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The purpose of the study is to examine teachers' views on the formation of gender roles
in preschool children. In this study, a qualitative research approach based on the
phenomenological method was used. The study group consisted of fourteen volunteer
preschool teachers with different genders and seniority working in different preschool
institutions. The data were collected through a semi-structured interview form and
analysed through descriptive analysis. When the findings of the study were examined,
it was seen that many factors such as family and society's approach to children, teacher
attitudes and behaviours, and extended family factors were effective in the formation
of gender in preschool children in the context of gender roles according to the teachers.
In addition, it is noteworthy that children raised in families and society with a
traditionalist perspective may develop similar patriarchal perspectives. This study also
shows that well-designed pre-school curriculum in terms of gender roles can prevent
discrimination based on gender roles and that both genders can develop gender
perception under equal when such curriculuma are implemented appropriately by
teachers.
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Arastirma makalesi

Arastirmanin amaci, okul 6ncesi dénem gocuklarinda toplumsal cinsiyet olusumuna
y6nelik 6gretmen gorislerinin incelenmesidir. Bu galismada, nitel arastirma yaklagimina
dayali olgubilim yontemine basvurulmustur. Calisma grubunu, degisik okul 6ncesi egitim
kurumlarinda gorev yapan, farkh cinsiyet ve kidem yilina sahip, génilli on dort okul
oncesi 6gretmeni olusturmaktadir. Veriler yari yapilandiriimis goriisme formu
araciligiyla toplanmig ve betimsel analiz araciligiyla ¢ozimlenmistir. Calismanin bulgulari
incelendiginde okul oncesi donem c¢ocuklarinda toplumsal cinsiyet olusumunda,
O0gretmenlere goére cinsiyet rolleri baglaminda ailenin ve toplumun cocuga yaklagimi,
O6gretmen tutum ve davranislari ile genis aile faktori gibi birgok faktoriin etkili oldugu
gorilmastir. Bunun yaninda, gelenekselci bakis agisina sahip ailelerde ve toplumda
yetisen ¢ocuklarin da benzer ataerkil distincede olabilecegi tespiti dikkati cekmektedir.
Bu ¢alisma ayrica, cinsiyet rolleri agisindan iyi planlanmis okul 6ncesi egitim programlari
ile cinsiyet rollerine dayali ayrimciligin 6niine gegebilecegini; programin 6gretmenler
tarafindan amacina uygun olarak uygulanmasi durumunda iki cinsiyetin de esit
kosullarda toplumsal cinsiyet algisi gelistirebilecegini gostermektedir.
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Introduction

The concept of gender, one of the structures that plays a decisive role in shaping the attitudes,
behaviours and roles that societies expect from individuals, emerges as a fundamental element in the
construction of individuals' identities through social and cultural norms. Gender refers to the social and
cultural norms, roles, and expectations that society associates with masculinity and femininity (Sarag,
2013; Yilmaz, 2013). Unlike biological sex, which is defined by genetic and anatomical characteristics
(Coskun et al., 2021; Dokmen, 2009; San Bayhan & Artan, 2011; TDK [Turkish Langage Association], 2024),
gender is a multidimensional concept. These dimensions are (a) physiological sex, (b) the sex the individual
identifies with, (c) legal sex, and (d) gender expressions and behaviours (Lindqvist et al., 2020). Gender
roles are learned and shaped through social institutions such as family, education, and media (Bahadir et
al., 2020; Bhasin & Ay, 2003). Children internalise these norms through role modelling between 36 and 72
months of age. These roles typically exhibit a hierarchical structure; males are associated with active-
positive traits, while females are associated with passive-negative traits (Coskun et al., 2021; Ertan &
Tirkmen, 2023; Tarhan et al., 2024; Van de Rozenberg et al., 2024). The acquisition of roles is explained
by theoretical approaches such as behavioural reinforcement, role modelling, and cognitive processes
(schema formation, categorisation).

According to the United Nations Convention on the Rights of the Child, individuals under the age of 18
are considered children, and it is emphasised that their social-emotional, linguistic, cognitive, and physical
development must be supported during this period (UNICEF, 2006). The pre-school period, particularly
between the ages of 0 and 6, is the stage of the child's development that is the most rapid and
comprehensive (Karoglu & Univar, 2017). During this period, cognitive, social and emotional
development processes progress in a mutually supportive manner, while also laying the foundation for
healthy gender identity and role development. Gender identity encompasses the process of an individual
recognising themselves as female or male and internalising this awareness. Research shows that children
begin to recognise their own gender and distinguish the gender differences of individuals around them at
approximately 2.5 years of age (Dokmen, 2009; Santrock, 2016). Between the ages of 3 and 5, children
begin to understand that gender is an immutable characteristic and develop gender-related judgements
in line with the roles socially attributed to them. During this process, the family, educational environment,
and social institutions play a decisive role in children's internalisation of social gender roles (Gokge et al.,
2023; Glnes, 2023).

Gender roles encompass attitudes, behaviours, ways of thinking, and expressions that lead to
individuals being labelled as female or male by society (Gander & Gardiner, 2010). According to Berk
(2013), these roles consist of patterns of behaviour and thinking that society attributes to genders. From
birth, children encounter stereotypical judgements about these roles through toys, clothing, and
environmental stimuli (Aydin, 2005). Children, who begin to distinguish their own and others' gender at
2-3 years of age, show a tendency to gravitate towards gender-appropriate objects by the age of 3;
around 4 years of age, awareness of the fixity of gender increases. By the age of 5-6, the perception of
gender roles becomes more distinct and rigid. This situation has been observed in some studies as children
avoiding playing with peers who do not conform to gender roles (Berk, 2013; Ozdemir, 2006).
Consequently, the pre-school period is a critical stage in which both individual gender identity and the
perception of gender roles are formed. The stereotypes acquired during this early period play an
important role in shaping an individual's lifelong social behaviour and social position (Berk, 2013; Gander
& Gardiner, 2010).

Gender role development is shaped by the interaction of both biological and environmental factors.
Biological factors include chromosome structure, hormones, and evolutionary processes. In male
embryos, genes located on the Y chromosome trigger testis development and the secretion of androgen
hormones, forming the basis of biological differences between males and females. It has been observed
that higher testosterone levels in amniotic fluid during the foetal period are associated with male-specific
play preferences in children aged 6—-10 years (Berk, 2013; Santrock, 2016). Furthermore, genetic factors
are suggested to be 30—60 per cent effective in the formation of gender identity (Polderman et al., 2018).
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Environmental factors reveal that the social environment in which the child lives, including interactions
with family, school, playgrounds, media, and books, plays a decisive role in the development of gender
roles. The family is the first and most influential environment where children experience gender roles.
According to social role theory, psychoanalytic theory, and social cognitive theory, children internalize
gender-specific behavior patterns through emotional attachments to opposite-sex parents (Oedipus and
Electra complexes) and through reinforcement mechanisms such as parental rewards and punishments
(Santrock, 2016).

In patriarchal societies, parental attitudes further reinforce gender inequality. The lack of equal
opportunities within the family, excessive responsibilities imposed on girls, and differential parental
expectations contribute to the deepening of gender perceptions (Carone et al., 2020; Chan et al., 2024;
Steiner vd., 2018; Vatandas, 2007; Yagan, 2014). Play, toys, media, and books are important tools of
interaction in children's processes of learning and internalising social gender roles. Play and toys, in
particular, are among the first contexts in which children experience and reinforce culturally specific
gender patterns. Research shows that boys generally gravitate towards games that require strength and
competition, while girls prefer games that involve caregiving and imitating domestic roles (Goktas, 2020;
Sormaz, 2012). These tendencies are influenced not only by children's individual preferences but also by
parents' tendency to offer their children gender-appropriate toys. This contributes to the reinforcement
of gender stereotypes (Rogers et al., 2023; Sims et al., 2022). Similarly, the media and children's books
also play a decisive role in the intergenerational transmission of gender roles. The literature shows that
male characters are represented more frequently and actively than female characters in children's books,
which reinforces gender-based stereotypes (Casey et al., 2021; Guo, 2022; Koéseler, 2009; Mora, 2015;
Pownall & Heflick, 2023; Tokgdz, 2019). Both visual media and written content become tools for
reproducing traditional roles, forming an important source of social learning in shaping children's
perceptions of gender roles.

Gender inequalities and perceptions established within the family are either reinforced and
perpetuated within the education system or transformed, giving new direction to social gender norms.
The education system plays a central role in reproducing or transforming gender inequalities by
functioning as an important tool for individuals to internalise gender roles and acquire behaviour patterns
appropriate to these roles. As an important place that reproduces and reinforces society's gender
stereotypes, the hidden curricula of schools shape students' gender roles through stereotypes such as
‘quiet, calm and successful girls’ and ‘handsome, tough, young men’, teacher attitudes and teaching
materials (Gumusoglu, 2013; Kong et al., 2023; Kwon et al., 2024; Maya, 2013; Yilmaz, 2016; Yamborisut
et al., 2018; Zhang et al., 2021). It can be argued that this situation is also reflected in the fact that girls'
enrolment rates in school remain lower than those of boys.

Considering the mutual interaction between society and education, it is evident that the education
system plays a decisive role in shaping the social structure. In this context, the role of curricula in reshaping
the social structure and gender roles is particularly noteworthy (Karakus et al., 2018). Gender equality
envisages that individuals should not be subjected to discrimination on the basis of their gender in terms
of access to services and opportunities, and it is argued that curriculum are a critical tool in achieving this
equality (Kalayci & Hayirsever, 2014). In early childhood education, the integration of gender and sexuality
issues into curricula enables educators to become aware of gender equality and allows children to
question gender norms (Davies et al., 2021). Similarly, studies examining early childhood teachers'
perceptions of computer science and gender stereotypes have revealed the potential of curricula to
promote gender equality, showing that they support children in developing more flexible perspectives on
gender roles (Ari et al., 2022).

The report ‘Examining Education from a Gender Perspective, Turkey 2003’, developed within the
framework of UNICEF meetings, drew attention to the need for special provisions in curricula in light of
findings on gender in Turkey, noting that special elements should be included in curricula to overcome
the gender discrimination that exists in Turkish culture (Otaran et al., 2003). Furthermore, the numerical
increase in the enrolment rates of girls necessitates that education offer a structure that is strong in terms
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of quality and supports gender equality. In this context, it is important that interventions aimed at gender
equality are implemented in a timely and comprehensive manner, starting from the pre-school period. As
seen in the example of the Scandinavian countries' education policies promoting gender equality,
integrating the concept of gender equality into curricula can contribute to breaking down social gender
stereotypes (Zeng, 2023).

A historical examination reveals that gender roles have systematically positioned men in spheres of
greater privilege and authority, whereas women have been predominantly relegated to domestic labor
and caregiving roles (Askin & Askin, 2019; Fidan, 2021; Semenderoglu & Arslan, 2022). This manifests itself
in children's play preferences from an early age. Yagan's (2014) study also indicates that preschool-aged
girls prefer games such as housekeeping, neighbourliness, and cooking, while boys choose games such as
treasure hunting, firefighting, and driving cars, and that these differences are shaped by children's
environmental observations and social expectations.

Changing perceptions of gender is particularly important for girls' futures, their attitudes towards life,
their ways of making sense of things, and their happiness. This transformation may only be achieved
through education. During the pre-school education process, a critical period when the foundations of an
individual's personality are laid, it is of great importance to include activities that emphasise gender
equality and to raise teachers' awareness on this issue. Suna and Ozer’s (2022) study concluded that pre-
school education plays a key role in the development of children's perceptions of gender roles and that
the skills and attitudes acquired at an early age have a decisive impact on their academic and social success
in later life. Understanding the perspective of educators, who are among the most important stakeholders
in imparting these skills and attitudes, is therefore of great importance.

The general objective of this research is to examine pre-school teachers' perspectives on gender
formation in pre-school children. In line with this general objective, answers were sought to the following
questions:

1. What is the gender perception of pre-school teachers?
2. What are teachers' views on the gender perception of children in the pre-school period?

3. What are the views of teachers regarding the formation of gender roles in children in the preschool
period?

4. What are the views of teachers regarding preschool curricula related to the formation of gender roles
in children?

Method

This section outlines the methodological framework of the research, covering the research design,
study group, data collection tools, data collection process data analysis, and validity and Reliability

Research Design

Qualitative research investigates real-life phenomena in a comprehensive manner using methods such
as observation, interviews, and document analysis. In this study, teachers’ perceptions, experiences,
attributed meanings, and perspectives on gender identity formation in preschool children were explored
using a phenomenological approach (Creswell, 2021; Tekindal, 2021; Yildirrm & Simsek, 2016). The
phenomenon examined in this study is the perspective of gender formation from the viewpoint of
preschool teachers.

Study Group

The study group consisted of 14 preschool teachers working in early childhood education institutions
in a district of Adana, Turkey. The participants were of varying ages, genders, and years of professional
experience, and they voluntarily took part in the study. Each teacher was coded sequentially from T1 to
T14 (Table 1).
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Table 1
Characteristics of the Study Group
Code Gender Age Professional Experience (Year) Employing Institution
Tl Female 30 6 Nursery
T2 Female 38 15 Nursery
T3 Female 31 9 Nursery
T4 Male 32 8 Nursery
T5 Male 40 18 Nursery
T6 Male 35 12 Nursery
T7 Female 38 16 Nursery
T8 Male 37 10 Kindergarten
T9 Female 43 21 Nursery
T10 Female 42 20 Nursery
T11 Female 31 7 Kindergarten
T12 Female 35 11 Nursery
T13 Female 35 13 Kindergarten
T14 Female 38 14 Nursery

Data Collection Instrument

In this study, the interview form approach was adopted to collect data from the participating teachers.
This method was chosen to ensure that similar types of information could be obtained from different
participants on the same topic (Yildirinm & Simsek, 2016). The researchers developed a semi-structured
interview form based on a literature review and informal discussions with teachers, aligning it with the
study’s overarching objectives.

Data Collection and Analysis

Appointments were scheduled in advance with the teachers in the study group, and face-to-face
interviews were conducted using the semi-structured interview form. During the interviews,
predetermined questions were posed to the participants, and their responses were initially recorded
manually before being transcribed into a digital Word document. The collected data were analyzed using
the descriptive analysis method, which is commonly employed in studies where the conceptual
framework is predetermined (Yildinm & Simsek, 2000). In this process, the data were summarized and
interpreted according to predefined themes. Participants' statements were presented verbatim to ensure
an accurate reflection of their views, and the findings were logically structured to establish cause-and-
effect relationships, leading to comprehensive conclusions. Throughout the study, academic ethical
principles were strictly adhered to. At the beginning of each interview, these ethical guidelines were
explained to the participants to ensure full transparency in the research process.

Validity and Reliability

In qualitative research, validity and reliability are among the main indicators of the methodological
soundness of the study and directly reflect on the quality of the research. In qualitative research, methods
such as diversity of data sources, participant confirmation, appropriate and adequate participation in data
collection processes, declaration of the researcher's stance (reflectivity), expert evaluation, detailed
explanation of the research process (supervision), purposive sampling and comprehensive description are
used to ensure these criteria (Merriam, 2018; Yildirnrm & Simsek, 2016). The measures taken to ensure
validity and reliability criteria in this study can be summarized as follows:
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- Data Source Diversity: In terms of how teachers perceive and make sense of gender formation in
preschool children, data source diversity was achieved through interviews with teachers from different
socioeconomic levels.

- Participant Confirmation: The textual data obtained after the interviews were shared with the
participants and the comprehensibility of these data was verified through participant confirmation.

- Data Saturation: The data collection process was based on the principle of data saturation in line with
the predetermined methodological framework.

- Inter-Researcher Consensus: While the initial interviews were conducted by one researcher, the data
were checked by the second and third researchers; thus, all data were evaluated from the perspectives
of three different researchers and a common consensus was reached.

- Inclusion of Expert Opinions: Expert opinions in the fields of RPD, Preschool Education, and Curriculum
and Instruction were consulted during the preparation of interview forms and data analysis.

- Ensuring Process Transparency: Care was taken to report the steps followed throughout the research
process in a detailed and transparent manner.

- Naturalistic Approach and Reflection of Raw Data: It is stated that the findings include statements
taken directly from the teachers; thus, the facts obtained are reflected in a comprehensive framework
and from a natural perspective.

Findings

In this section of the research, the findings obtained from the analysis of qualitative data through
descriptive analysis are presented in line with structured themes appropriate for the study's purpose. The
findings are presented under headings within the framework of the themes: ‘teachers' perceptions of
social gender, preschool children's perception of gender, gender formation in this period, and the role of
preschool curriculum in this formation’ (Figure 1)

Figure 1
Teacher Perspectives on Gender Formation in Preschool Children

Teachers’

Perceptions
of Social
. Gender
Social Gender " Social Gend
Formation Preschool [ PeT'lcaeptsnnn E;
7’
anthrT- | Teachers Pre-school
schoo Perspectives ' Children

. Curriculum

Formation of ™

Gender Roles

in Pre-school
Children

Teachers' Perceptions of Social Gender

Among the 14 teachers in the study group, six expressed the view that gender in society is
characterized by the dominance of male power, where men are prioritized while women are marginalized.
Four teachers perceived gender as the roles assigned to men and women, as well as parents, by society.
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The remaining four teachers responded that gender is based on society's perception of men and women,
along with the responsibilities and duties attributed to them. Quotations obtained from interviews with
teachers on the subject, codes derived from these quotations, and subcategories of themes are presented
in Table 2.

Table 2
Teachers' Perceptions of Gender
Category Code Quotation

Dominance of

Men being seen as
superior in society,
women being
marginalized

Masculine Power

“When | think of gender, what comes to mind is
discrimination between men and women, women
being scorned by society while men are seen as
dominant, and even violence against women.” (T1)

“Discrimination between women-men, girls-boys,
men being seen as superior by society while women
are pushed into the background are things that
come to mind...” (T2)

“When | think of gender, the dominance of
masculine power comes to mind. Also, the inequality
that cannot be achieved between men and
women...” (T3)

Duties and Socially Assigned
responsibilities Roles

assigned to women and

men by society

“When | think of gender, the socially determined
roles of men and women come to mind. For
example, women taking care of children and
cleaning the house, while men earn money and are
seen as the head of the household.” (T4)

“The separation of people in society in terms of the
responsibilities assigned to men and women comes
to mind.” (T5)

“The roles assigned to mothers, fathers, women, and
men come to mind...” (T6)

Society's
Perspective and
Responsibilities

“It is based on the difference in society's view of
women-men and the duties and responsibilities it
assigns.” (T5, T4, and two other teachers)

Social Gender Perception of Pre-school Children

Regarding the social gender perception of pre-school children, almost all of their teachers reported
observing that the children's social gender perceptions were ‘traditionalist and patriarchal’. Only two
teachers emphasised that children in this age group carry fewer stereotypes than adults and are not fully
aware of gender distinctions and differences. Quotes from interviews with teachers on this topic, codes
based on these quotes, and subcategories of themes are presented in Table 3.

Table 3

Preschool Children's Perception of Gender
Category Code Quotation
Traditionalist and Children's gender “For them, the situation is also close to society's
Patriarchal perception being view of women and men. Children see women as
Perception traditional and people who do housework, cook, and look after

patriarchal children...” (T7)
“I think preschool children have a patriarchal and
traditional perception because they are influenced

by the society we live in.” (T8)
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“Especially in our society, | think children have a
patriarchal mindset...” (T5)

“For children, the situation also proceeds as if men
are ahead; they perceive girls as being in the
background...” (T9)

Distance from Children having fewer “Preschool children generally do not exhibit an
Stereotypes stereotypes than adults  unequal attitude based on gender...” (T1)

The Formation of Gender Roles in Pre-school Children

Teachers were asked how they observed the formation of gender roles in pre-school children. Excerpts
from interviews with teachers on this subject, codes based on these excerpts, and sub-categories of
themes are presented in Table 4.

Table 4
Gender Formation in Preschool Children
Category Code Quotation
Toy and Game Different toy and game  “Especially in the dramatic play corner, girls want to
Preferences preferences of girlsand  play. Boys play with repair tools...” (T10)
boys “l observe these situations more when children are
playing games...” (T11)
“I especially notice this situation at school when
children are playing in learning centers...” (T8)
Sharing of Sharing of “One day, while chatting with the children in class...
Responsibilities responsibilities by when one of the boys said 'l cleaned the house with
gender at home and my dad, my dad vacuumed the floors," all the children
school laughed and said 'do dads vacuum the house?" (T6)
Color Preferences  Girls' preference for “I can say that behaviors related to gender emerge
pink, boys' for blue with distinctions based on color preference, such as
girls choosing pink and boys choosing blue.” (T8)
Behavioral Boys' rough behaviors, “Boys are generally rough and rude, while girls are
Differences girls' polite behaviors more polite and naive...” (T7)

Teacher observations reveal that children begin to exhibit gender roles through various behaviours
during the pre-school period. Most participants noted that girls typically play house with dolls and kitchen
utensils, while boys tend to gravitate towards construction toys, cars, and repair kits. Some teachers
stated that these gender-based behaviours become more pronounced, particularly in the sharing of
responsibilities at home and at school. It was also emphasised that differences in gender behaviour may
be observed depending on the region where children live. However, observations that boys tend to be
more assertive, while girls prefer certain colours such as pink and behave more politely, indicate that
gender perceptions are shaped by various symbols at an early age. A teacher working in a disadvantaged
area noted that boys exhibited more aggressive behaviour, highlighting that environmental conditions
may also influence the formation of these perceptions.

Teachers were asked to observe what role they play in the formation of gender roles. Excerpts from
interviews with teachers on this topic, codes based on these excerpts, and theme categories are presented
in Table 5.

1223



Tosun, Akar & Giindogdu — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(3), 2024, 1216-1246

Table 5
The Family's Role in Gender Formation

Category Code Quotation

The The mother's dominant role in child- “The vast majority of women submit and

Mother's rearing and the perpetuation of accept whatever the man says...” (T3)

Role gender roles “In my opinion, the biggest role belongs to
the mother...” (T5)
“The mother's role is also very important...”
(T9)

The Father's  The effect of the father's egalitarian or  “In my opinion, fathers have less influence

Role traditional behaviors than mothers...” (T4)
“I don't think they are as effective as
mothers...” (T1)
“I think fathers are just as effective as
mothers...” (T8)
“Fathers have absolutely no effort in this
direction...” (T3)

Siblings' The influence of older siblings on “I think older brothers have an influence...”

Role younger siblings (T13)
“If there is an older sister or brother, they will
influence their sibling...” (T5)
“If the parents' attitudes are traditional, like
'he's a boy, he can doit..."” (T9)

Other Factors like extended family, “If the child is growing up in an extended

Factors environment, media family environment rather than a nuclear

family...” (T10)

“The city they live in, the social environment,
the neighborhood are effective.” (T11)
“Factors like television, tablets, and social
media are also effective...” (T6)

The family factor in the formation of gender roles has been considered a decisive element by almost
all teachers. Nine teachers emphasised that fathers not taking responsibility at home contributes to the
continuation of patriarchal values. Three teachers stated that gender awareness begins in the family
rather than at school, while two teachers expressed that conversations and behaviours at home directly
influence this process. All participants emphasised the crucial role of mothers in this process; six teachers
argued that mothers taking on excessive responsibilities and thus becoming less visible creates a cycle
that reproduces gender inequality.

Five teachers suggested that if parents raised their daughters and sons equally and shared household
chores, there could be positive changes in children's perceptions of gender. Views on the influence of
fathers varied: three teachers argued that fathers should demonstrate an egalitarian attitude at home
and that this attitude would serve as a model for children; five teachers stated that fathers were less
influential in this process than mothers, while four teachers indicated that fathers played at least as
influential a role as mothers. Three teachers stated that boys, in particular, shape their gender attitudes
by taking their fathers as role models, while one teacher stated that fathers merely repeat learned roles
and do not make a conscious effort in this regard. In the context of sibling relationships, nine teachers
stated that younger siblings do not have a decisive influence in this process; however, older siblings can
influence younger siblings in terms of gender roles. Five teachers emphasised that the way siblings are
raised and the understanding of equality within the family are important in shaping children's perceptions
of gender. Finally, teachers stated that family elders (n=7), the environment, city and region (n=5), and
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mass media such as social media and television (n=2) also influence children's gender identity formation.
These findings demonstrate that gender identity is shaped in a multidimensional and contextual manner.

Social Gender Formation and Pre-school Curriculum

When asked about the role of the preschool curriculum on gender formation in children, all teachers
except two argued that the curriculum did not carry stereotypes, that it aimed to ensure that both girls
and boys achieved the learning outcomes by treating them equally, and that if the teacher used the
curriculum appropriately, it would have no impact on gender formation. The two teachers who expressed
an opinion argued that the curriculum had a traditional structure, carried stereotypes because it was
designed to suit Turkish society, and led children towards a traditional mindset. Excerpts from interviews
with teachers on this topic, codes based on these excerpts, and theme categories are presented in Table
6.

Table 6
The Role of Preschool Curriculum and Activities on Gender Formation
Category Code Quotation
Role of the The egalitarian or traditional “It does not have a negative effect...” (T7)
curriculum structure of the curriculum “I think the curriculum is equal in terms of
implementation and gender formation...” (T6)
“I think the curriculum has an effect...” (T14)
“I think the curriculum has a traditional structure, just like
our society...” (T3)
Effect of The egalitarian approach of “At school, all children are equal...” (T13)
Activities teacher-planned activities “My approach to girls and boys is equal...” (T12)

Turkish-Language
Activities

The effect of tale and story
selection

“I think, according to our education system, Turkish
language activities contribute to gender formation in
children...” (T12)

“If stories and tales are chosen in a way that does not
reinforce gender discrimination...” (T10)

“For example, | don't use classic tales in my classroom...”
(T3)

Music Activities

The effect of song and
rhythm selection ©°

“If the song, poem, and nursery rhyme we are going to
teach children have clearly defined male and female
roles...” (T8)

“Children can play along with any music or song without
being separated as girls or boys...” (T2)

Drama Activities

The instructive effect of
drama and role distribution

“I think drama will have a positive effect...” (T1)
“Sometimes we dramatize a book or tale we read...” (T8)

Start of the Day
Time

Free play and teacher
observation

“Children are free here, and because they adopt the
family's perception of gender...” (T9)

“If the conversations with children during the start of the
day time are based on discussions free from stereotypes...”
(T5)

Other Factors

The effect of teachers, staff,
and special day activities

“At school, male teachers usually do the repair work...”
(T3)

“If we think of the school as a whole...” (T10)

“I have talked about gender formation in the learning
environment in general terms.” (T6)

All teachers provided similar responses regarding how and in what way the activities they plan and
implement in the learning environment may influence the formation of gender roles in children. They
emphasised that the activities they carried out were aimed at both girls and boys, that no gender-based
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distinctions were made during the preparation and implementation of the activities, and that this
prevented the formation of stereotypes in children.

Regarding how the prepared and implemented Turkish language activities affected the formation of
gender roles in children, only one teacher emphasised that the fairy tales and storybooks read during
Turkish language activities supported the formation of gender roles in children. They attributed this to the
fact that many pre-school teachers still use books and content featuring heroes such as princes and
princesses, which portray women as weak. All other teachers emphasised the importance of the content
of the selected source, stating that as long as the selected source was not based on any unequal thinking,
it would not create stereotypes in children. Five of these teachers specifically emphasised that they used
stories suitable for the pre-school period, referred to as “quality books”, which have recently been
published.

Regarding how music activities could affect the formation of gender roles in children, ten teachers
stated, in line with the previous question, that the content of the selected activity would be important.
They stated that resources that do not clearly separate female and male roles would not cause any gender
formation. Three teachers stated that all children accompanied the same song, poem, and rhythm, and
therefore there would be no distinction. Only one teacher was unable to answer the question, stating that
they could not establish a connection.

When asked how drama activities prepared and implemented in the learning environment could affect
the formation of gender roles in children, eleven teachers pointed to the educational impact of drama.
Furthermore, the teachers emphasised that the roles assigned in drama could influence children's
thoughts and that, during role-playing, certain tasks that are perceived as being only the role of mothers
and women in society could be assigned to male students, thereby changing ideas based on inequality.
Three teachers, however, emphasised the importance of the content selected, arguing that care should
be taken to ensure that concepts of social inequality based on gender are not included in the content.

Regarding the impact of morning activities on the formation of gender roles in children, 10 teachers
stated that children play freely during this time and that they observe them and plan activities if they see
situations related to the formation of gender roles in children. Two of the teachers emphasised that during
this activity, children played freely in their chosen centre, and therefore they could only observe and could
not say whether there was an impact on the formation of gender roles in children. The remaining three
teachers stated that the teacher had a responsibility here and that the teacher should talk to the children
during this activity and discuss the absence of stereotypes about women and men.

Regarding other factors in learning environments that could influence gender formation, six teachers
stated that teachers could influence their students in terms of gender through their thoughts, attitudes,
and behaviours. Two teachers emphasised that, in addition to students and teachers, administrators and
staff are also present at school and interact with children, and therefore they can also have an impact on
the acquisition of gender roles. For example, they emphasised that these individuals having a rigid
perception of gender and clearly defined roles would also negatively affect children. Five teachers stated
that they had generally touched upon gender formation in the learning environment in the previous
questions. Only one teacher stated that activities related to specific days and weeks celebrated in schools
could affect gender formation in children, that boys were overly emphasised in such activities, and that
they did not find this situation appropriate.

Quotations obtained from the answers to a question about what kind of suggestions they could make
based on their experiences regarding gender formation, the codes based on these quotations, and the
theme categories are presented in Table 7.
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Table 7

Recommendations for Gender Formation
Category Code Quotation
Equal Giving equal responsibilities “The preschool period is a critical process for the
Responsibility to girls and boys formation of some stereotypes and personality

traits...” (T4)

Education of The necessity of educating “Gender formation is not limited to school...”
Society the entire society (T10)

Education of the Families, especially mothers, “First, | believe that mothers and fathers need to
Family participating in training understand the concept of gender well...” (T9)

Seven teachers emphasised that social gender formation in pre-school children should be free from
stereotypes, that girls and boys should be given equal responsibilities, and that children of both genders
should be raised accordingly. Two of these teachers stressed that families should behave in a manner
consistent with what their children learn at school. Five teachers stated that the entire society must be
educated in order for change and transformation to occur in terms of gender. Two teachers drew
attention to the importance of family education in particular, emphasising that parents should participate
in organised training. One of these teachers stated that mothers, in particular, should realise that they
are individuals through this training.

A comprehensive analysis of the findings derived from teachers’ perspectives indicates that the
construction of gender roles among preschool children is predominantly shaped by traditional and
patriarchal stereotypes. Teachers noted that the excessive responsibility assumed by mothers in family
dynamics and the failure of fathers to take on an egalitarian role, along with the curricular activities and
materials used in the school environment, have the potential to reinforce gender stereotypes and
influence this formation. They emphasised that achieving gender equality is possible only when the family,
school and society adopt equal responsibility and behavioural models.

Conclusion, Discussion, and Interpretation

This study, which examines preschool teachers' perspectives on gender formation in early childhood,
concludes that teachers generally define the concept of gender within the dominance of masculine power
in society, the prioritization of men over women, and the roles assigned to parents and genders. Teachers’
responses indicate that they oppose this societal perception of gender. Both male and female teachers in
the study group perceive women as the disadvantaged group within the patriarchal social structure. They
substantiate this view by citing the multiple responsibilities women bear both at home and in public life,
as well as their continuous service roles in collective activities. According to the teachers, preschool
children's perceptions of gender align with traditional and patriarchal structures, reflecting the general
societal perspective. Teachers attribute this tendency to the influence of the society in which the children
are raised. Additionally, they believe that children are aware of gender-based roles. A review of the
literature suggests that this perspective aligns with previous research. For instance, Chen, Wang, Sun,
Tang, and Chen (2024) found that children express statements such as "boys don't cry," which indicates
their awareness of gender-based roles and societal expectations.

This study demonstrates that preschool children hold some gender-based stereotypes. Most teachers
reported that while female students tend to choose toys associated with childcare and kitchen work—
typically considered women's responsibilities—male students prefer construction and repair toys that
require physical strength. This finding aligns with the study by Stutey et al. (2020), which highlights that
even nine-month-old infants exhibit gender-based toy preferences, with boys favoring cars and repair
tools while girls prefer dolls and kitchen sets. Furthermore, this study emphasizes the crucial role of
mothers in shaping children's gender perceptions. Although fathers also influence the adoption of gender
roles, mothers spend more time with children and take on greater responsibilities in their care due to
societal gender norms. Therefore, mothers should exhibit behaviors that promote gender equality and
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serve as role models for their children. Mothers should recognize themselves as independent individuals
within society, share responsibilities with their spouses or male family members, and raise their children
accordingly. Gonzalez et al. (2023) examined the division of household and childcare responsibilities
among couples and found that an equal workload distribution significantly increased women's sense of
well-being. Similarly, Duvander et al. (2020) asserted that fathers' active participation in childcare
facilitates women's integration into the workforce. Furthermore, paternity leave increases fathers'
engagement with their children, reshapes perceptions of gender equality, and positively influences
children's attitudes toward this issue.

The role of large family members and the broader environment in shaping gender-based roles during
early childhood cannot be overlooked. This study also highlights that younger siblings do not significantly
influence gender formation. Participants argued that older children influence their younger siblings based
on the attitudes and behaviors they learn from their parents. According to teachers, if parents distribute
responsibilities and upbringing styles equitably among their children of different genders, siblings will also
develop an egalitarian perspective toward one another.

This study reveals that the preschool curriculum does not contain any gender-based stereotypes,
offering equal opportunities to both male and female students. If implemented correctly by teachers, the
curriculum can ensure that all learning objectives are imparted to both boys and girls equally. Similarly,
teachers emphasized that they design and implement activities in the learning environment in a way that
prevents or mitigates existing and potential gender stereotypes. Kdseler (2009) found that storybooks and
fairy tales aimed at preschool children were traditionally structured around gender norms, with limited
representation of women in the workforce and a predominant portrayal of women as mothers and
housewives. However, unlike Koseler’s findings, this study also identifies the presence of high-quality
preschool reading materials that portray men and women equally, emphasizing that both genders can
participate in professional life. One interviewed teacher provided an example of a children's book
illustrating a mother working at a computer while the father takes care of the children. Another teacher
mentioned the storybook My Dad’s Blanket, in which the father character engages in childcare and
cooking.

The findings of the research can be said to be consistent with the conclusion in the literature that
gender is a social construct (Sarag, 2013; Yilmaz, 2013). Teachers' descriptions criticising male dominance
and patriarchal structures parallel the critiques of gender inequality and hierarchical structures in the
literature (Coskun et al., 2021; Ertan & Turkmen, 2023). Particularly in a context such as Turkey, where
traditional roles are dominant, teachers' awareness supports the findings of Lindqvist et al. (2020) that
gender is perceived as a multidimensional concept. However, children's early adoption of traditional roles
confirms the studies by Berk (2013), Karoglu and Uniivar (2017), and Santrock (2016) on the
internalisation of norms during the socialisation process. Children's gender-based toy preferences are also
consistent with the findings of Stutey et al. (2020), who observed similar tendencies even in 9-month-old
infants. However, some differences are noteworthy. Despite teachers' critical awareness, children's
persistence in traditional roles indicates that awareness has not translated into behavioural change. This
partially diverges from Koseler's (2009) view that traditional norms are reflected in educational materials;
this study states that curriculum support gender equality. Chen et al.'s (2024) finding that children
demonstrate role awareness through expressions such as ‘boys don't cry’ aligns with this research, while
findings that mothers play a dominant role in gender formation (Stutey et al., 2020) highlight an area
where the influence of fathers should not be overlooked. Gonzalez et al.’s (2023) finding that sharing the
workload increases women's happiness, along with Duvander et al.'s (2020) conclusion that fathers’
caregiving role strengthens perceptions of equality, suggests that fathers should be considered in addition
to mothers' roles in this study.

Teachers have emphasised the importance of selecting the content of all activities carried out in the
learning environment, as well as music and drama activities, in a way that does not cause any gender
discrimination, in order to raise children equally. In addition, morning activities enable teachers to
recognise existing stereotypes in children and, consequently, plan activities to guide children towards a
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more egalitarian mindset. Another topic on which the teachers who shared their views in the study agreed
was the necessity of setting the right role model for children; raising girls and boys equally as a
requirement of being human, away from the gender-based taboos imposed by society. The results of the
study suggest that some gender-based stereotypes exist in early childhood. Some studies on the subject
(Qian et al., 2023; Sims et al., 2022) support this general finding.

Suggestions

Based on the findings of the research, it is believed that the recommendations below may serve as
guidance for relevant stakeholders.

* Social awareness training on the concept of gender can be organised at the adult education level.

e Awareness can be raised among educators and all staff, particularly those working in early childhood
education, to avoid gender-based discrimination.

e Parents of children of both genders can be informed about treating their children equally and ensuring
that children take responsibility for themselves.

In particular, by ensuring the participation of fathers in awareness activities, task sharing can be
organised in a way that sets positive examples for children. During the planning, data collection,
analysis, and reporting of this research, the ethical principles and rules set out in the ‘Higher Education
Institutions Scientific Research and Publication Ethics Guidelines’ were adhered to. No practices contrary
to Scientific Research and Publication Ethics were carried out, and informed consent was obtained from
all individual participants in the research.
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Tiirkge Siirimui

Giris

Toplumlarin bireylerden bekledikleri tutum, davranis ve rollerin bigimlenmesinde belirleyici bir rol
oynayan yapilardan biri olan toplumsal cinsiyet kavrami, sosyal ve kiiltirel normlar araciligiyla bireylerin
kimliklerinin insasinda temel bir unsur olarak ortaya ¢ikmaktadir. Toplumsal cinsiyet, toplumun erkeklik
ve kadinlikla iliskilendirdigi sosyal ve kiltlrel normlar, roller ve beklentileri ifade eder (Sarag, 2013; Yilmaz,
2013). Biyolojik cinsiyetten farkh olarak, genetik ve anatomik 6zelliklerle tanimlanan cinsiyetin aksine
(Coskun et al., 2021; Dokmen, 2009; San Bayhan & Artan, 2011; TDK, 2024), toplumsal cinsiyet cok boyutlu
bir kavramdir. Bu boyutlar (a) fizyolojik cinsiyet, (b) bireyin kendi tanimladigi cinsiyet, (c) yasal cinsiyet ve
(d) sosyal cinsiyet ifadeleri ve davranislaridir (Lindqvist et al., 2020). Toplumsal cinsiyet rolleri, aile, egitim
ve medya gibi sosyal kurumlar araciligiyla 6grenilir ve sekillenir (Bahadir vd., 2020; Bhasin & Ay, 2003).
Cocuklar, 36—72 ay arasinda rol model alma yoluyla bu normlari igsellestirir. Bu roller genellikle hiyerarsik
bir yapi sergiler; erkekler aktif-olumlu, kadinlar ise pasif-olumsuz 6zelliklerle iliskilendirilir (Coskun vd.,
2021; Ertan & Turkmen, 2023; Tarhan vd., 2024; Van de Rozenberg vd., 2024). Rollerin edinimi, davranis
pekistirme, rol model alma ve bilissel siiregler (sema olusturma, kategorize etme) gibi kuramsal
yaklagimlarla agiklanir.

Birlesmis Milletler Cocuk Haklari Sozlesmesi'ne gore 18 yas altindaki bireyler ¢ocuk olarak kabul
edilmekte ve bu dénemde sosyal-duygusal, dil, biligsel ve bedensel gelisimin desteklenmesi gerektigi
vurgulanmaktadir (UNICEF, 2006). Ozellikle 0—6 yas arasi okul 6ncesi dénem, ¢ocugun gelisiminin en hizli
ve kapsamli oldugu evredir (Karoglu & Uniivar, 2017). Bu dénemde bilissel, sosyal ve duygusal gelisim
sirecleri birbirini destekler nitelikte ilerlerken, saglkli bir cinsiyet kimligi ve rol gelisimi icin de temel
olusturur. Cinsiyet kimligi, bireyin kendini kadin ya da erkek olarak tanimasi, bu farkindaligi igsellestirmesi
surecini kapsar. Arastirmalar, g¢ocuklarin yaklasik 2,5 yasinda kendi cinsiyetlerini tanimaya ve
cevrelerindeki bireylerin cinsiyet farklarini ayirt etmeye basladiklarini gostermektedir (Dokmen, 2009;
Santrock, 2016). 3-5 yas doneminde cocuklar, cinsiyetin degismez bir 6zellik oldugunu kavramaya ve
toplumsal olarak kendilerine atfedilen roller dogrultusunda cinsiyetle iliskili yargilar gelistirmeye baslarlar.
Bu sirecte aile, egitim ortami ve sosyal kurumlar c¢ocuklarin toplumsal cinsiyet rollerini
icsellestirmelerinde belirleyici rol oynar (Gokge vd., 2023; Glines, 2023).

Toplumsal cinsiyet rolleri, bireylerin toplumca kadin ya da erkek olarak etiketlenmesine yol agan
tutum, davranis, diistinme bigimleri ve disa vurumlari igerir (Gander & Gardiner, 2010). Berk’e (2013) gére
bu roller, toplumun cinsiyetlere atfettigi davranis ve dislince kaliplarindan olusur. Cocuklar, dogumdan
itibaren oyuncaklar, giysiler ve gevresel uyaranlar araciligiyla bu rollere iliskin kahp yargilarla karsilagir
(Aydin, 2005). 2-3 yaslarinda kendi ve baskalarinin cinsiyetini ayirt etmeye baslayan cocuklar, 3 yas
itibariyla cinsiyete uygun nesnelere yonelme egilimi gosterir; 4 yas civarinda ise cinsiyetin sabitligine iliskin
farkindalik artar. 5-6 yas doneminde ise toplumsal cinsiyet rolleri algisi daha belirgin ve kati hale gelir. Bu
durum, bazi ¢alismalarda, cocuklarin cinsiyet rollerine uymayan akranlariyla oyun oynamaktan
kaginmalari seklinde gézlemlenmistir (Berk, 2013; Ozdemir, 2006). Sonug olarak, okul 6ncesi ddnem hem
bireysel cinsiyet kimliginin hem de toplumsal cinsiyet rolleri algisinin olustugu kritik bir evredir. Bu erken
doénemde kazanilan kahp yargilar, bireyin yasam boyu siirecek sosyal davranislari ve toplumsal konumunu
sekillendirmede 6nemli bir rol oynar (Berk, 2013; Gander & Gardiner, 2010).

Cinsiyet rolii gelisimi, hem biyolojik hem de c¢evresel etmenlerin etkilesimi sonucunda
sekillenmektedir. Biyolojik etmenler arasinda kromozom yapisi, hormonlar ve evrimsel siiregler 6nemli
yer tutar. Erkek embriyosunda Y kromozomunda bulunan genlerin testis gelisimini tetiklemesi ve androjen
hormonlarinin salgilanmasi, erkek ve disi arasindaki biyolojik farkhliklarin temelini olustururken; fetal
donemde amniyotik sividaki daha yiksek testosteron seviyelerinin, 6—10 yas arasi cocuklarda erkeklere
6zgli oyun tercihleriyle iliskilendirildigi gozlemlenmistir (Berk, 2013; Santrock, 2016). Ayrica, genetik
etmenlerin cinsiyet kimligi olusumunda %30 ila %60 arasinda etkili oldugu ileri stiriilmektedir (Polderman
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vd., 2018). Cevresel etmenler, cocugun yasadigi sosyal ortamin, aile, okul, oyun alanlari, medya ve kitap
gibi etkilesim alanlarinin cinsiyet roli gelisiminde belirleyici rol oynadigini ortaya koymaktadir.

Cocuklarin toplumsal cinsiyet rollerini 6grenme ve igsellestirme sireglerinde oyun, oyuncaklar, medya
ve kitaplar 6nemli etkilesim araglandir. Ozellikle oyun ve oyuncaklar, cocuklarin kiiltiire 6zgii cinsiyet
kaliplarini deneyimledigi ve pekistirdigi ilk baglamlardan biridir. Arastirmalar, erkek ¢ocuklarin genellikle
glc ve rekabet gerektiren oyunlara yonelirken, kiz cocuklarin daha gok bakim verme ve ev ici rolleri taklit
eden oyunlari tercih ettigini ortaya koymaktadir (Goktas, 2020; Sormaz, 2012). Bu yonelimler, yalnizca
¢ocuklarin bireysel tercihlerinden degil, ayni zamanda ebeveynlerin gocuklarina cinsiyetlerine uygun
oyuncaklar sunma egilimlerinden de etkilenmektedir. Bu durum, toplumsal cinsiyet kaliplarinin
pekismesine katki saglamaktadir (Rogers vd., 2023; Sims vd., 2022). Benzer bigcimde, medya ve ¢ocuk
kitaplari da toplumsal cinsiyet rollerinin kusaklararasi aktariminda belirleyici bir rol oynamaktadir. Alan
yazini, ¢ocuk kitaplarinda erkek karakterlerin kadin karakterlere oranla daha sik ve aktif bicimde temsil
edildigini, bunun da cinsiyet temelli kalip yargilar pekistirdigini gostermektedir (Casey vd., 2021; Guo,
2022; Koseler, 2009; Mora, 2015; Pownall & Heflick, 2023; Tokgoz, 2019). Hem gorsel medya hem de yazili
icerikler, geleneksel rollerin yeniden Uretildigi birer arag¢ haline gelmekte; cocuklarin toplumsal cinsiyet
algilarinin bigimlenmesinde 6nemli bir sosyal 6grenme kaynagi olugsturmaktadir.

Aile, gocuklarin cinsiyet rollerini ilk ve en etkili bicimde deneyimledigi ortamdir. Sosyal rol, psikoanalitik
ve sosyal bilissel kuramlara gore; cocuklar, karsi cinsten ebeveynle olan duygusal ¢ekim (Oedipus ve
Elektra kompleksleri) ve ebeveynlerin 6diil-ceza mekanizmalari araciligiyla, cinsiyete 6zgl davranis
kaliplarini igsellestirmektedir (Santrock, 2016). Ataerkil toplumlarda ise anne ve baba tutumlari, cinsiyet
esitsizligini pekistirirken; aile icindeki esit firsatlarin saglanmamasi, kiz ¢ocuklarina asiri sorumluluk
yiklenmesi gibi durumlar cinsiyet algisini derinlestirmektedir (Carone vd., 2020; Chan vd., 2024; Yagan,
2014; Steiner vd., 2018; Vatandas, 2007).

Ailede temelleri atilan cinsiyet esitsizlikleri ve algilari, egitim sisteminde ya pekistirilerek devam eder
ya da donusturilerek toplumsal cinsiyet normlarina yeni bir yon verir. Egitim sistemi, bireylerin toplumsal
cinsiyet rollerini i¢sellestirmelerinde ve bu rollere uygun davranis kaliplari edinmelerinde dnemli bir arag
olarak islev gorerek toplumsal cinsiyet esitsizliklerinin yeniden Uretilmesinde veya doénistirilmesinde
merkezi bir rol oynamaktadir. Toplumun toplumsal cinsiyet kalip yargilarini yeniden lireten ve pekistiren
onemli bir yer olarak okullarin 6rtik programlari, “sessiz, sakin ve basarili kiz” ve “yakisikli, sert, delikanh”
gibi kalip yargilar, 6gretmen tutumlari ve ders materyalleri araciligiyla 6grencilerin toplumsal cinsiyet
rollerini sekillendirmektedir (Gimusoglu, 2013; Kong vd., 2023; Kwon vd., 2024; Maya, 2013; Yilmaz,
2016; Yamborisut vd., 2018; Zhang vd., 2021). Bu durumun, kiz ¢ocuklarinin okullasma oranlarinin
erkeklere kiyasla dislik kalmasina da yansidigi séylenebilir.

Toplum ile egitim arasindaki karsilikl etkilesim dikkate alindiginda, toplumsal yapinin bicimlenmesinde
egitim sisteminin belirleyici bir islev Ustlendigi gérilmektedir. Bu ¢ercevede, 6gretim programlarinin
toplumsal yapi ve cinsiyet rollerinin yeniden kurgulanmasindaki roll 6zellikle dikkat cekmektedir (Karakus
vd., 2018). Toplumsal cinsiyet esitligi; hizmetlere erisim ve firsatlarin degerlendiriimesinde, bireylerin
cinsiyetlerinden dolayl ayrimciliga maruz kalmamasini 6ngérmekte, bu esitligin saglanmasinda egitim
programlarinin kritik bir ara¢ oldugu savunulmaktadir (Kalayci & Hayirsever, 2014). Erken c¢ocukluk
egitiminde, cinsiyet ve cinsellik konularinin 6gretim programlarina entegrasyonu, egitimcilerin cinsiyet
esitligi odaginda bilingclenmelerini ve c¢ocuklarin cinsiyet normlarini sorgulayabilmelerine olanak
tanimaktadir (Davies vd., 2021). Benzer sekilde, erken cocukluk 6gretmenlerinin bilgisayar bilimi ve
cinsiyet stereotiplerine iliskin algilarini inceleyen galismalar, 6gretim programlarinin cinsiyet esitligini
tesvik etme potansiyelini ortaya koyarak, cocuklarin daha esnek cinsiyet rol bakis acilari gelistirmelerine
destek oldugunu gostermistir (Ari vd., 2022).

UNICEF toplantilari gercevesinde gelistirilen “Egitimin Toplumsal Cinsiyet Acisindan incelenmesi,
Turkiye 2003” raporunda, Tirkiye’deki toplumsal cinsiyetle ilgili tespitler 1siginda, 6gretim programlarinda
ozel diizenlemelere duyulan ihtiyaca, Tlrk kiltirinde var olan cinsiyet ayriminin (stesinden gelebilmek
icin 6gretim programlarinda 6zel 6gelere yer verilmesi gerektigi notuyla dikkat cekilmistir (Otaran vd.,
2003). Ayrica, kiz cocuklarinin okullasma oranlarinin sayisal olarak artmasi, egitimin nitelik bakimindan
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guglu, toplumsal cinsiyet esitligini destekleyen bir yapi sunmasini zorunlu kilmaktadir. Bu baglamda, okul
oncesi donemden itibaren, cinsiyet esitligine yonelik miidahalelerin zamaninda ve kapsamli olarak hayata
gecirilmesi 6nem arz etmektedir. iskandinav Glkelerinin cinsiyet esitligini tesvik eden egitim politikalarinin
orneginde de goruldigiu lUzere, 6gretim programlarina cinsiyet esitligi kavraminin entegre edilmesi,
toplumsal cinsiyet kalip yargilarinin kirilmasina katkida bulunabilir (Zeng, 2023).

Tarihsel siireg¢ incelendiginde, toplumsal cinsiyet rollerinin erkekleri daha ayricalikli konumlara
yerlestirdigi, kadinlari ise g¢ogunlukla ev igi sorumluluklar ve bakim hizmetleriyle sinirlandirdig
gorilmektedir (Askin & Askin, 2019; Fidan, 2021; Semenderoglu & Arslan, 2022). Bu durum, toplumsal
cinsiyet algisinin erken yaslardan itibaren gocuklarin oyun tercihleriyle de kendini gostermektedir.
Yagan’'in (2014) galismasinda, okul 6ncesi donemde kiz gocuklarinin evcilik, komsuculuk ve yemek yapma
gibi oyunlari tercih ederken; erkek cocuklarin hazine bulma, itfaiyecilik ve arabacilik gibi oyunlari segtikleri,
bu farkliliklarin gocuklarin ¢evresel gozlemler ve toplumsal beklentiler dogrultusunda sekillendigi ortaya
konulmustur.

Toplumsal cinsiyet algisinin degistirilmesi, 6zellikle kiz cocuklarinin gelecekleri, hayata karsi tutumlari,
anlamlandirma bigimleri ve mutluluklari agisindan énemlidir. Bu déntisim ancak egitim yoluyla mimkiin
olabilir. Okul 6ncesi egitim silirecinde, bireyin kisilik temellerinin atildigi bu kritik donemde, toplumsal
cinsiyet esitligini vurgulayan etkinliklerin yer almasi ve 6gretmenlerin bu konuda bilinglendirilmesi buyik
dnem tasimaktadir. Suna ve Ozer (2022), okul dncesi egitimin ¢ocuklarin toplumsal cinsiyet algilarinin
gelisiminde kilit rol oynadigi; erken yasta kazanilan beceri ve tutumlarin, ilerleyen siirecgteki akademik ve
sosyal basari lizerinde belirleyici etkilerinin bulundugu sonucuna ulasmistir. Bunlari kazandiran en 6nemli
paydaslardan olan egitimcilerin bakis agisinin anlasiimasi blylik 6nem arz etmektedir.

Aragtirmanin Amaci

Bu arastirmanin genel amaci; okul dncesi 6gretmenlerinin, okul 6ncesi donem ¢ocuklarinda toplumsal
cinsiyet olusumuna yonelik gérislerinin incelenmesidir. Bu genel amag dogrultusunda asagidaki sorulara
yanit aranmigtir:

1. Okul 6ncesi 6gretmenlerinin toplumsal cinsiyet algisi nasildir?

2. Okul oncesi dénemdeki ¢ocuklarin sahip oldugu toplumsal cinsiyet algisina yonelik 6gretmen
gorisleri nelerdir?

3. Okul 6ncesi donemdeki ¢ocuklarin toplumsal cinsiyet olusumuna y6nelik 6gretmen gorisleri
nelerdir?

4. Cocuklarda toplumsal cinsiyet olusumuna yonelik okul Oncesi egitim programlariyla ilgili
o6gretmen gorusleri nelerdir?

Yontem

Bu bdlimde, arastirmanin yontemsel ¢ergevesini ortaya koymak amaciyla arastirma deseni, ¢alisma
grubu, veri toplama araglari, veri toplama siireci ve verilerin analizi basliklarina yer verilmistir.

Arastirma Deseni

Nitel arastirma gozlem, gériisme ve dokiiman analizi gibi ydontemlerle gergek yasam ortaminda olaylari
kapsamli bicimde incelerken, bu galismada okul 6ncesi donemde toplumsal cinsiyet olusumuna yonelik
ogretmen algilari, deneyimleri, atfettikleri anlamlar ve bakis acilari olgubilimsel (fenomenolojik) bir
desenle ele alinmistir (Creswell, 2021; Tekindal, 2021; Yildirim & Simsek, 2016). Bu ¢alismada incelenen
olgu, okul 6ncesi 6gretmenlerinin géziinden cinsiyet olusumu perspektifidir.

Calisma Grubu

Turkiye’de Adana ilinin bir ilgesinde, okul dncesi egitim kurumlarinda gorev yapan, farkli yas, cinsiyet
ve kidem yilina sahip, calismaya katilim igin géniillii 14 okul 6ncesi 6gretmeninden olusmustur. Ogretmen
isimlerinin aciga ¢ikarilmamasi amaciyla O1’den 014’e kadar sirayla kodlar kullanilmistir. Calisma
grubunda yer alan 6gretmenlere iliskin bazi bilgiler Tablo 1’'de verilmistir.
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Tablo 1

Calisma Grubunun Ozellikleri
Kod Cinsiyet Yas Mesleki Deneyim (Yil)  Calistigi Kurum
01 Kadin 30 6 Anaokulu
02 Kadin 38 15 Anaokulu
03 Kadin 31 9 Anaokulu
04 Erkek 32 8 Anaokulu
05 Erkek 40 18 Anaokulu
06 Erkek 35 12 Anaokulu
07 Kadin 38 16 Anaokulu
08 Erkek 37 10 Anasinifi
09 Kadin 43 21 Anaokulu
010 Kadin 42 20 Anaokulu
011 Kadin 31 7 Anasinifi
012 Kadin 35 11 Anaokulu
013 Kadin 35 13 Anasinifi
014 Kadin 38 14 Anaokulu

Gorusillen 14 katilimcinin tamami okul 6ncesi egitim kurumlarinda gérev yapmaktadir. Katihmcilardan
10’u kadin, dordi ise erkektir. Yaslari 30 ile 43 arasinda degisen 6gretmenlerin mesleki deneyimleri ise 6
ile 21 yil arasinda farklilik gostermektedir. Katilimcilarin 11’i anaokullarinda, tgu ise ilkokullara bagh
anasiniflarinda gorev yapmaktadir.

Veri Toplama Araci

Bu arastirmanin katilimcilari olan 6gretmenlerden veri toplamada goriisme formu yaklasimi
benimsenmis ve bu yontem, benzer konularda farkli katihmcilardan ayni tir bilgilerin elde edilmesini
amaglamistir (Yildinm & Simsek, 2016). Arastirmacilar, genel amaglar dogrultusunda gelistirdikleri yari
yapilandiriimis gérisme formunu, alan yazini incelemesi ve 6gretmenlerle yapilan informal gériismeler
aracihgiyla olusturmuslardir.

Verilerin Toplanmasi ve Analizi

Calisma grubunda yer alan 6gretmenlerle 6nceden randevular olusturulmus, yari yapilandiriimis
goriisme formu kullanilmis ve yiiz ylze gérismeler gerceklestirmistir. Goriismeler sirasinda katilimcilara
belirlenen sorular yoneltiimis ve yanitlar el yazisiyla kayda alinarak daha sonra Word ortamina
aktarilmistir. Elde edilen veriler kavramsal yapisinin 6énceden belirlendigi calismalarda tercih edilen
betimsel analiz yontemiyle, dnceden belirlenmis temalara gore 6zetlenip yorumlanmistir (Yildirom ve
Simsek, 2000). Bu analiz siirecinde, katiimcilarin gérislerini dogrudan yansitan ifadeler kullanilarak veriler
once mantiksal ve anlasilir bicimde betimlenmis, ardindan yorumlanarak neden—sonug iliskileri irdelenmis
ve sonuglara ulasiimistir. Calisma boyunca akademik etik kurallara uyulmus ve tiim gortismelerin basinda
bu kurallar katilimcilara agiklanarak, siire¢ tamamen seffaf sekilde ylrttilmustar.

Gegerlik ve Glivenirlik

Nitel arastirmalarda gecerlik ve glivenirlik, calismanin metodolojik saglamliginin temel gostergeleri
arasinda yer almakta ve arastirmanin kalitesine dogrudan yansimaktadir. Nitel arastirmalarda bu
olgitlerin saglanmasi amaciyla veri kaynag cesitliligi, katilimci teyidi, veri toplama sireglerine uygun ve
yeterli katilim, arastirmacinin durusunu beyan etmesi (yansiticilik), uzman degerlendirmesi, arastirma
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strecinin detayh agiklanmasi (denetleme), amagh 6rnekleme ve kapsamli betimleme gibi yontemler yer
almaktadir (Merriam, 2018; Yildirrm ve Simsek, 2016). S6z konusu calismada gegerlik ve givenirlik
Olgutlerini saglayabilmek adina alinan énlemler asagida 6zetlenmistir:

Veri Kaynagi Cesitliligi: Ogretmenlerin okul éncesi dénemdeki ¢ocuklarin toplumsal cinsiyet
olusumunu nasil algiladiklari ve anlamlandirdiklari hususunda, farkli sosyoekonomik diizeylere
sahip 6gretmenlerle yapilan goriismeler yoluyla veri kaynagi gesitliligine gidilmistir.

Katilimci Teyidi: Gorlismeler sonrasinda elde edilen metinsel veriler, katiimcilarla paylasiimis ve
bu verilerin anlasilirhg katilimci teyidiyle buyik oranda dogrulanmistir.

Veri Doygunluguna Ulasim: Veri toplama siirecinde, 6nceden belirlenen metodolojik cergeve
dogrultusunda veri doygunlugu prensibi esas alinmistir.

Arastirmacilar Arasi Konsensiis: ilk gériismeler bir arastirmaci tarafindan gergeklestirilirken, ikinci
ve lglncl arastirmacilar tarafindan verilerin kontrolii saglanmis; boylece tim veriler Gg farkli
arastirmacinin bakis agisiyla degerlendirilmis ve ortak bir konsensise ulasiimistir.

Uzman Gorislerinin Dahil Edilmesi: Gortisme formlari hazirlanmasi ve verilerin analizi
asamalarinda, RPD, Okul Oncesi Egitimi ve Egitim Programlar ve Ogretim alaninda uzman
goruslerine basvurulmustur.

Sureg Seffafliginin Saglanmasi: Arastirma sireci boyunca izlenen adimlarin detayh ve seffaf bir
bigimde raporlanmasina 6zen gésterilmistir.

Dogal Yaklasim ve Ham Verilerin Yansitiimasi: Bulgularda, 6gretmenlerden dogrudan alinan
ifadelerin yer aldigi; boylece elde edilen olgularin kapsamli bir ¢cercevede ve dogal bakis agisiyla
yansitildigi belirtilmistir.

Bulgular

Arastirmanin bu boéliimiinde, nitel verilerin igerik analiziyle ¢6ziimlenmesi sonucunda elde edilen
bulgular, ¢calismanin amacina uygun olarak yapilandiriimis temalar dogrultusunda sunulmustur. Bulgular,
‘0gretmenlerin toplumsal cinsiyete yonelik algilari, okul 6ncesi donemi ¢cocuklarinin toplumsal cinsiyetine
iliskin algi, bu donemde toplumsal cinsiyet olusumu ve okul 6ncesi egitim programlarinin bu olusumdaki
rol(” temalari gergevesinde basliklar halinde aktarilmistir (Sekil 1).

Sekil 1

Okul Oncesi Dénem Cocuklarinda Toplumsal Cinsiyet Olusumuna Yénelik Odretmen Gériisleri

Ogretmenler’

in Toplumsal
Cinsiyete
Yonelik
. Algllan
Toplumsal ™ . Okul Oncesi™
Cinsiyet Okul Oncesi Dénemi
Olusumu ve Mo Cocuklarinin
Okul Oncesi | og_reTmeD . Toplumsal
Egitim Gorugsleri Cinsiyet
~.Programlari.< . Algisi
Okul Oncesi -
Doénemde
Toplumsal
Cinsiyet
.. Olusumu
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Ogretmenlerin Toplumsal Cinsiyete Yénelik Algilarina iliskin Bulgular

Calisma grubunda yer alan toplam 14 6gretmenden altisinin toplumsal cinsiyete yénelik duygu
ve dislinceleri; ‘toplumda eril glictin hakim oldugu, erkek bireylerin 6ne gikarilirken kadinlarin geri planda
birakildig’ yoniindedir. Ogretmenlerden dordii ise ‘toplumsal cinsiyeti, kadina-erkege ve anne-babaya
toplumca yiklenen roller’ olarak gérmektedir. Kalan dért 6gretmen ayni konuda; toplumun kadin-erkege
bakisi ile yiikledigi gorev ve sorumluluklarin farkina dikkati ¢cekmektedir. Konuyla ilgili 6gretmenlerle
yapilan goriismelerden elde edilen alintilar, bu alintilardan elde edilen kodlar ve tema alt kategorileri
Tablo 2’de verilmistir.

Tablo 2
Ogretmenlerin Toplumsal Cinsiyete Yénelik Algilari
Kategori Kod Alinti
Toplumda Eril Glcun Hakimiyeti “Toplumsal cinsiyet deyince aklima kadin-erkek ayrimi, kadinin
erkeklerin Gstln toplumca hor gériiliip erkedin egemen gériilmesi ve dahi kadina
gorilmesi, siddet olaylari geliyor.” (01)
kadinlarin geri “Kadin-erkek, kiz ¢cocuk-erkek ¢cocuk ayrimi, erkeklerin toplum
planda birakilmasi tarafindan (stiin goriiliirken kadinlarin geri plana atilmasi gibi
konular aklima geliyor...” (62)
“Toplumsal cinsiyet deyince aklima eril giictin baskinhigi aklima
geliyor. Kadin erkek arasinda saglanamayan esitlik ayrica...” (03)
Toplumun kadin ve Toplumca Yiklenen “Toplumsal cinsiyet deyince aklima erkek ile kadinin toplumca
erkege ylkledigi Roller belirlenmis rolleri geliyor. Ornegin kadinlarin cocuk bakip ev
gorev ve temizlemesi, erkedin para kazanmasi ve evin reisi gériilmesi
sorumluluklar gibi.” (04)

“Toplumda insanlarin erkek ve kadin olarak yiiklendigi
sorumluluklar bakimindan ayrilmasi aklima geliyor.” (05)
“Anneye babaya, kadina ve erkede yiiklenen roller aklima
geliyor...” (06)

Toplumun Bakis Agisive  “Toplumun kadin-erkege bakisi ile yiikledigi gérev ve
Sorumluluklar sorumluluklarin farkina dayanir.” (05, 04, ve diger iki 6§retmen)

Okul Oncesi Dénemi Cocuklarinin Toplumsal Cinsiyet Algisi

Okul 6ncesi donemi ¢ocuklarinin toplumsal cinsiyet algisinin nasil olduguna yonelik olarak éncesi
o6gretmenlerinin neredeyse tamami, ¢ocuklarin toplumsal cinsiyet algilarinin ‘gelenekselci ve ataerkil’ bir
yapida oldugunu gozlemlediklerini bildirmislerdir. Konuya iliskin olarak yalnizca iki 6gretmen bu dénem
¢ocuklarinin yetiskinlere gore daha az kalip yargl tasidiklarini, toplumsal cinsiyet ayriminin ve
farkhhklarinin tam olarak bilincinde olmadiklarini vurgulamislardir. Konuyla ilgili 6gretmenlerle yapilan
gorismelerden elde edilen alintilar, bu alintilara dayah kodlar ve tema alt kategorileri Tablo 3'te
verilmistir.

Tablo 3

Okul Oncesi Dénemi Cocuklarinin Toplumsal Cinsiyet Algisi
Kategori Kod Alinti
Gelenekselci ve Cocuklarin toplumsal cinsiyet “Onlarda da durum toplumun kadina ve erkege bakisina
Ataerkil Algi algisinin geleneksel ve ataerkil yakin. Cocuklar kadinlari ev isi yapan, yemek yapan ¢ocuk

yapida olmasi bakan olarak gériiyorlar...” (07)
“Bence okul éncesi dénem g¢ocuklari iginde yasadigimiz
toplumdan etkilendikleri icin ataerkil ve geleneksel bir
algiya sahipler.” (08)
“Ozellikle bizim toplumumuzda cocuklarin ataerkil bir
diisiinceye sahip olduklarini diisiiniiyorum...” (05)
“Cocuklarda da durum biraz erkekler ndeymis seklinde
ilerliyor; kizlari geri planda algiliyorlar...” (09)
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Kalip Yargilardan ~ Cocuklarin yetiskinlere gore “Okul 6ncesi dénem ¢ocuklari genelde cinsiyete dayanan
Uzakhik daha az kalip yargi tagimasi esitsizlik iceren bir tutum sergilemiyorlar...” (01)

Okul Oncesi D6nem Cocuklarinda Toplumsal Cinsiyet Olusumu

Ogretmenlere okul 8ncesi ddnem cocuklarinda toplumsal cinsiyet olusumunu nasil gézlemledikleri
sorulmustur. Konuyla ilgili 6gretmenlerle yapilan goriismelerden elde edilen alintilar, bu alintilara dayali
kodlar ve tema alt kategorileri Tablo 4’te verilmistir.

Tablo 4
Okul Oncesi Dénem Cocuklarinda Toplumsal Cinsiyet Olusumu
Kategori Kod Alintilar
Oyuncak ve Oyun  Kiz ve erkek ¢ocuklarin “Ozellikle evcilik késesinde kizlar oynamak istiyor.
Tercihleri farklh oyuncak ve oyun Tamir aletleriyle erkekler oynuyor...” (010)
tercihleri “Cocuklar oyun oynarken bu durumlari daha ¢ok

gézlemliyorum...” (011)
“Okulda ézellikle ¢ocuklar 6grenme merkezlerde
oynarken bu durumu fark ediyorum...” (O8)

Sorumluluklarin Ev ve okulda “Bir glin sinifta ¢cocuklarla sohbet ederken... erkek

Paylasimi sorumluluklarin cocuklardan birisi babamla ev temizledim, babam
cinsiyete gore yerleri stipiirdii deyince tiim ¢ocuklar babalar ev mi
paylasiimasi siipiriir deyip giilmiislerdi.” (06)

Renk Tercihleri Kizlarin pembe, “Toplumsal cinsiyete yénelik davranislarin kizlarin
erkeklerin mavi renk pembe rengi, erkeklerin ise mavi rengi tercih etmesi
tercihleri gibi renk secimine dayanan ayrimla ortaya ¢iktigini

séyleyebilirim.” (O8)

Davranis Erkek cocuklarin kaba, “Erkek ¢cocuklar genelde kaba sabadir, kizlar ise daha
Farkhhklar kiz cocuklarin kibar kibar ve naifler...” (07)
davranislari

Ogretmen gorisleri, okul ®ncesi dénemde cocuklarin toplumsal cinsiyet rollerini gesitli
davranislar yoluyla sergilemeye basladiklarini ortaya koymaktadir. Katilimcilarin ¢ogu, kiz ¢ocuklarin
genellikle oyuncak bebek ve mutfak geregleriyle evcilik oynarken; erkek cocuklarin ise yapi insa
oyuncaklari, arabalar ve tamir setlerine yoneldigini belirtmistir. Bazi 6gretmenler, bu cinsiyet temelli
davraniglarin 6zellikle ev ve okul ortamlarindaki sorumluluk paylasiminda daha belirgin hale geldigini ifade
etmistir. Ayrica, ¢ocuklarin yasadigi boélgeye bagl olarak toplumsal cinsiyet davranislarinda farkliliklar
gozlenebilecegi de vurgulanmistir. Bununla birlikte, erkek ¢ocuklarin gicli olma egiliminde oldugu, kiz
cocuklarin ise daha ¢ok pembe gibi belirli renkleri tercih ettigi ve daha kibar davrandig yonindeki
gozlemler toplumsal cinsiyet algisinin erken yaslarda gesitli sembollerle sekillendigini géstermektedir.
Dezavantajli bolgede gorev yapan bir 6gretmen, erkek ¢ocuklarin daha kaba davranislar sergiledigini
belirterek cevresel kosullarin da bu alginin olusumunda etkili olabilecegine dikkat ¢ekmistir.

Ogretmenlere toplumsal cinsiyet olusumundaki roliniin ne oldugunu goézlemledikleri
sorulmustur. Konuyla ilgili 6gretmenlerle yapilan goriismelerden elde edilen alintilar, bu alintilara dayali
kodlar ve tema kategorileri Tablo 5’te verilmistir.
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Tablo 5
Ailenin Toplumsal Cinsiyet Olusumundaki Rolii

Kategori Kod Alinti

Annenin Annenin gocuk yetistirmedeki baskin “Kadinlarin biiyiik cogunlugu boyun egiyor

Rolu rolii ve cinsiyet rollerinin siirdiiriilmesi  ve erkek ne séylerse kabul ediyorlar...” (03)
“Bana gbre en biiyiik rol annenindir...” (O5)
“Annenin rolii de cok énemli...” (09)

Babanin Roli  Babanin Rolli Babanin esitlik¢gi veya “Bana gére babalar anneye gére daha az

geleneksel davraniglarinin etkisi etkiliyor...” (O4)

“Anne kadar etkili oldugunu
diisiinmiiyorum...” (01)
“Babalar da anne kadar etkili bence...” (08)
“Babalarin asla bir cabasi yok bu yénde...”
(03)

Kardeslerin Buylk kardeslerin kiguk kardesler “Bence agabeyler etkiliyor...” (013)

Roli Gzerindeki etkisi “Eder abla veya agabey var ise kardesini
etkileyecektir...” (05)
“Eger anne babanin tavirlari ‘erkektir
yapar...” seklinde gelenekselci ise...” (09)

Diger Aile buydkleri, ¢evre, medya gibi “Cocuk cekirdek aile ile degil de genis bir aile

Faktorler etkenler ortaminda biiyiiyorsa...” (010)
“Yasadigi sehir, sosyal cevre, mahalle
etkilidir.” (611)

“Televizyon, tablet, sosyal medya gibi
faktérler de etkilidir...” (06)

Toplumsal cinsiyet olusumunda aile faktorl, O6gretmenlerin neredeyse tamami tarafindan
belirleyici bir unsur olarak degerlendirilmistir. Dokuz 6gretmen, babalarin ev icinde sorumluluk
almamasinin, ataerkil degerlerin devamina katki sundugunu vurgulamistir. Ug¢ 8gretmen, toplumsal
cinsiyet farkindaliginin okuldan ziyade ailede basladigini belirtirken; iki 6g§retmen, ev igindeki sohbet ve
davraniglarin bu siireci dogrudan etkiledigini ifade etmistir. Katilimcilarin timd, annenin bu siregteki
roliintin gok 6nemli oldugunu vurgulamis; alti 6gretmen ise annelerin asiri sorumluluk Gstlenerek bireysel
gorundrliiklerinin azalmasinin, toplumsal cinsiyet esitsizligini yeniden Greten bir dongl olusturdugunu
savunmustur.

Bes 6gretmen, ebeveynlerin kiz ve erkek ¢ocuklarini esit yetistirmesi ve ev islerini paylasmasi
durumunda gocuklarin cinsiyet algilarinda olumlu degisim olabilecegini ileri sirmustir. Babalarin etkisine
yonelik gorisler cesitlilik gdstermektedir: Ug dgretmen, babalarin evde esitlikgi bir tutum sergilemesi
gerektigini ve bu tutumun ¢ocuklara model olacagini savunurken; bes 6gretmen, babalarin annelere
kiyasla bu siiregte daha az etkili oldugunu ifade etmis, dort 6gretmen ise babalarin en az anneler kadar
etkili bir rol oynadigini belirtmistir. Ug dgretmen, 6zellikle erkek cocuklarin babalarini rol model alarak
toplumsal cinsiyet tutumlarini sekillendirdigini; bir 6gretmen ise babalarin yalnizca 6grenilmis rolleri
tekrar ettiklerini ve bu konuda bilin¢li bir ¢caba gostermediklerini dile getirmistir. Kardes iliskileri
baglaminda, dokuz 6gretmen kiiclik kardeslerin bu siirecte belirleyici bir etkisi olmadigini; ancak biyik
kardeslerin, kigik kardesleri toplumsal cinsiyet rolleri agisindan etkileyebilecegini ifade etmistir. Bes
ogretmen ise kardeslerin yetistirilme tarzinin ve aile igindeki esitlik anlayisinin, ¢cocuklarin toplumsal
cinsiyet algisini sekillendirmede 6nemli oldugunu vurgulamistir. Son olarak, 6gretmenler gocuklarin
toplumsal cinsiyet olusumunda aile blyklerinin (n=7), yasanilan gevre, sehir ve boélgenin (n=5) ve sosyal
medya ile televizyon gibi kitle iletisim araclarinin (n=2) da etkili oldugunu ifade etmistir. Bu bulgular,
toplumsal cinsiyetin cok boyutlu ve baglamsal olarak sekillendigini géstermektedir.
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Toplumsal Cinsiyet Olusumu ve Okul Oncesi Egitim Programlan

Okul 6ncesi egitim programinin cocuklarda toplumsal cinsiyet olusumuna etkisinin soruldugu soruya
iki 6gretmen hari¢ tim 6gretmenler, programin kalip yargilar tasimadigini, kiz ve erkek 6grenciye esit
yaklasarak kazanimlara her iki cinsteki cocugun da ulasmasini hedefledigini ve 6gretmenin de programi
amacina uygun olarak kullanmasi halinde toplumsal cinsiyet olusumunda olumsuz bir roli olmayacagini
savunmuslardir. Gorus bildiren iki 6gretmen ise programin gelenekselci bir yapiya sahip oldugunu, Tark
toplum yapisina uygun olarak hazirlandigi icin kalip yargilar tasidigini ve cocuklari da geleneksel bir
dislince yapisina sevk ettigini savunmuslardir. Konuyla ilgili 6gretmenlerle yapilan goériismelerden elde

edilen alintilar, bu alintilara dayal kodlar ve tema kategorileri Tablo 6’da verilmistir.

Tablo 6
Toplumsal Cinsiyet Olusumunda Okul Oncesi Egitim Programlari ve Etkinliklerin Rolii

Kategori Kod Alinti

Egitim Programin esitlikci veya “Olumsuz yénde bir etkisi yoktur...” (07)

Programinin gelenekselci yapisi “Programin uygulanma agisindan ve toplumsal cinsiyet

Etkisi olusumu yéniinden esit oldugunu diisiiniiyorum...” (06)
“Programin etkisi vardir diye diisiiniiyorum...” (014)
“Bence programda toplumumuzda oldugu gibi gelenekselci
bir yapi vardir...” (63)

Etkinliklerin Ogretmenlerin planladig “Okulda biitiin ¢ocuklar esit...” (013)

Etkisi etkinliklerin esitlikgi “Kizlara ve erkeklere yaklasimim esittir...” (012)

yaklagimi

Turkge-Dil Masal ve hikaye segiminin “Bence bizim egitim sistemimize gére Tiirkge dil

Etkinlikleri etkisi etkinliklerinin ¢ocuklarda toplumsal cinsiyet olusumunu
sagladigini diisiiniiyorum...” (612)
“Hikéye ve masallar toplumsal cinsiyet ayrimini
pekistirmeyecek sekilde secilirse...” (010)
“Ben mesela klasik masallari kullanmiyorum sinifimda...”
(03)

Miizik Sarki ve ritim segiminin etkisi  “Cocuklara 6gretecegimiz sarkinin, siirin ve tekerlemenin

Etkinlikleri icinde kadin ve erkek rolleri kesin ¢izgilerle ayrilmissa...” (08)
“Herhangi bir miizik ile sarki esliginde kiz veya erkek olarak
ayrilmadan oynayabiliyor cocuklar...” (02)

Drama Dramanin Ogretici etkisi ve “Dramanin olumlu yénde etkileyecedini diisiiniiyorum...”

Etkinlikleri rol dagrtimi (01)

“Bazen okudugumuz bir kitabi ve masali dramatize ederiz...”
(08)

Gline Baslama
Zamani

Serbest oyun ve 6gretmen
gbzlemi

“Cocuklar burada serbestler ve ailenin toplumsal cinsiyet
algisini benimsedikleri igin...” (09)

“Gline baslama zamaninda ¢ocuklarla yapilacak sohbetler
kalip yargilardan uzak konusmalara dayanirsa...” (O5)

Diger Etkenler

Ogretmen, personel ve belirli
gin etkinliklerinin etkisi

“Okulda genelde erkek 6gretmenler tamir isleri yaparlar...”
(03)

“Okulu bir biitiin olarak diisiiniirsek...” (010)

“Ogrenme ortaminda toplumsal cinsiyet olusumundan genel
hatlariyla bahsettim.” (06)

Ogrenme ortaminda 6gretmenlerin planladiklari ve uyguladiklari etkinliklerin ¢cocuklarda toplumsal
cinsiyet olusumunu nasil ve hangi yonde etkileyebilecegi durumuna yonelik olarak 6gretmenlerin tamami
birbirine benzer cevaplar vermislerdir. Yaptiklari etkinliklerin hem kiz hem de erkek cocuklara yonelik
oldugunu, etkinliklerin hazirlanma ve uygulanmasi asamasinda herhangi bir cinsiyet¢ci ayrima
gidilmedigini; boylelikle de ¢cocuklarda olusabilecek kalip yargilarin 6niine gegildigini vurgulamislardir.
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Hazirlanan ve uygulanan Tirkge-dil etkinlikleri gocuklarda toplumsal cinsiyet olusumunu nasil
etkiledigiyle ilgili olarak 6gretmenlerden yalnizca biri Tiirkge-dil etkinlikleri sirasinda okunan masal ve
hikaye kitaplarinin gocuklarda toplumsal cinsiyet olusumunu destekledigini vurgulamistir. Bunun nedenini
ise bircok okul dncesi 6gretmeninin hala prens ve prenses gibi kahramanlarin yer aldigi, kadinlari gligsiiz
gosteren kitaplari ve igerikleri kullanmasi olarak gostermistir. Diger tim 6gretmenler secilen kaynagin
iceriginin dnemine vurgu yapmis, secilen kaynagin herhangi bir esitsiz dislinceye dayanmadigi siirece
cocuklarda kalip yargilar olusturmayacagini belirtmislerdir. Bu 6gretmenlerden besi son dénemde ¢ikan
‘nitelikli kitap’ diye adlandirilan okul 6ncesi doéneme uygun hikayeleri kullandiklarini 6zellikle
vurgulamislardir.

Mizik etkinliklerinin gocuklarda toplumsal cinsiyet olusumunu nasil etkileyebilecegi durumuyla ilgili
olarak on 06gretmen, 6nceki soruyla paralel sekilde, secilen etkinligin iceriginin 6nemli olacagini
belirtmislerdir. Kadin ve erkek rollerini kesin ¢izgilerle ayirmayan kaynaklarin herhangi bir toplumsal
cinsiyetgi olusuma sebep olmayacagini ifade etmislerdir. Ogretmenlerin tigii tim cocuklarin ayni sarkiya,
siire ve ritme eslik ettigini bu sebepten bir ayrimin olmayacagini dile getirmistir. Yalnizca bir 6gretmen
soruya cevap veremeyerek bir iliski kuramayacagini séylemistir.

Ogretmenlere yéneltilen 6grenme ortaminda hazirlanan-uygulanan drama etkinlikleri ¢ocuklarda
toplumsal cinsiyet olusumunu nasil etkileyebilecegiyle ilgili olarak, on bir 6gretmen dramanin 6gretici
etkisine isaret etmislerdir. Ayrica Ogretmenler dramada verilecek roller sayesinde c¢ocuklarin
distncelerine etki edilebileceginden, canlandirmalar sirasinda toplumda sadece anne ve kadinin roli imis
gibi gorllen bir takim isler rol geregi erkek 6grencilere yaptirilarak esitsizlige dayanan dustincelerin
degistirilebilecegini vurgulamislardir. Ogretmenlerin Ggii ise segilecek olan igerigin &nemine deginmis,
icerikte cinsiyete dayanan toplumsal esitsizlik kavramlarinin yer almamasina dikkat edilmesi gerektigini
savunmuslardir.

Gine baslama zamani etkinliklerinin ¢ocuklarda toplumsal cinsiyet olusumuna etkisi konusunda 10
6gretmen bu zaman diliminde ¢ocuklarin serbest oynadiklarini, kendilerinin de gézlem yaparak ¢cocuklarda
toplumsal cinsiyet olusumuna yonelik durumlar gordiikleri takdirde bunlara yoénelik etkinlikler
planladiklarini belirtmistir. Ogretmenlerden ikisi bu etkinlikte cocuklarin istedikleri merkezde serbestce
oynadiklarini bundan dolayl sadece goézlem yapabildiklerini, ¢ocuklarda toplumsal cinsiyet olusumu
baglaminda etkisi vardir veya yoktur diye sdyleyemeyeceklerini vurgulamislardir. Geriye kalan (g
O6gretmen ise burada 6gretmene gorev distiglini ve 6gretmenin bu etkinlikte cocuklarla sohbet ederek
kadinlara ve erkeklere yonelik kalip yargilarin olmadigina dair konusmalar yapmasi gerektigini ifade
etmiglerdir.

Ogrenme ortamlarinda toplumsal cinsiyet olusumunu etkileyebilecek baska diger etkenlere ydnelik alti
o6gretmen; 6gretmenlerin dislince, tutum ve davranislari ile 6grencilerini toplumsal cinsiyet yéniinden
etkileyebilecegini belirtmis, iki o0gretmen okulda 6grenci ve o6gretmenlerin yani sira idareci ve
personellerin de bulundugunu ve bu kisilerin de gocuklarla etkilesim icinde olduklarini bu nedenle
toplumsal cinsiyet rollerinin edinilmesi bakimindan etki birakabileceklerini vurgulamislardir. Ornegin bu
kisilerin kati bir toplumsal cinsiyet algisina sahip olmasinin ve rollerinin kesin ¢izgilerle ayrilmasinin
gocuklari da olumsuz etkileyecegini vurgulamislardir. Ogretmenlerin besi grenme ortaminda toplumsal
cinsiyet olusumuna o6nceki sorularda genel olarak degindiklerini belirtmistir. Yalnizca bir 6gretmen
okullarda kutlanan belirli giin ve haftalarla ilgili etkinliklerin ¢ocuklarda toplumsal cinsiyet olusumunu
etkileyebilecegini, bu gibi etkinliklerde erkek ¢ocuklarin ¢ok fazla 6n plana c¢ikarildigini, bu durumu dogru
bulmadigini ifade etmistir.

Toplumsal cinsiyet olusumu agisindan deneyimlerine gére ne tiir dnerilerde bulunabislecekleriyle ilgili
bir soruya verilen cevaplardan elde edilen alintilar, bu alintilara dayah kodlar ve tema kategorileri Tablo
7’de verilmistir.
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Tablo 7

Toplumsal Cinsiyet Olusumuna Yénelik Oneriler
Kategori Kod Alinti
Esit Kiz ve erkek gocuklara esit “Bazi kalip yargilar ve kisilik 6zelliklerinin olusumu igin
Sorumluluk sorumluluklar vermek okul 6ncesi dénem kritik bir siirectir...” (04)
Toplumun Toplumun tamaminin “Toplumsal cinsiyet olusumu sadece okulla sinirh
Egitimi egitilmesi gerekliligi degildir...” (010)
Ailenin Ailelerin, 6zellikle annelerin “llk olarak ben, anne ve babalarin toplumsal cinsiyet
Egitimi egitimlere katilmasi kavramini iyi anlamasi gerektigine inaniyorum...” (09)

Okul 6ncesi donem gocuklarinda toplumsal cinsiyet olusumu (izerine yedi 6gretmen kalip yargilardan
uzaklasip, kiz ve erkek gocuklara esit sorumluluklar verilmesi ve her iki cinsteki cocugun bu paralelde
yetistirilmesi gerektigini wvurgulamistir. Bu 0gretmenlerden ikisi ailelerin, c¢ocuklarinin okulda
dgrendiklerine uygun davranis géstermesi gerektigini vurgulamistir. Ogretmenlerin besi toplumsal cinsiyet
anlaminda bir degisim ve donlsim yasanabilmesi i¢in toplumun tamaminin egitilmesi gerektigini
belirtmistir. Ogretmenlerin ikisi 6zellikle aile egitimlerinin &nemine dikkat cekerek velilerin diizenlenen
egitimlere katilmasi gerektigini vurgulamistir. Bu 6gretmenlerden biri 6zellikle annelerin bu egitimler
yoluyla bir birey oldugunun farkina varmasi gerektigini séylemistir.

Ogretmen gériislerine dayal bulgular genel olarak incelendiginde, okul &ncesi dénem ¢ocuklarinin
toplumsal cinsiyet olusumunun genel olarak geleneksel ve ataerkil kalip vyargilar cercevesinde
sekillendigini gdstermektedir. Ogretmenler, aile dinamiklerinde annenin asiri sorumluluk almasi ve
babalarin esitlikgi rol Ustlenmemesi ile okul ortaminda kullanilan egitim programlari, etkinlik ve
materyallerin cinsiyet stereotiplerini pekistirme potansiyelinin bu olusumu etkiledigini belirtirken;
toplumsal cinsiyet esitligine ulasmanin, aile, okul ve toplumun esit sorumluluk ve davranis modelleri
benimsemesiyle mimkin olacagina vurgu yapmaktadir.

Tartisma ve Sonug

Okul 6ncesi dénem c¢ocuklarinda toplumsal cinsiyet olusumuna yonelik 6gretmen goérislerinin
incelendigi bu calismada 6gretmenlerin toplumsal cinsiyet kavramini genellikle toplumda eril glicin
hakimiyeti, erkek bireylerin kadinlara oranla daha 6n planda goériilmesi ve toplumsal cinsiyetin anne-
babaya, kadina-erkege yiiklenen gérevler olarak acikladigi genel sonucuna varilmistir. Ogretmenlerin
toplumda yer edinmis bu algiya karsi olduklari, toplumsal cinsiyet kavramini aciklarken verdikleri
cevaplardan anlasilmaktadir. Calisma grubunda yer alan hem erkek hem de kadin 6gretmenler ataerkil
toplum yapisinin magdur tarafi olarak kadinlari ggrmektedir. Ogretmenler bu diisiincelerini kadinlarin ev
ici ve disinda yaptigi islerin ¢okluguna, aldig sorumluluklara ve toplu yapilan etkinliklerde kadinlarin
siirekli hizmet etmesiyle ilgili verdikleri drneklerle agiklamislardir. Ogretmenlere gére okul éncesi dénem
cocuklarinin toplumsal cinsiyete yonelik diistinceleri; toplumda var olan genel kani gibi geleneksel bakis
acisinda ve ataerkil bir yapidadir. Ogretmenler bu dénem cocuklarinin geleneksel yapi ile yorumlama ve
ataerkil bir dislince yapisi icinde olmasini ise yasadiklari topluma baglamaktadir. Ayni zamanda
ogretmenler, cocuklarin cinsiyete dayanan rollerin farkinda olduklarini diisiinmektedir. Alan yazin
incelendiginde bu dislincenin yapilan bazi ¢alismalarla paralel oldugu gorilmektedir. Chen, Wang, Sun,
Tang ve Chen (2024)’e gore cocuklarin ‘erkekler aglamaz’ gibi séylemlerinin oldugunu, bu durumun da
cocuklarin cinsiyete dayanan rollerin ve toplumsal beklentinin farkinda olduklarini gosterdigini
belirtmistir.

Bu calisma okul 6ncesi donem cocuklarinin cinsiyete dayanan bazi kalip yargilar tasidigini
gostermektedir. Ogretmenlerin biyik cogunlugunun, kiz 8grencilerinin toplumda yalnizca kadinlarin
sorumlulugu gibi gorilen bebek bakimi ve mutfak isleri ile ilgili oyuncaklar tercih ederken; erkek
ogrencilerinin daha ¢ok gii¢ gerektiren yapi insa ve tamir oyuncaklari sectiklerini belirtmesi bu durumu
kanitlar niteliktedir. Stutey, Klein, Henninger, Crethar ve Hammer (2020) yaptiklar ¢alismada 9 ayhk
cocuklarin dahi cinsiyete dayali oyuncaklara yoneldiklerini vurgulamislar ve erkek ¢cocuklarin araglar, tamir
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malzemeleri gibi oyuncaklari; kiz cocuklarin ise bebek, mutfak seti gibi oyuncaklari tercih ettiklerini
belirtmislerdir. Yine bu arastirma, annelerin ¢ocuklarda toplumsal cinsiyet olusumunda en 6nemli etken
oldugunu ortaya cikarmistir. Toplumsal cinsiyete dayanan rollerin benimsenmesinde babanin da rolii
yadsinamaz; ancak anneler ¢ocukla, yine toplumsal cinsiyet rollerinin bir sonucu olarak daha fazla zaman
gecirmekte ve onlarin 6z bakimlariyla ilgili islerde daha fazla sorumluluk almaktadir. Bu sebeple anneler
cocuklarina toplumsal cinsiyet esitligi anlaminda uygun davranislar sergilemeli ve rol model olmaldir.
Anneler toplum iginde tek baslarina bir birey olduklarinin farkinda olmal, sorumluluklari esleri veya aile
icindeki diger erkeklerle paylasmali ve ¢cocuklarini da bu yonde yetistirmelidir. Gonzélez, Lopez, Morgado,
Menassé ve Lopez (2023) yilinda yaptiklari ¢alismada giftler arasinda ev isi ve ¢ocuk bakimi is yika
dagilimini incelemisler ve giftler arasinda esit is yliki paylasimi yapildiginda kadinlarin mutlu yagam siirme
duygularinin pozitif yénde arttigini tespit etmislerdir. Duvander, Lappegard ve Johansson (2020)’a gore
ise babalarin ¢cocuk bakimina aktif katiimi; kadinlarin is yasamina entegrasyonunu kolaylastirmaktadir.
Babalik izni ise erkeklerin gocuklara olan ilgisini artirmakta, toplumsal cinsiyet esitligine dair algilari
yeniden sekillendirmekte, boylece cocuklarin bu konudaki tutumlarini da olumlu yonde etkilemektedir.

Erken gocukluk donemindeki okul 6ncesi 6grencilerinde cinsiyete dayanan rollerin olusmasinda aile
biyuklerinin ve ¢gocugun yasadig cevrenin de etkisi gbz ardi edilemez. Benzer bigcimde bu arastirmada da
¢ocuklarda toplumsal cinsiyet olusumunda kiiglik kardeslerin etkisi olmadigi vurgulanmistir. Katilimcilar;
blylik olan cocuklarin kardeslerini, anne ve babalarindan 6grendikleri tutum ve davranislar isiginda
etkileyecegini savunmuslardir. Ogretmenlerin gorislerine gore; ebeveynler cinsiyeti farkhi olan
cocuklarina gorev dagilimi, yetistirme tarzi ve sorumluluklar bakimindan esit yaklasirsa kardesler de
birbirlerini esit goreceklerdir.

Yapilan arastirma okul 6ncesi egitim programinin cinsiyet rollerine dayanan herhangi bir kalip yargi
tasimadigini, programin bu déonemde yer alan hem kiz hem de erkek 6grencilere etkinlikleri esit olarak
sundugunu, programin 6gretmenler tarafindan dogru kullanilmasi halinde tim kazanimlarin kiz ve erkek
cocuklara 6gretilebilecegini gostermektedir. Bu duruma benzer bicimde, 6gretmenler 6grenme ortaminda
gerceklestirdikleri etkinliklerde her iki cinsteki 6grencilerine de esit etkinlikler hazirladiklarini ve
uyguladiklari etkinlikler yoluyla ¢ocuklarda var olan veya olusabilecek kalip yargilarin dniine gegmeye
cahistiklarina dikkat cekmislerdir. Késeler’in (2009) calismasinda okul 6ncesi doneme hitap eden hikdye ve
masal kitaplarinin geleneksel toplumsal cinsiyet olgusuna uygun sekilde hazirlandigini, kadinlarin ¢alisma
hayatinin kitaplarda ¢ok kisith gosterildigini, kadinlarin gorevinin annelik ve ev kadinhg olarak
resmedildigini savunmuslardir. Yapilan arastirmada ise bu durumdan farkli olarak okul éncesi donem
okuma materyallerinde kadin ve erkegi esit olarak gosteren, her iki cinsteki bireyin de ¢alisma hayatinda
olabilecegini vurgulayan nitelikli 6ykii ve masal kitaplari da oldugu belirtilmistir. Gériisme yapilan bir
o6gretmenin, anneyi bilgisayar basinda calisirken babayi da cocuklarla ilgilenirken resmeden bir ¢ocuk
kitabini 6rnek vermistir. Baska bir 6gretmen de “babamin battaniyesi” isimli hikaye kitabinda yer alan
baba karakterinin cocuk bakimi ve yemek yapma faaliyetlerini gerceklestirdigini anlatmistir.

Arastirmadan elde edilen sonuglarin, alan yazinindaki toplumsal cinsiyetin sosyal bir insa oldugu
sonucuyla (Sarag, 2013; Yiimaz, 2013) uyumlu oldugu sdylenebilir. Ogretmenlerin erkek egemenligi ve
ataerkil yapiyi elestiren tanimlamalari, toplumsal cinsiyet esitsizligi ve hiyerarsik yapilarin literatiirdeki
elestirileriyle paralellik gdstermektedir (Coskun vd., 2021; Ertan & Tiirkmen, 2023). Ozellikle Tiirkiye gibi
geleneksel rollerin baskin oldugu bir baglamda, 6gretmenlerin bu farkindaligi, Lindqvist ve digerlerinin
(2020) toplumsal cinsiyetin ¢ok boyutlu bir kavram olarak algilandigina dair bulgularini desteklemektedir.
Ancak, cocuklarin geleneksel rolleri erken yasta benimsemesi, Berk (2013), Karoglu ve Uniivar (2017) ile
Santrock’un (2016) sosyallesme siirecinde normlarin igsellestirildigine dair ¢alismalarini dogrulamaktadir.
Cocuklarin cinsiyete dayali oyuncak tercihleri de Stutey vd’nin (2020) 9 aylik bebeklerde dahi benzer
egilimler gozlemledigi bulgulariyla tutarlidir. Bununla birlikte, bazi farkliliklar da dikkat c¢ekicidir.
Ogretmenlerin elestirel farkindaligina ragmen cocuklarin geleneksel rolleri sirdiirmesi, farkindaligin
davranis degisikligine dontusmedigini géstermektedir. Bu, Koseler’in (2009) geleneksel normlarin egitim
materyallerine yansidigi gortsiinden kismen ayrilmaktadir; zira bu c¢alismada, egitim programlarinin
cinsiyet esitligini destekledigi belirtilmistir. Chen ve digerlerinin (2024) “erkekler aglamaz” gibi ifadelerle
cocuklarin rol farkindaligini gésterdigi bulgusu da bu arastirmayla értisirken, annelerin toplumsal cinsiyet
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olusumunda baskin rol oynadigina dair sonuglar (Stutey vd., 2020), babalarin etkisini géz ardi etmemesi
gereken bir alan olarak 6ne ¢gikmaktadir. Gonzélez ve digerlerinin (2023) is yiki paylasiminin kadinlarin
mutlulugunu artirdigi bulgusu ile Duvander ve digerlerinin (2020) babalarin bakim roliintn esitlik algisini
giclendirdigi sonucu, bu galismada annelerin roliine ek olarak babalarin da dikkate alinmasi gerektigini
distndirmektedir.

Ogretmenler ¢ocuklarin esit olarak yetistiriimesi adina, 6grenme ortaminda gergeklestirilecek olan
tiim etkinliklerin yani sira miizik ve drama etkinliklerinin igeriginin de herhangi bir cinsiyetci ayrima sebep
olmayacak sekilde segilmesinin 6nemini ortaya koymustur. Bunun yani sira giline baslama zamani
etkinlikleri gocuklarda var olan kalip yargilarin 6gretmen tarafindan fark edilmesini, buna bagli olarak
O0gretmenin g¢ocuklari daha esitlik¢i bir diisiinceye yonlendirmesi adina etkinlikler planlamasini saglar.
Arastirmada gorus bildiren 6gretmenlerin fikir birligi icinde olduklari bir baska baslik ise ¢cocuklara dogru
rol model olunarak; toplumun dayattigi cinsiyete dayanan tabulardan uzak, kiz ve erkek cocuklarin yalnizca
insan olmanin bir geregi olarak esit sekilde yetistirilmesinin gerekliligidir. Arastirma sonucunda, erken
cocukluk dénemi cocuklarinda cinsiyete dayanan bazi kalip yargilarin oldugunu soylemek mimkiindir.
Konuyla ilgili yapilan bazi arastirmalar (Qian vd., 2023; Sims vd., 2022) bu genel bulguyu destekleyici
niteliktedir.

Oneriler

Arastirmadan elde edilen bulgular dogrultusunda, asagida yer alan onerilerin ilgili paydaslara yol
gosterici nitelikte olabilecegi disinilmustir.

e Toplumsal cinsiyet kavrami konusunda yetiskin egitimi diizeyinde toplumsal farkindalik egitimleri
dizenlenebilir.

o Ozellikle erken gocukluk egitiminde gérev yapanlar egitimcilere ve tiim personele cinsiyete
dayanan ayrimlardan kaginmalarina dayali farkindalik saglanabilir.

e ki cinsiyetten cocuklara sahip ebeveynlere cocuklarina esit tutum sergilemesi ve cocuklarin kendi
sorumluluklarini almasini saglamasi agisindan bilgilendirilebilir.

e Ozellikle farkindalik etkinliklerine baba katilimi saglanarak, gérev paylasimlari ¢ocuklara pozitif
ornekler olusturacak sekilde diizenlenebilir.

Yazar Katki Orani
Yazarlar ¢alismada esit katki sunmuslardir.
Etik Beyan

Bu arastirmanin planlanmasi, verilerin toplanmasi, analizi ve raporlanmasi sirasinda “Yiksekogretim
Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”’nde yer alan etik ilke ve kurallara uyulmustur.
Bilimsel Arastirma ve Yayin Etigi'ne aykiri herhangi bir uygulama yapilmamis ve arastirmaya katilan tiim
bireysel katilimcilardan bilgilendirilmis onam alinmistir. Arastirma icin 07/03/2025 tarihinde 2025/4 -XIlI
sayili Etik Kurul Karari ile Aydin Adnan Menderes Universitesi Egitim Arastirmalari Etik Kurulundan onay
alinmistir.

Cikar Catismasi

Calisma kapsaminda herhangi bir kurum veya kisi ile ¢cikar catismasi bulunmamaktadir.
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