki insanin -olasi- niyet ve
distncelerini tarihsel baglama uygun sekilde dikkate almasi ve tarih-
sel kaynaklardan yararlanma egilimi gdstermesi bakimindan siiregen
bir imgelemin varhfina isaret et-
mektedir. Ote yandan eksik tarih-
sel nesnenin imgeleme siirecinde

{ HRION SAVApEESE tamamlanmadan ortaya konulmas:
K ve bazi yonlerden tarihsel gercek-
Q\:ﬁ ' likten uzaklagma, bu imgelemin ise
o7, kosulmasinda bazi sorunlarla karsi-
Y400 \ lagildigini g6stermektedir. Bu nok-
( .B/'ll [__\ 7 tada is birlikli 6grenme ortamlar
Caly, - ARAYANS diizenleyerek diger 6grenciler ya da
J./ \ 6gretmen, 6grencinin imgeleminin
I: ]' disipline edilmesinde ydnlendirici/

\ {\/ destekleyici bir rol tstlenebilirler.
( ""'f 1S Yanda bir kiz 6grenci tarafindan
: = “" tasarlanan illiistrasyona (Ogrenci

& | / Uriinii 8) yer verilmistir.

gﬁ J Bu 6grenci triint incelendiginde,
i M:j' T migferin verilen kaynaklar ya da
; Vo é sergide gortlen migfer drneklerin-

Ogrenci Uriinii 8 den farkls bir yapida tasarlandigs ve
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savag araglarinin askerin bedeninden bagimsiz resmedildigi goériilmek-
tedir. Ogrencinin resmettigi migfer, orijinallerinden bir miktar sapmug
niteliktedir ve bu hiliyle tarihsel gergeklige uygun oldugunu séylemek
glclesmektedir. Savas araclarinin savag¢inin bedeninden bagimsiz ¢i-
zilmis olmasi ise 6grencinin ge¢mis kurgusunda kopukluklar oldugunu
ileri stirmeyi olanakli kilar. Nitekim imgelem, “algilar1 imgeler, tasarim-
lar seklinde canlandirma, degistirme ve yeni yapilar i¢inde diizenleme
yetisi’dir (Cevizci, 2000, s. 503); dolaysiyla bu ¢alismada 6grenciden
beklenen, verilen tarihsel kaynaklar ya da sergide gordiigii nesneleri, im-
geleminde tarih disiplini tarafindan kabul edilebilir bir gérintimde bi-
tiinleyerek es deyisle pargalari, tarihsel baglama uygun olarak mantikli
bir sekilde bir araya getirerek sunabilme becerisidir. Bu veriler, duragan
imgelemin gegmise yonelik daha saglkli imgeler tretebilmesi ve ote
yandan stregen imgelemin ige kosulabilmesi i¢in 6gretmenin destegine
ihtiya¢ duyuldugunu gostermektedir.

Diizey 3

Asagida bir kiz 6grenci tarafindan tasarlanan illiistrasyona (Ogrenci
Uriinii 9) yer verilmistir.

Bu irinde betimlenen askerin gi-

yim Ozellikleri dikkate alindiginda

BIR TURK SAVASCISI Tiirk askerinden ziyade Avrupali bir
asker imgesine daha yakin durdugu
soylenebilir. Bu dogrultuda, 6grenci-
f B nin tarihsel kaynaklardan bagimsiz
L= olarak kendi imgelem dinyasindan
e hareket ettigi ve tarihsel gercek-
likten uzak bir kurgulama siirecine
girdigi ¢ikarsanabilir. Kanit teme-
linden yoksun disipline edilmemis
hayal giiciine bir 6rnek teskil eden
bu triin, 6nceki bolimde analizi ya-
pilan diger 6grenci trtnleriyle kar-
silastirldiginda, gorsel kaynak/kanit
kullaniminin  tarihsel anlama/di-
sinme siirecini nasil tarihsel bagla-
ma ve tarihsel gerceklige uygun hile

getirdigini gésteren bir veri olmas:

Ogrenci Uriinii 9 bakimindan dikkate degerdir.
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Tartisma

Bu ¢alismada 6grenciler tarafindan gergeklestirilen yeniden kurma edi-
mi, “bir tarih¢inin yaptig1 profesyonel ¢aligma anlaminda degil boyle bir
calismaya yonelik farkindalik gelistirmeye giden yolda kigiik bir adim
olarak gorilmelidir” (Yapict, 2006, s. 193). Daha sofistike digtinme sti-
reglerinin deneyimlendigi ve yorumsal yaklagimlarin devreye girdigi ge-
nis kapsamli aragtirmalarin yapilmasi, 6grencilerin tarihsel imgelem be-
cerilerinin ve ge¢mis distincelerinin niteligi hakkindaki bilgilerimizin
zenginlesmesini saglayacaktir. Ote yandan buradaki yeniden kurma ya
da yeniden canlandirma etkinligi, -bu konudaki gérusleri ¢eliskili olsa
da- Collingwood ve Dilthey ya da Kartezyen yaklasimda gériilen ve
Munslow (2000, s. 39-41)'un “yeniden kurmacilik” (reconstructionism)
olarak nitelendirdigi tarih yaklagiminin (gegmiste kegfedilecek bir ger-
cekligin varligini 6ngoren; tarih¢inin gorevinin de belgeleri inceleyerek
bu gercekleri ortaya ¢ikarmak ve gegmiste yagandigi sekliyle aynen ye-
niden kurmak oldugunu benimseyen bilimci tarih ekoli) uzagindadur.
Buradaki amag, tarihsel diiginmenin 6nemli bir parcas: olan, tarihsel
baglama uygun disinebilmek ve kanit temeline dayanarak disipline
edilmis bir imgelem aracilifiyla saglikli bir ge¢mis imgesi olugturabil-
mekle sinirhidir. Nitekim saglikl bir gegmis imgesi kurma, tarihsel im-
geleme/ diigtinme siirecinin énemli bir pargasidir.

Bu calisma, 6rneklem olarak segilen Urtinleri olusturan 6grencilerin
onemli bir kisminin tarihsel digtinme siireglerinde imgelem becerileri-
ni oldukea kabul edilebilir bir bicimde ise kogabildiklerini gostermistir.
Dahast, imgelemin -gérsel ve/veya yazili- birincil ve ikincil kaynaklar ve
kanitlarin kullanilmas: yoluyla disipline edilmesinin 6grencilerin tarih-
sel diisinme/anlama becerilerinde oynadigi rolii ortaya koymustur. Buna
gore, bulgulardan bir kismi, kanit temelinden yoksun bir imgelemin,
tarihsel baglamdan kopuk ve bu nedenle hatali bir gegmis kurgusuna
neden olabilecegini gostermistir. Uriinlerin bir kisminda ise kaynaklar
kullanilmakla ve tarihsel baglama uygun ge¢mis tasarimlar: yapilmakla
birlikte bazi anakronik bulgulara da ulagilmistur.

Bu noktada ¢aligma, 6grencilerin kaynaklarla ¢aligirken 6gretmen ta-
rafindan desteklenmelerinin 6nemini goértnir hile getirmistir. Zira
ogretmen, kaynaklar ve Ggrencilerin ¢aligmalar: hakkinda anahtar so-
rular sorarak ve bazi yonlendirici bilgiler vererek onlari kaniti deger-
lendirme ve tarihsel sorgulama siireclerine entegre edebilir ve tarihsel
disiinmenin baglama uygun olarak gergeklesmesini saglayabilir. Yapilan
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caligmalar tarihsel digtinmenin gelisiminde 6gretmenlerin destekleyici
roliinlin 6nemini ve “6gretmenin aracilifi olmaksizin ¢ocuklarin tarihsel
dustincelerinin gelisiminde ancak ¢ok kigtik bir ilerleme olabilecegini”
ortaya koymugtur ve 6gretmenlerin “cocuklarin daha ¢ok tarihsel bilgi
kazanmalarimi saglamak amaciyla kaynaklarin temin edilmesiyle birlik-
te onlarin bir tarihgi gibi ¢aligmalarina yardimet olma(lari 6nem tagir]”
(Harnett 1993’ten aktaran Yapici, 2006, s. 44). C)gretmen rehberliginde
kaynak/kanit temelli ¢alisma ve tarihsel digtinme stiregleriyle mesgul
olmanin deneyimlendi§i ve 6grenciye meydan okuma firsatlarinin su-
nuldugu ortamlara siklikla yer verilmesi halinde bu becerilerin geligmesi
ve daha saglikli bir distinsel stirecin islemesi kuvvetle muhtemeldir.

Ogrencilerin ge¢misi kurgularken 6nceki bilgilerinden ve deneyimle-
rinden basarili bir gekilde yararlanabildikleri, aragtirmada ulagilan bir

bagka bulgudur.

Boyle bir uygulamanin Ggrencilerin ayni zamanda resim ¢izme etkin-
ligiyle ugrasmalarini gerektirmesi ¢alismanin -olugturmact yaklagima
uygun sekilde- disiplinler arasi niteligine isaret eder.

Bu ¢aligmada gerceklestirilen etkinligin, disiplinler arasi niteligini so-
mutlayan bir 6rnek, ilkogretim sosyal bilgiler tarih dersi konularinin
ogretiminde resimlendirilmis Gykiilerin 6grencilerin tarihsel digtinme
becerilerinin gelisimi tGzerindeki etkilerini aragtiran Erdogan (2007)'1n
caligmasindan edinilerek agagiya alinmistir. Erdogan (2007, s. 336)'1n
calismasinda sunulan ve bir kiz 6grenciye ait olan ¢izimler agagida in-
celenebilir.

Uygulama siirecinin Uygulama siirecinin
3. Haftas 8. Haftas1
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Uygulamanin devam ettigi bes haftalik stirede 6grenci ¢izimindeki ge-
lisme dikkat ¢ekicidir. Zira Erdogan (2007, s. 336) bu 6grencinin tarih
dersinde bagarili bir performans gostermekle birlikte (Egan’in simif-
landirmasina gore ironik diizeydedir) “resimleme etkinligine karg: en
6n yargili 6grencilerden biri ol’dugunu belirtir. Ilerleyen siiregte bu 6n
yargida kirilmalar oldugu, uygulama siirecinin sekizinci haftasinda olusg-
turulan triinin niteliginden ¢ikarsanabilir.

Bu ¢alisma kapsaminda yapilan goriigme siirecinde de 6gretmen, “Og-
renci Uriinii 2”yi olugturan 6grenci igin, calismanin yazili kistmlarinin
ogrenciye sikict geldigini, yalniz ¢izim ¢aligmasini yapmak igin izin is-
tedigini, ¢izim uygulamasim ise ilgiyle yaptigini dile getirmistir. Zira
ogretmene gore bu 6grenci resim ¢izme konusunda oldukga bagarilidir.
Ogretmen, 6grencinin calismaya bagladigini, hayalindeki bircok seyi
birlestirdigini sdyleyerek sézlerine soyle devam etmigtir: “Sergide zaten
savasct kimlikleri atlara bindirdi, giydirdi vs... o bir an énce kafasinda
yarattif1 seyleri anlatabilecegini biliyor ama yazmak istemiyor; ¢linkd o
gorsel caligiyor.” Goriisme siirecinde uygulama 6gretmeni, déneme ait
film ve belgesellerin 6grenmeyi olumlu yonde etkiledigini, 6te yandan
serginin de ilgili Uniteyle 6rtiismesinin biiyiik bir sans oldugunu ve ser-
ginin Unitedeki birgok olguyu (cografya, yasam yollar: vb.) anlamada
etkili oldugunu ileri stirmugtir. Birincil tarihsel kanitlarin zengin olu-
sunun 6grenmeyi kolaylagtirici ve tesvik edici oldugunu, bu nedenle de
serginin 6grenme agisindan verimli oldugunu belirtmistir. Bu veriler,
birincil kaynaklar olarak nitelenen tarihsel nesnelerin, tarihsel diisinme
stregleri tizerindeki islevsel roliini olumlamaktadir.

Lemisko (2004), Collingwood’un tarihsel kaynaklar: kullanarak gec-
misi “yeniden canlandirma” (re-enactment), bosluklar: dis guctyle dol-
durmay1 6ngoren “ekleme” (interpolating) ve kaynaklara/tarihsel bilgiye
elestirel yaklagmay1 iceren “sorgulama” (interrogating)nin ana hatlarin
olugturdugu tarih felsefesini -tarih 6gretiminde kullanilmas: bakimin-
dan- 6zellikle iki temel nedenle ¢ekici buldugunu belirtir. Bunlardan
ilki tarihsel bilginin tretimi ile ilgili goriislerinin 6gretmenlere sinifta
olusturmact yaklagimi kullanma firsat: sunmasi; ikincisi ise tarihsel bil-
giyi olugturmadaki metodolojik yaklagiminin, 6grenme siirecinde imge-
lemin 6nemini taniyan 6gretim stratejileri gelistirmeye uyumlanabilir
olmasidir.

ilkégretim 6. siif Sosyal Bilgiler Ogretim Programi’nin da yaratici

ve elestirel diginmeye ve gegmisi yeniden canlandirmaya yer vermis
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oldugu ve Ingiltere gibi baz: ilkelerin tarih Ggretimi yaklagimlarinin
Collingwood’un tarih felsefesinden etkilendigi hatirlandiginda, Lemis-
ko (2004)'nun onerisinin dikkate deger oldugu soylenebilir.

Bu ¢aligma kapsaminda Bruner’'nun ikonik (iconic) (tarihsel nesneler ile
bunlarin fotograflarinin incelenmesi ve illistrasyon olugturma) 6grenme
yaklagimlari uygulanmisg; bu uygulamalarin tarihsel digtinme becerile-
rini gelistirmenin yani sira, gorsel/ikonik 6grenci triinlerinin zengin ve
onemli bir veri kaynagi oldugunu ve bunlarin analizinin tarihsel diistin-
me streglerinin isleyisini, gelisimini anlamaya 6nemli katkilar saglaya-
bilecegini ortaya koymusgtur (benzer ¢alismalar icin bk. Dilek ve Yapici,
2004; Erdogan, 2007; Harnett, 1993; 1998; Nichol ve Dean, 1997; Wi-
neburg, 2001; Yapici, 2006).
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Historical Imagination and Historical Learning

'The debate about history education, began in the 1970s, brings a radical
suggestion (Thompson, 1984 cited in Yapici, 2006, p. 26) that the edu-
cation of history should aim at improving the main skills to understand
historical questioning methods and processes. And, this suggestion has
become a generally accepted and practiced method of history teaching.
According to this approach, which states that the methodological skills
of history should be given to the students, it is accepted that the histori-
cal information will more successfully develop by doing history and in
this way doing history will have the same meaning with learning his-
tory (Peck, 2005; Yapict, 2006, pp.22-3). Such a learning process signi-
fies that acquiring the ability to re-construct the past on the pedagogic
platform can only be made possible by taking advantage of the academic
field (Nichol, 2004, p. 21; Stradling, 2003, p. viii). Such an approach,
inevitably, needs to work with historical sources, inquiry and thinking
abilities, and the reconstruction of the past as a historian can be possible
through experiencing and developing the process of historical thinking/
understanding/imagination.

Stanford (1994, pp. 119-20) mentioned the experience of some volun-
teers who accepted to live under the conditions of the Iron Age for twelve
months for a research project on reconstructing the past. According to
this study, although they were similar to their ancestors in the physi-
cal aspects of their lives, they were not so successful in rebuilding the
mental world. This interesting experience is meaningful in proving that
it is not possible to reconstruct the past and the intentions/thoughts of
people in the past exactly as they were. Moreover, this experience reveals
the fact that the knowledge of the past and its subjects can be inferred
by intellectual processes based on a mental platform. The past, through
the clues it left and by methodological processes, can be interpreted /
constructed differently by historians. As a matter of fact, the past is past
and it can be brought back only by historians through different publica-
tions such as books, articles, documents, and etc., not by performance
(Jenkins, 1997, p.19). All of these experiences and views are meaningful
for signifying the importance of the development of historical thinking
abilities in understanding and reconstructing the past.

These notions in the fields of philosophy of history and history writing
are reflected on history teaching approaches in pedagogical platforms.
Using an evidence or referring, which is one of the critical thinking
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abilities, explaining different viewpoints, making implications, imagi-
nation, which is one of the creative thinking abilities, and understand-
ing the thinking, purpose, and emotions of the people lived in the past
appropriate to the conditions of that term; which is one of the empa-
thetic abilities, are directly related with the historical thinking proc-
ess as mentioned in the new social studies curriculum (MEB Talim ve
Terbiye Kurulu Bagkanligi, 2005, pp. 47-51). In the curriculum (MEB
Talim ve Terbiye Kurulu Bagkanligi, 2005, pp. 69-71), the concept of
historical empathy was explained and the methods of using this ability
on historical learning process were emphasized. It was concluded that
“the activities such as creative writing, visiting historical places, creative
drama, drawing studies, and projects” (MEB Talim ve Terbiye Kurulu
Bagkanlig, 2005, p. 70) are appropriate to the “applications of active
learning in new historical approach which highlights the abilities to
reconstruct the past” and are recommended to be used.

Learning in history lessons involves skills such as imagination and crea-
tivity together with the investigation of the evidence as well as oral and
written learning; going beyond the internalization of the concrete things
that the child perceives in his/her environment (Dilek, 2007, p. 59). In
fact, doing history is a process of producing works by logical think-
ing process and questioning the clues of the past (historical evidences/
materials) with a critical approach. However, the evidence which is the
material of the historian is generally missing. For this reason, historians
need to use their imagination for actualizing the activity which Elton
called “filling in the blanks” where the evidence is missing in the nar-
ration (Cooper, 2007, p. 13). By this way, the narration of the past is
presented in an entirely constructed structure. Since the 1970s, Colling-
wood has a great role-mostly in England- in the transformation of the
history education approach (Nichol, & Dean, 1997, p. 68). Collingwood
explains the role of the filling in the blanks approach with imagination
on constructing the picture of the past (1996, pp. 284-5):
The sources tell us that Caesar was in Rome one day and in Gaul in the next

day; but they do not give any information about Caesar’s trip from Rome to

Gaul. We interpolate it with a clear conscience.

This interpolation has two important features. First, it is absolutely not arbit-

rary or purely imaginative: it is obligatory, or according to Kant it is a priori.

Secondly; something which is inferenced is an imaginative thing. It is the
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only reason why we feel an obligation to imagine that he has traveled from
Rome to Gaul when we are told that Caesar was in different places in the

periods followed by each other.

Collingwood (1996, p. 285) named the mental process which is operat-
ing by this way as “a priori imagination”. According to Collingwood,
historical imagination reconstructs the pictures, ideas, and concepts
which are related to what really happened or what was really thought.
He adduces that two main features that limit the historian’s imagination
in reconstructing the past are; the obligation to make his/her narrative
based on the evidence s/he collected from the sources, and forming the
event in the context of the time and place which was really lived (Lem-
isko, 2004). According to Nichol & Dean (1997, p. 68), we would go
into an unbridled desire and fantasy world if the imaginative recreation
is not based on the sources. According to Lee (1984, p. 86), in cases
when the historical imagination is in the center, generally the imagina-
tion should be connected to an evidence somehow, and the imagination
in history has a different quality than such creation has in literature,

drawing, or music.

“Objects are powerful, tangible means of approaching people in the
past. They carry with them ideas, associations, and messages about the
people who made, owned, and used them and the environment from
which they came” (Fines&Nichol, 1997, p.146). Graff says that histori-
cal understanding can develop by encouraging historical imagination
and visual materials like photographs, drawings, documentaries, and
historical movies that have a great role in the development of histori-
cal imagination (1999 cited in Yapict, 2006, p. 45). As Graff stated, the
historical objects which have the quality of visual evidence have an im-
portant place in history education. Visual materials are one of the most
effective tools in developing the understanding and all children who are
able to see have an interest in drawings and can transfer the visual mes-
sages of the drawing into the images they formed. Drawings can make
it possible to imagine the reality; can give an ability to shape a picture
about what was the past physically like in the mind (Nichol, & Dean,
1997, pp. 67-71).

Studying with visuals corresponds to the “iconic learning” which is one
of the three learning modes conceived by Bruner. Harnett (1998, p. 70)
explains that “the iconic mode of learning (seeing the world visually
through pictures, maps, plans, and so on) is included alongside the en-
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active (understanding by doing and experience) and the symbolic (rep-
resenting ideas, concepts and knowledge through language).” She also
adds that “all these three modes provide important ways of learning and
Bruner suggests that children should be thought to function effectively
across these different modes. “[1]t is important to realize that the three
modes, enactive, iconic and symbolic, are not discrete” (Rogers, 1984,

p-155).
According to Dilek (2007, p. 82), “using imagination in historical learn-

ing is possible by teaching the student how to control his/her creative
thought.” This statement indicates that the concept of “disciplined im-
agination”- where it’s important to make the students produce work that
is acceptable in the discipline of history- in historical thinking process.
'This has strict connections with the concept of historical susceptibility,
meaning that the ability to understand the past in its own context, and
studying the past appropriate to historical reality and context. In fact,
Graff (1999, p. 151) evaluates historical context and historical imagina-
tion as the most important skills which directly assist historical think-
ing and understanding; he adduces that the study of historical context
is one of the most important ways to discipline historical imagination.
Watts emphasizes that there is a a connection between thinking de-
pending on imagination and deductive/implicative thinking (1972,
cited in Cooper, 1996, p. 109).

With all these views on the history teaching approaches appropriate to
the new social studies curriculum, the historical thinking process and
historical imagination skills disciplined with logical thinking become
more significant.

The Processes of Historical Imagination

Fines (2002) divides the imagination processes in historical under-
standing into two phases; static and dynamic. The first phase is the be-
ginning phase that includes drawing and seeing a part of the past as
it is.. This phase is limited to the expression (for example, people are
working) of the images that the student sees. On the other hand, dy-
namic imagination is connected with expression, interpretation, evalua-
tion, understanding, and reconstruction of the past in action. From this
point of view, Fines points out that in the process of learning history,

static imagination produces pictures whereas dynamic imagination pro-
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duces expressions (2002, pp. 64-7). In short, while static imagination
re-produces images which are close to original ones; dynamic imagina-
tion re-constructs historical reality through creative thinking, including

knowledge, experience, empathy, and logical thinking processes (Dilek,
& Yapict, 2005, p. 18).

Dilthey is one of the thinkers who propose the view of historical em-
pathy as an element of historical imagination. Not ignoring the critique
of Dilthey’s views on empathy (Wachterhauser, 2002, p. 224-5), it can
be referred to some of his views. Dilthey (1999, pp. 35-6) places the
act of understanding which takes place in the center of spiritual sci-
ences as a process of “reproducing.” And this is related with the inner
experience concept. Inner experience which can be defined as “experi-
ence of personal situations” signifies “reproduction of the experiences
from the attitudes and behaviors” of others. Understanding the others
can be possible by analogical implication and transposition (assuming
yourself in another person’s situation) acts. Dilthey (1999, p. 36) ex-
plains the analogical inference as: First of all, we can make it possible by
analogical inference to understand another person’s strange condition.
This inference is an inference going towards the inner one from outer/
physical one by way of similarities. Here, we can observe a similarity of
outer/physical expression of our inner experiences in someone else; we
pass through his/her life by corresponding similarities from this outer/
physical expression to that person’s inner life.

In addition to that, according to Dilthey (1999, pp. 36-7), the process of
reconstruction and reproduction which determines the borders of un-
derstanding is not only related to logical operations such as analogical
inferences; but also directly related to feeling the situations of others as
ours, empathy, and sharing their grief and happiness of the others.

Dilthey’s views above overlaps with the notion that “[h]istorical think-
ing draws upon a whole range of mental faculties: the sympathetic, the
empathetic, the imaginative as well as the logical and deductive” (Ni-
chol, 2003).

Historical empathy was determined, as having the emotion of what it is
like to be there and seeing from the eyes of the people who were there,
as stated in the History-Social Studies Framework for California Public
Schools dated 1997 (Dulberg, 1998 cited in Kicir, 2006, p. 47).

As a similar approach to Fines (2002) in classifying the processes of
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imagination, repeater imagination is composed by animating previous
perceptions in the minds, and, creative imagination which is the activ-
ity of collecting the basic and original image contents together in new
combinations, can be seen in these differentiations. Creative imagina-
tion divides in two as an imagination ability which develops by a plan
under the control of science or philosophy fields and as the power of
creating unbounded fantasies by oneself in one’s mind (Reber, 1985 cit-
ed in Cevizci, 2000, p. 503). The definitions overlap with the power of
imagination as respectively “repeater imagination”is static; and “creative
imagination” is dynamic. The definition of the concept of “disciplined
imagination”in the history education literature can be seen as “the abil-
ity of imagination which develops under control according to a plan”
which takes place in the scope of creative imagination.

Itis possible to find an example of repeating/static imagination in Kaya’s
(2008) study. Kaya (2008, pp. 73-74) asked students to “draw the object
which they were influenced by the most” after a virtual museum visit
activity. There is a drawing made by a girl below.

2) Draw the object which affects you the most in the museum.
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When this drawing is analyzed it can be seen that it is limited to “trans-
ferring the memorized objects that she observed to the paper without
making any changes”, in other words “animating the previous percep-
tions in the mind.”

Another example of constructing past images by using primary and sec-
ondary sources can be seen in the study of Yapici (2006). Accordingly,

students were asked to draw illustrations about the war during the les-
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son which was composed of a presentation of a series of sources that
also contained the miniature of Yildirim Beyazid and a

-second order- historical narrative- which was about the process of the
captivity of Yildirim Beyazid during Ankara War (1402).

A product composed by a girl is below (Yapict, 2006, p. 186).

Pupil’s product A miniature of Yildirim Bayezit

Yapici finds this product noticeable as it is designed by using the histori-
cal sources/evidence and historical information; accordingly, the study of
the student breaks in context and is away from historical reality as it has
a strict line of reconstruction. According to her, this departure is caused
by putting Beyazid in a cage with a flower in his hand without making
any interpretation appropriate to historical context, in other words, with-
out using the dynamic imagination. Yapict (2006, p. 187) explains the
conditions for designing an acceptable past construction appropriate to
the historical discipline as: At this point, the physical features of Beyazid
could be taken from the miniature but the appearance in the cage could
be drawn in more appropriately by questioning/imagining the condi-
tions of a person who was captive during the war. If it was done so, it
would be a more acceptable product for the discipline of history.

Understanding the conditions of a person who was imprisoned in the
war which was mentioned in these sentences is a process which is em-
pathic, implicated, and depended on imagination. For Lee (1984, p. 91),
understanding the acts in the past requires empathy since a historical
event needs to be understood in accordance with the purpose, intention,
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and situation of the subject. It is impossible to talk about the existence of
historical understanding without empathy. As these views and the exam-
ple above show, in the role of the historical sources in the construction of
the historical thinking process, on the other hand, it is meaningful as it
proves that the sources by themselves are not sufficient and of the sup-
port of the other students and the teacher- as Vygotsky pointed out- for
a healthy historical thinking process is necessary (Dilek, 2007).

Fielding (2005) mentions historical construction among other inter-
esting, imaginative and effective learning strategies. He suggests that
teachers should encourage students to use primary sources while they
are constructing a work of imagination. In light of all these approach-
es and information, it can be said that one of the effective teaching
methods in history could be achieved when students work as historians

(Dilek, & Yapict, 2005, p. 18).

Aim of Research

'The purpose of this paper is to display how students use their -histori-
cal- imagination skills in their historical thinking/understanding proc-
ess, analyzing visual works in the scope of social studies lesson, more
precisely the history subjects. Iconic step means studying the images
and transferring the information from symbolic and experimental ex-
periences to drawings. And, this requires the visual reconstruction of the
situation gained from a document (Nichol, & Dean, 1997, p. 71). This
study is focused on a specific purpose, by using - mostly visual -histori-
cal evidences and sources how the image of past is constructed in the
minds of students and how it is drawn.

In accordance with this main purpose, there are also sub-purposes,
namely;

* determining the imagination skills of students for completing the
missing information related to the historical events,

* determining their skills about constructing the past as appropriate to
the historical reality and the historical context,

* determining the role of the visual and written historical sources in
shaping students’ imagination skills and historical thinking processes,

* and determining the effect of the -advanced- information and experi-
ence of students on historical thinking and imagination skills.
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It is expected that, with the adoption of a constructivist approach in
social sciences, this research will contribute to other works which are
dealing enthusiastically with developing historical thinking skills and

understanding the experience of pupils in their cognitive process.

Method

'This research was conducted according to the qualitative research meth-
od and in this respect it was constructed in accordance with document
analysis technique. This method can be used in the analysis of “visual
materials like films, videos, and photographs” (Yildirim, & Simgek, 2006,
pp- 187-89). The pictures/illustrations that the students draw in history
chapters of the sixth grade social studies lesson, are the documents of
this research. Document analysis technique was chosen owing to the
fact that it is regarded as the most appropriate technique to explore the
experience of students in their processes of the construction of the past,
historical thinking -mental- process, and the encounter with historical
sources. Furthermore, the face to face and semi-structured interview
method was used with the teacher in practice under the purpose of col-
lecting information about the students who are forming the source of

data during the research and activity process.

Interpretive approach was adopted in the analysis of the data. This ap-
proach is sensitive to the context and enters inside other people’s per-
ceptions of the world. Also, it is the basis of social research techniques
which are dealing with producing the empathic understanding rather
than testing the theories, which are almost like laws, about human
behaviors (Neuman, 2007, p. 140). According to Dilthey (1999, p. 38),
comment and interpretation are re-understanding which is done by a
person’s whole psychic and mental abilities. Similarly, the researcher
evaluated the data in an empathetic perspective by communicating in-
directly with the students who are the creative subjects of these prod-
ucts in an iconographic platform during the data analysis process. The
historical thinking performance of the students were interpreted and
analyzed in compliance with the pedagogy of history; by avoiding, as
much as possible, the extreme interpretations and empathic perspec-

tives.
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Data Collection

'The data were gathered by pupils’works by the teacher after visiting the
exhibition called “Cengiz Han and His Inheritors” which took place
in Sabanct Museum in 2007 by the sixth grade students of a primary
school in Kadikéy district of Istanbul.> According to the information
given by the teacher, before making the visit to the museum, the fol-
lowing activities were done in the scope of “Turks on the Silk Road”
chapter; a map study about Central Asia, a documentary film (The
Leadership Secrets of Cengiz Han) analysis for three lessons, answer-
ing questions, and discussion. On the way to the exhibition, the teacher
talked with the students about what was learnt, and the students were
informed about what they should be aware of while completing the
worksheet assignments.

'The students came back to school the day after the exhibition visit. They
were asked to do the activities on the worksheets about the historical
objects that they have seen and the information that they have gained
during the exhibition visit. There were a number of photographs of the
historical objects that were seen in the exhibition on the worksheets and
the students were asked to draw the illustration of a soldier who lived in
that period by using these visuals.

The sampling of this study was composed of 9 drawings/illustrations
which were chosen according to the purpose of the research and were
appropriate to the “purposive sampling” type and were chosen from 59
drawings/illustrations of the students who joined the activity. This sam-
pling type which is generally preferred in qualitative research means
that determining the sampling by a pre-selection with a specific pur-
pose and related to the topic of the issue focused on (Punch, 2005, p.
183). Purposeful sampling “gives opportunity to study thoroughly the
situations which are believed to have abundant information. In this re-
spect, purposive sampling methods are generally useful in discovering
and defining the events and facts (Yildirim, & Simsek, 2006, p. 107). As
the aim of this research is to discover the abilities of the historical im-
agination and facts/processes related to that; the categories which were
made by the researcher under the “Procedures” title were determinant

2 T'am thankful to Kezban Kicir who is the social studies teacher of FMV Erenkéy Istk Okullar1 who
completed teaching practicum during the research process.
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in the sampling. One of the important steps in the document analysis
for reliability of the research is controlling originality of the collected
documents by the researcher (Yildirim, & $imgek, 2006, p. 195). In
this respect, the activity mentioned before is done under the control
of the teacher in the classroom so that the reliability of the data source
is ensured. Moreover, there had been a face to face interview with the
application teacher to gather information about the details of the activ-
ity and the application process. This interview was recorded on video
tape and the data from this tape were used in proper sections during
the research by analyzing the record. In fact, as the documents are used
with different data collection methods such as observation and inter-
view, research was made more reliable and valid by comparing the data
collected during these processes (Yildirim, & Simgek, 2006, p. 196). The
findings collected by the researcher were analyzed by the teacher who
directed the exercise and the ideas of the teacher were taken under con-
sideration during the construction of this section. Taking the ideas of
the teacher who knows the students intimately and who is very skilled
in the application process prevented the possibly mistaken and extreme
comments during data analysis and this had a great role in increasing
the reliability and validity of the research.

Procedures

The data gathered from the documents were analyzed in compliance
with the document investigation technique as part of the interpretative
approach. The sample was selected from the documents and categories
of analysis were developed (Yildirim, & Simgek, 2006, pp. 197-98). The
gathered data were evaluated according to sub-purposes of this research
in accordance with the categories of analysis below.?

Using historical imagination skills: This category was formed to an-
alyze the usage of imaginative skills in the processes of completing the
deficiencies in the historical material/ narrative and constructing the
past. In this respect, Collingwood’s historical imagination theory and
Fines’ theory (2002), about how static imagination produces pictures
and how dynamic imagination produces expression in the process of

3 Tam thankful to Research Assistant Giilgin Yapict who made helpful sugestions about data analy-
sing of this study.
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historical learning were used. Moreover, Fines states that the progres-
sive expression method he used has the purpose of analyzing the im-
agination process. On the other hand, the performance of thinking is
too complicated to sufficiently be simplified to this kind of procedure.
As a matter of fact, just like it cannot be possible to mention absolute
imagination experience in the thinking processes; it also cannot be pos-
sible to make a strict categorization between cognitive/logical perform-
ance of the mind and mental performance of imagination. Historical
thinking consists of a number of components like historical facts and
the skills adopted through dealing with these facts. Some of these skills
are experiences, implications and organization. No matter where, if we
look at the use of these facts, experiences and skills, we realize that these
components are not only connected to one another but also they are
connected to imagination (Fines, 2002, pp. 64-7).

Historical context and anachronism: The data were evaluated in ac-
cordance with the historical context and anachronism because in order
to have an acceptable construction of the past for the discipline of his-
tory, it needs to be compatible with historical context.

The use of historical sources/evidences: This category was formed
to analyze, first, the condition of the students when they use histori-
cal sources and the effects these sources have on imagination/historical
thinking processes. By this way, it was aimed to discipline the role of the
sources on historical imagination skills.

The role of prior knowledge and experiences on the process of
historical imagination: Historical thinking/imagination nourishes
not only through the information and experience that the students gain
by encountering historical sources but also through their own infor-
mation and experiences. In the process of analysis, the contribution of
information and experiences to the process of thinking and imagination
was taken into account. According to those categories, the gathered data
were interpreted with related literature and data from similar research.

In this respect, the products of the students were classified in 3 levels
with the help of the classification approach in the research of Cooper
and Ditchburn (2008, pp. 46-7) by determining levels under analysis
categories. The analysis categories are coded as;

Level 1: The products constructed were appropriate to the historical
reality and successful in using imagination, (appropriate to historical
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context, dependence on an evidence and usage of advanced knowledge
and experiences); Level 2: The products were deficient or problematic
in the abilities that are needed in this analysis category (arbitrary usage
of imagination, anachronic items, disability in the usage of evidence,
breakings/ruptures in the historical reality) and Level 3: The products
in which the imagination of the past was unrelated to historical real-
ity (anachronic items, evidence-free imagination act, not using advance
knowledge and experiences). Accordingly; it is analyzed that 6 products
are in level 1; 2 products are in level 2 and 1 product is in level 3.

Results

After visiting the museum/exhibition, the teacher gave worksheets
about “Examining Mongol War Tools of the Exhibition.” On these
worksheets, there is an instruction “draw a soldier of one of the Turk-
ish states on the Silk Road.” There are also, on these worksheets, some
photographs of historical objects from the exhibition and empty space
for pupils draw on.

Level 1

In this respect, two of the illustrations that were produced by one girl
(Pupil’s Product 1) and one boy (Pupil’s Product 2) are provided be-
low with visual sources and the sections taken from them.

BIR TURK SAVASCISI
o BtR mn.f) SAVASCIST

Detail of the
boot

Source 1.
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When the students’ work is examined, it can be seen that both students
drew the helmet, which was given in the photograph, on the head of
their constructed actor. In the drawing of the second student (Pupil’s
Product 2), the armor and the lance used by the soldier attracted at-
tention. Armor and lance were not among the given visuals, however, in
the exhibition that the students visited there was armor among other
historical objects. The student may have used this experience (evidence)
and/or may have used the existing knowledge of soldiers wearing armor
during the wars.

When it is considered that cloth and silk armor are exhibited in the mu-
seum, the student’s designation of the thick and disc armor supports the
implication about the usage of the existing knowledge. The expressions
of the teacher about these students’ interest in war related-computer
games give the idea that the source of this advance knowledge could
be computer games. In fact, the students carry the historical knowledge
they acquired from television programs, documentary films, family,
etc. to the learning environment (Levstik, & Barton, 2001, p. 25). The
teacher stated that the student visited the exhibition with a great curios-
ity and s/he analyzed the war materials/soldier clothes one by one. The
teacher continued the statement that “he knows that armor....the thing
in the boot...the metal floor inside was for protection”.

These data show that the student can make implications about the aim
of the usage of commodity and its usage by analyzing the armored boot
and historical evidence which was provided in the exhibition-and the
section given above-. The teacher emphasized that the section in the
middle of the boot in the illustration of the student was representing
these metals. Accordingly, the student used the knowledge he acquired
from the historical evidence in constructing his product, and by this
way, the imagination of the product was constructed accurately in rela-
tion to historical reality.

It is also noticeable that the warrior image was drawn in a huge body
which has the impression of strength. It can be seen in the products of
the students that the arrows in the quiver are drawn accurately repre-
senting the photograph and the shape of the quiver and the way how
the arrows are placed in the quiver were based quite accurately on the
original source. In the student drawings, it is apparent that the arrows
were pictured with attention to detail. Especially, in Student Product I,
all historical materials (like arrow, quiver, boots, helmet, sword, bag/wa-
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ter flask), that can be seen in both of the sources (Source 1 and Source
2), were used so close to their originals that one can say the warrior’s
outlook was constructed appropriately in relation to the historical real-
ity. The way the bag/ water flask hang around the neck of the warrior
is a sign of the student’s ability to think that the warrior can carry this
kind of an object only in this way. This makes someone think that the
student has entered the rational thinking process and s/he is making es-
timations about the lifestyle of a historical person. As a matter of fact, it
can be thought that the student could use the similarity between his/her
lifestyle and the lifestyle of the people in the past; synonymously; with
the analogical implication approach adduced by Dilthey (1996) in the
problem of how water flask was carried. It can be said that the historical
thinking process is articulated with the creative thinking — the creative
thinking in history teaching deals with the way how to direct the stu-
dents to develop assumptions about the evidence (like; how a product
was made and used; what it meant to the people of that period). Ac-
cording to Guilford, the ability of foreseeing a problem, creating ideas
and solving unexpected problems (for example; which of them is used
to make a needle? — radish, fish, shoe, carnation?) are some of the fea-
tures of creativity (Guilford, 1959 cited in Cooper, 1996, p. 107).

In the illustration of the student, the most evident quality that gets im-
mediate attention is that the warrior was pictured with heavily muscular
arms. Hence, the “strength of the arms” can signify that, as a result of the
encounter with historical materials, the student has the experience and
information of the fact that warriors are powerful people. On the other
hand, it can also be interpreted that the student is thinking that because
of using war equipments like sword and arrow, the warrior’s arms should
have developed. In all three cases, it is possible to conclude that in the
student’s mind, there is a perception of a warrior who looks physically
powerful and this information/thought/implication was used rationally
when the student conceived the actors of the past and in this process
when s/he completed the missing parts of the past. The thing that the
warrior was conceived as having eagle-eyes, long moustache, and long
hair is appropriate to the historical context. These data are meaningful
to show that the student can use his/her information or experience ra-
tionally in the process of reconstruction of the past. As these data were
analyzed, it can be adduced that both students have produced a prod-
uct/ past construction appropriate to historical discipline by empathiz-
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ing with the historical actor, using rational thinking process, and using
the given historical sources. These products signify that the dynamic/
creative imagination is used.

Two of the illustrations were shown below drawn in the same activity by
a male (Pupil’s Product 3) and a female pupil (Pupil’s Product 4).

BIR TURK SAVASCIST
Py

Pupil’s Product. 3 Pupil’s Product. 4 ¥

Source. 2.

These two examples are important since all of the evidences from Source
1 and Source 2 (except water flask) which were given on the worksheets
were used. The quality that makes this product worth to be analyzed is
that the saddle given in visual sources was evaluated as the reason why
the student conceived the warrior as a cavalier. In other words, the im-
age of cavalier can come from the student’s knowledge about the saddle
as an instrument which is used to ride and the knowledge of the riding
warriors in the past. The image of a horse that was missing in the visu-
als was completed by the student through the use of information and
inference. It would be relevant to assume the thinking system of the
student as “saddle is one of the historical objects/ visuals to construct a
warrior, saddle is used when riding, in the past there were riding war-
riors, and the warrior should be constructed on the horse.” Moreover,
the rationality of the student made it possible to construct the past in
an acceptable way. At this point, it seems possible that the word sad-
dle evokes the horse and the process of evocation according to Watts
“is an element of imagination, intuition and creativity” (Watts, 1972
cited in Dilek, 2007, p. 60). It can be asserted that in both situations
the dynamic imagination was used. These data can be interpreted in
a way similar to Collingwood’s- based on Kant- (1996) imagination
act qualified as “perceptional imagination.” In fact, Collingwood (1996,
p- 286) explains the perceptional imagination as: the other acquaint-
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ant function of “(a priori imagination), as Kant analyzed which can be
called perceptional imagination; presenting us the possible perception
objects which are not perceived as real, collecting the data of perception
together and making additions.” In this respect, it can be considered
that the students include the warrior and horse figures, which belong to
the past and are not perceptible-possible- at the present, to their past
construction by the perceptional imagination by using the saddle which
is a historical object and which is perceptible — possible- at the present.
When the facial expressions of the warrior images are taken under con-
sideration, it can be seen that the products of two students show differ-
ences. Accordingly, when it is about a cavalier who is going to the war,
it can be observed that the tough and decisive expression constructed in
Pupil’s Product 3 is more possible when the historical context is taken
into account than the happy and innocent expressions constructed in
Pupil’s Product 4. Pupil’s Product 3 also indicates a Romantic tend,
(see Egan, 1978; 1986), because of the expressions on cavalier’s face.
These data can be interpreted to show that the student who constructed
Pupil’s Product 3 used his historical knowledge/experience and/or had
an empathic approach; and the student who constructed Student Prod-
uct 4 had a more subjective approach and used his/her own emotional
world. When all these data are taken into account, it can be deduced
that the student constructed Pupil’s Product 3 had experienced a very
successful historical thinking process in the construction of the past.

The illustrations made by a male (Pupil’s Product 5) and by female
(Pupil’s Product 6) pupils are below.

‘ BIR TURK SAVASCIST Source. 3. BIR TURK SAVAS(ISI

Source. 4.

Pupil’s Product 5 Pupil’s Product 6
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Both of these products display that the students used the historical
commodity, silk armor, which was not given on the worksheet, and
which the students have seen only in the exhibition, in constructing the
imagination of the soldier. The other items (helmet, arc, arrow, quiver,
sword, boots) drawn in the illustration (especially Pupil’s Product 5)
proves that the sources are used. The students -as it has been seen in
the previous four products- completed the image of the arc which was
missing by their previous knowledge. So, as it can be seen in the source
photograph, the chord part of the arc is missing.

Level 2

The illustration made
by a male student (Pu-
pil's Product 7) can
be seen below.

BIR TURK SAVASCISI

The student product
shows that the sources

given were used in
some parts; and it also
contains data which

signify that it was bro-

Detail from
Source. 1.

ken from the historical

context. Accordingly,

Punil’s Product 7 the helmet of the war-

rior, the arrow and

the arc show that the

sources were used. The facial expressions of the warrior seem that it was

constructed appropriately with the war concept. When the arc in the

illustration was analyzed carefully, it can easily be understood that an
effort was made to make it look like its original.

Although it can be accepted as a successful construction, the fact that
the chord of the arc was drawn as it was seen in the source without com-
pleting it with imagination makes it a little bit problematic. These data
are valuable in showing both that the evidences presented by sources/
the traces of the past can have a meaning after the operation of logical
thinking and imagination processes and that the importance of mak-
ing these abilities acquired by the students. The clothing features of the
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warrior show that there was a break in the historical context when the
clothing features of Turkish- and Moghol- warriors of that period are
taken into consideration. The study of the student reveals the fact that
there were some problems in using dynamic/creative imagination as
some aspects are removed from historical context and the presentation
of uncompleted-missing- historical items without imagination. At this
point, by organizing cooperative learning environments, the other stu-
dents or the teacher can take the leading/supportive role for disciplining
the imagination of the student.

'The illustration designed by a fe-
male student (Pupil’s Product 8)
can be seen below:

pir TORK SAVASCISI

Wi

O@ | When this student’s product is
A=, analyzed, it can be concluded that

ACTA the helmet was designed in a dif-
S
& R ferent way than the examples of
| A . .
. - the helmet which were seen in
o . .
SO g o /'—-:—F"J\ the sources or in the exhibition

{ and the war tools are drawn away
t from the body of the soldier. The
helmet drawn by the student is

| " not like its original and it is hard
\ Lk_) == to say that it is appropriate to the
‘;1 _ historical reality. The war tools
4 which are drawn away from the

body of the soldier give the op-
portunity to say that the student

has ruptures in the construction

Pupil’s Product 8 .of th.e pjast. Ai a matfe.r of fact,
imagination is “ the ability of en-

actment of the perceptions in imagination and designs, making changes
and organization of new structures” (Cevizci, 2000, p. 503) , hence; the
thing that is expected from the student is; the ability to present the
pieces appropriate to the historical context in a logical way, by complet-
ing the objects which s/he had seen in the exhibition or in the sources
given, in his/her imagination in an appropriate view to the historical

discipline.
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These data reveal the fact that the support of the teacher is required for
producing more salutary images by static imagination and for the use of
dynamic imagination.

Level 3

An illustration (Pupil’s Product 9) that was made by a girl is below.

In this product, if one takes a look

BIR TURK SAVASCISI

at the dress of the warrior, one can
say that the image of the warrior
seems closer to a European soldier
than a Mongolian/Turkish soldier.
In this respect, it would be relevant
to adduce that the student thought
independently from the histori-
cal sources and as a consequence of
that s/he entered the process of con-
structing the past without consider-
ing historical reality. This product is
an example of an imagination that
deprives of disipline and proofs. It
should be mentioned that, contrary
to the previously analyzed student
products, these data are important

in respect to the fact that they re-

Pupil’s Product 9 veal the importance of using visual

source/proof in making historical

understanding/ thinking relevant to the historical context and histori-
cal truth.

Discussion

'The reconstruction act that was made by the students in this work, “does
not equal a professional study done by a historian, it should be seen as a
tiny step to develop an awareness for that kind of a study” (Yapici, 2006,
p-193). Additionally, the concept that “reconstruct the past”used in this
study is far from the reconstructionism which is one of the historiography

approaches (see Munslow, 2000).
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'This research has shown that most pupils are capable of using their
imagination skills in the process of historical thinking in an accept-
able manner. Furthermore, it reveals the effect of the controlization of
imagination-visual or/and written- through the usage of primary and
secondary sources and proofs on the pupil’s historical thinking/under-
standing skills. According to this, some of the findings show that an
image depriving of a proof can cause a construction of the past which
is out of the historical context and incorrect. In some of the findings,
however, though sources were used and the past was constructed ap-
propriate to the historical context, a number of anachronistic data were

produced.

In this respect, this research shows the significance of teachers when
pupils are studying the sources. As a matter of fact, the teacher can inte-
grate pupils into the process of proof evaluation and historical question-
ing and can make this questioning appropriate to the historical context
through asking the key questions about the sources and giving guiding
information. The findings show that teachers have an important role on
the development of pupil’s historical thinking and “without the help
(mediation) of the teacher there could be very little progress on chil-
dren’s historical thinking.” It is also significant that teachers “should
bring sources to make students gain more historical information and
make them work like historians” (Harnett, 1993 cited in Yapici, 2006,
p- 44). It is extremely probable to have a more efficient mental process
and develop these abilities if students are given the chance to challenge,
and experience to deal with the historical thinking process and studying
source/evidence based under the guideline of a teacher.

Another finding is that pupils can use their own knowledge and experi-
ences when they are constructing the past. Also, this research has an
interdisciplinary quality - appropriate to the constructivist approach-
since it requires students work with drawing activity. In the interview,
the teacher said that the student who constructed “Student Product 2”
finds the writing part boring, s/he asked permission for doing only the
drawing and s/he enjoyed while he was drawing. For the teacher, in
fact, this student is highly talented in drawing. The teacher said that
the student combined a lot of things in his imagination. The teacher
cited that “ the student thinks about the warriors riding horses, etc...

he knows that he can express what he imagined but he does not want
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to write it since he works visually.” In addition, the teacher emphasized
that the documentary films have a positive effect on learning and it is
really a good luck that the exhibition overlaps with the related chapter,
as a result, the exhibition helps the students understand a lot of different
phenomena (geography, living ways (lifestyles), etc.) in the chapter. The
teacher cited that the affluence of primary historical evidence simplifies
and prompts learning; and for this reason, the exhibition was efhicient
for learning. These data confirm the functional role of historical objects

regarded as primary sources on historical thinking processes.

Lemisko (2004) states that he finds Collingwood’s philosophy of his-
tory which was composed of “interrogating” the critical approach to
the sources/historical information, “interpolating” which suggests to
fill the blanks with imagination and “ re-enactment” of the past by
using historical sources, attractive especially for two basic reasons- to
be used in historical education-. First is that his views about the pro-
duction of the historical information give the chance to the teachers
to use the constructivist approach in the class. And the second is that
his methodological approach in forming the historical information
is in accordance with developing strategies of education which ap-
prove the importance of imagination in learning process. When the
historical education approaches in some countries like England are
affected from the history philosophy of Collingwood and the creative
and critical thinking and re-enactment of the past is taking place in
education program of social sciences of primary school sixth grade in
our country is remembered, it can be said that the suggestion of Lem-

isko (2004) is noticeable.

In this study, the iconic learning approaches of Bruner (analyzing the
historical objects and their photographs and making illustrations)
were used. And, it is observed that the visual/iconic products of the
students are rich and important data sources and analyzing them can
make important benefits on understanding the development and op-
eration of historical thinking processes. These applications develop the
ability of historical thinking. (e.g. Dilek, & Yapici, 2004; Erdogan,
2007; Harnett, 1993, 1998; Nichol, & Dean, 1997; Wineburg, 2001;
Yapici, 2006).
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